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TAKDIiM

Gazi Universitesi Uluslararasi Geng Arastirmacilar Kongresi’nin degerli katilimcilari,

Gazi Mustafa Kemal Atatiirk’iin talimatiyla 1926 yilinda kurulan Gazi Universitesi, kuruldugu
giinden bu yana egitim ve dgretim faaliyetlerinin yaninda bilimsel ve akademik ¢aligmalarini
ulusal ve uluslararasi 6lgekteki is birlikleri ile devam ettirmektedir. Koklii bir mirasi ve gegmisi
olan Universitemiz, gegmisten bu yana bilim ve teknoloji alanlarindaki rolii ve sorumlulugunu
tasimakta ve paydaslari araciligr ile iretilen bilgi ve degerleri topluma aktarmayir amag
edinmektedir. Cumhuriyetin ¢cok degerli 6gretmenlerini ve arastirmacilarini yetistiren Gazi
Universitesi, Egitim Bilimleri alaninda gerceklestirdigi bilimsel ve akademik calismalar

aracilifiyla da 6ncii konumdadir.

Degerli katilimeilar, Gazi Universitesi bugiinii ve gegmisiyle gurur duydugu gibi, gelecek igin
de heyecan duymaktadir. Bu heyecani sizler, geng arastirmacilarla paylasmanin mutlulugunu
yastyoruz. Bu yil dérdiinciisiinii gerceklestirdigimiz Gazi Universitesi Uluslararast Geng
Arastirmacilar Kongresi, egitim bilimleri alanindaki aragtirmacilarin bilgi, deneyim ve bilimsel
caligmalarini paylastigi, egitim bilimlerindeki giincel ¢alismalardan haberdar olabildigi, egitim
bilimleri kapsamindaki giincel konular1 akademik diizeyde tartisabildigi bir ortami bizlere
sunmaktadir. Oyle ki, gectigimiz yillarda BILSEM’de egitim géren ¢ok geng arastirmacilar
dahi kongremize ilgi gostermis, akademik bir dille caligmalarini paylagsmis ve diger
arastirmacilarla tartigma imkan1 bulmustur. Bu acidan bakildiginda, Gazi Universitesi
Uluslararast Geng Arastirmacilar Kongresi, egitim bilimleri alanindaki geng arastirmacilara

biiyiik bir kap1 aralamaktadir.

Gazi Universitesi Egitim Bilimleri Enstitiisii ve Uzaktan Egitim, Uygulama ve Arastirma
Merkezi is birligi ile bu yil dordiinciisii diizenlenen Geng Arastirmacilar Kongresi’ne egitim
bilimlerinin farkli alanlarinda 6grenim goéren geng arastirmacilar yogun ilgi gostermistir. Bu
dogrultuda kongremize Kazakistan, Azerbaycan ve Tiirkiye’den 145 bildiri gonderilmis, 131

bildiri kongremizde sunulmak {izere kabul edilmistir.

Bugiiniin diinyasinda, bilim ve teknolojideki hizli ilerlemeler, her alanda derinlemesine bilgi
sahibi olmay1 ve disiplinler arasi is birligini gerektirmektedir. Siz geng arastirmacilar, enerjiniz

ve yenilik¢i bakis acilarinizla bu is birligini en iyi sekilde hayata gecirecek potansiyele



sahipsiniz. Arastirmalariniz ve projeleriniz, sadece akademik diinyada degil, toplumun her

kesiminde yanki bulacak ve yagam kalitesini artiracak ¢oziimler sunacaktir.

Arastirma ve inovasyonun desteklenmesi, {iiniversitelerimizin en temel misyonlarindan
birisidir. Bu misyon dogrultusunda, sizlerin yaratici ¢alismalarini tesvik etmek, gerekli
kaynaklar1 saglamak ve sizlere her tiirlii destegi vermek i¢in buradayiz. Ciinkii biliyoruz ki,

sizlerin basarisi, iilkemizin ve diinyanin daha aydinlik bir gelecege ulagsmasinin anahtaridir.

Konusmami tamamlarken dérdiinciisiinii gergeklestirdigimiz Gazi Universitesi Geng
Aragtirmacilar Kongresi'nin diizenlenmesinde emegi gegen Gazi Universitesi Egitim Bilimleri
Enstitiisiine, Gazi Universitesi Uzaktan Egitim Merkezine ve ayrica tiim diizenleme ve bilim

kurulu tiyelerimize tesekkiir eder, tiim katilimcilara basarilar dilerim.

Prof. Dr. Musa YILDIZ
Gazi Universitesi Rektorii

Gazi Universitesi Uluslararas1 Geng Arastirmacilar Kongresi Kongre Onursal Bagkani
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OZET BILDIRILER
ALMAN DILi EGITiMI

YEDI iKLiM TURKCE A1 DERS KIiTABI” VE “PLUS + DEUTSCH / DEUTSCH
ALS FREMDSPRACHE FUR GYMNASIEN A1.1” ADLI DERS KIiTAPLARININ
KULTUREL ACIDAN INCELENMESI

Siiheyla Ozcetin!, Prof. Dr. Muhammet Kogak"

Bildiri Kodu: 1018

Bu ¢alismanin amaci, Plus + Deutsch / Deutsch als Fremdsprache fiir Gymnasien Al. Adh ders kitabr ile
Yedi iklim Tiirkge A1 ders kitabinda yer alan kiiltiirel 6gelerin incelenmesidir. Bu amagla kitaplarda
yer alan kiiltiirel 6geler 8 ana baslik ve 43 alt baghkta incelenmistir. Kiiltiirel 6geler Avrupa Ortak
Basvuru Metninde belirtilen kiiltiirel konular dikkate alinarak siniflandirilmis, metinde yer almayan
ancak kitaplarda sik¢a karsilagilan kiiltiirel 6geler icin ise “Cografi Konum” baghg1 inceleme kriterlerine
dahil edilmistir. Olusturulan kontrol listesi dikkate alinarak kiiltiirel 6geler konular1 bakimindan
incelenmis ve smiflandirilmistir. Calisma tarama modelinde gergeklestirilen nitel bir ¢alismadir.
Arastirmada igerik analizi yontemi kullaniulmistir. Inceleme neticesinde, Yedi iklim Tiirkce A1 ders
kitabinda 6grencilere hedef kiiltiir olan Tiirk kiiltiiriiniin farkli yonleriyle yeterli bir igerikle sunuldugu
goriilmiistiir. Plus + Deutsch / Deutsch als Fremdsprache fiir Gymnasien Al. Adli ders kitabinda ise
hedef kiiltiir olan Alman kiiltiiriine ait 6geye yeterince yer verilmedigi, Alman kiiltiiriinden ziyade

Tiirk kiiltiiriine ait kiiltiirel 6gelerin daha fazla yer aldig goriilmiistiir.
"HEYHE () +,)) &' "HSWHE' () ($YoH&& /($%(-&01,213-&01,2134,&+4583,436
)H# L (B8 HEASH2ATRYEYo* &+#,88,(3('&913": 4ASHS&ABH2#/#6

A CULTURAL EXAMINATION OF THE COURSEBOOKS “YEDI IKLIM TURKISH A1
COURSEBOOK” AND “PLUS + DEUTSCH / DEUTSCH ALS FREMDSPRACHE FUR
GYMNASIEN Al.1

The aim of this study is to examine cultural elements included in the textbook named Plus + Deutsch /
Deutsch als Fremdsprache fiir Gymnasien Al and Yedi Iklim Turkish A1 textbook. For this purpose,
the cultural elements in the books were examined under 8 main headings and 43 subheadings. Cultural

elements were classified taking into account the cultural issues specified in the Common European

H$%E ()5(%+,)-),$%)./-*0(1-2-34)567'(,0489' %
":39,4988%6>,%?@,A-3),B-),$%"C,B,'%#,0,'0-3,%" @) B, BD) BUEBBH267(>,4-G.4B3 %
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Framework of Reference, and the title "Geographical Location” was included in the review criteria for
cultural elements that are not included in the text but are frequently encountered in books. Cultural
elements were examined and classified in terms of their subjects, taking into account the created
checklist. The study is a qualitative study conducted in the survey model. Content analysis method was
used in the research. As a result of the examination, it was seen that Yedi Iklim Turkish A1 textbook
presented the students with sufficient content in different aspects of the target culture, Turkish culture.
It has been observed that in the textbook named Plus + Deutsch / Deutsch Als Fremdsprache Fiir
Gymnasien Al, elements of German culture, which is the target culture, are not included sufficiently,

and cultural elements of Turkish culture are included more than German culture.
(/01&23-' ;4%8%$+&<834#=3&,($=>(=4-&?43/($-&@>,2>34-&@>,&>3(,&A(,>4B6
B),)- ?243/($&,($=>(=4&4+>%(2#8%$-&94(%CH#$=89>3"#BC&(B&(&<884#=$&,($=>(=46

& &
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YABANCI DIiL OLARAK ALMANCA DERSLERINDE DEGERLER EGITiMi
Tuna Basaran', Nursen Zehra Ber¢in”

Bildiri Kodu: 1082

Bu arastirma, ikinci yabanci dil derslerinde yer alan geleneksel yontem ve yaklagimlardan farkl olarak,
yabana dil egitiminde degerler egitiminin edebiyat aracihgiyla aktarimini incelemeyi amaclamaktadir.
Degerler egitimi kavrami, yabanci dil derslerinde biiyiik bir onem tagimaktadir. Arastirmada, degerler
egitimine yonelik pek ¢ok 6nemli tanim ve yaklagima yer verilmis ve Schwartz Degerler Envanterinde
yer alan 10 deger belirlenerek bir katalog olusturulmustur. Bu calismada, nitel arastirma
yontemlerinden dokiiman analizi yontemi kullanilmistir. Arastirmanin 6érneklemini “Rico, Oscar und
die Tieferschatten” adli genglik romaninin orijinal dilindeki versiyonu ile ayni eserin Tiirkge versiyonu
“Riko, Oskar ve Derin Golgeler” olusturmaktadir. “Rico, Oskar und die Tieferschatten” adli genglik
romaninda yer alan degerler, Schwartz Degerler Envanterinde yer alan degerler dogrultusunda
incelenip analiz edilmistir. Ikinci basamakta, kitapta yer alan Alman kiiltiiriine 6zgii degerlerin Tiirk
kiiltiirtine aktarimimin nasil gerceklestigi arastirilmistir. Romanin ilgili boliimlerinde tespit edilen
aktarimi sorunlu yapilar, ¢eviribilimsel dlgiitler 1s1§1nda incelenmistir. Bu yapilar iki dilde kiyaslanmus,
daha sonra bu yapilarin kiiltiir agisindan Tiirk diline aktariminin nasil gergeklestigi analiz edilmistir.
Degerler egitimi, yabana dil ve kiiltiirii arasinda giiglii bir iliski oldugu ortaya c¢ikan ilk bulgu olarak
diisiiniilmektedir. Bunun yani sira degerlerin kiiltiirel agidan dogru aktariminin, dil 6grenicilerinin
hedef kiiltiirii dogru taniyabilmeleri agisindan biiyiik onem atfettigi diistiniilmektedir. Elde edilen
diger bir bulgu da, eserin Tiirkge cevirisinde kiiltiirel bakimdan eksik veya hatali aktarimlarin tespiti

olmustur. Sonug kisminda, tespit edilen sorunlu aktarimlara yonelik ¢6ziim onerileri sunulmustur.
M"#S%H&' ()*+,))&" 7()($%*&+#,&8,(3("&.,/($%(-&DA543,43845#2#/FREFE VA +4)H#' (&6
) &/($&D# #&GHH2#/86&

WERTEERZIEHUNG IM DEUTSCH ALS FREMDSPRACHE-UNTERRICHT

Im Gegensatz zu den traditionellen Methoden und Ansédtzen im DaF-Unterricht zielt diese Studie
darauf ab, die Ubermittlung der Werteerziehung durch Literatur im Fremdsprachenunterricht zu
untersuchen. Werteerziehung spielt eine wesentliche Rolle im Fremdsprachenunterricht. In der Studie
wurden zahlreiche wichtige Definitionen und Ansétze zum Thema Werteerziehung dargestellt und ein

Katalog erstellt, indem zehn Werte nach Schwartz Value Inventory bestimmt und tiberpriift wurden. In

'ED2)-2%+,)(@)%HC3-@8,),$%=(>,%?@,A-3),B-),$%&0'(@%<,0,%"C,B,",$%B.@ (50¢3(@IJ67'(,0489
" <9KA%<34$%=(>,%?@,A-3),B-),$%&0'(@%<,0,%"C,B," $%@?8)-@67(>,4-G.4B3
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dieser Arbeit wurde von der qualitativen Forschungsmethode mittels Dokumentenanalyse zum
Gebrauch gemacht. Die Stichprobe der vorliegenden Arbeit besteht aus der Originalfassung des
Jugendromans “Rico, Oskar und die Tieferschatten” und der {ibersetzten Version des Romans ins
Tiirkische. Die in dem Jugendroman “Rico, Oskar und die Tieferschatten” vorliegenden Werte wurden
nach Schwartz Value Inventory untersucht und analysiert. In der zweiten Phase wird tiberpriift, wie
die Ubertragung der deutschen Werte, die im Buch vorhanden sind, in die tiirkische Kultur erfolgt ist.
Die festgestellten problematischen Ubertragungen in den betroffenen Abschnitten des Jugendromans
wurden anhand tibersetzungswissenschaftliche Kriterien untersucht. Die Strukturen wurden in beiden
Sprachen miteinander verglichen und anschliefend wurde eine Analyse durchgefiihrt, wie die
Ubertragung dieser Strukturen in kultureller Hinsicht in der tiirkischen Sprache erfolgte. Es wird
angenommen, dass der starke Zusammenhang zwischen Werteerziehung, Fremdsprache und Kultur
als erster Befund hervortritt. Dartiber hinaus ist darauf Riicksicht zu nehmen, da die korrekte
Kulturvermittlung von grofier Bedeutung ist, um den Sprachlernern der Zielkultur gemaf darzustellen.
Ein weiterer Befund bestand darin, dass es in der tiirkischen Ubersetzung des Jugendromans fehlende
und fehlerhafte kulturelle Ubertragungen auftauchen. Zum Schluss wurden zu den problematischen

Ubertragungen Losungsvorschldge angeboten.
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BEDEN EGITiMIi VE SPOR

SPOR FAALIYETLERININ COCUKLARIN OZGUVEN GELISIMINE ETKIiSi:
AKADEMIK BiR INCELEME

Nigar Cosar Dilber’
Bildiri Kodu: 1107

Ozgiiven, bireyin kendine olan olumlu yargilari ve olaylar1 kontrol edebilme inanciyla sekillenen,
davraniglar belirleyici énemli bir faktordiir. Kisinin kendini degerli hissetmesi, yeteneklerini ve
becerilerini ortaya koyabilmesi, kabul gormesi ve sevilmesi gibi unsurlari igerir. Spor, fiziksel, sosyal,
rulsal ve kiiltiirel anlamda bireyi gelistiren 6nemli bir faaliyet olarak 6zgiivenin artmasinda kritik bir
rol oynar. Spor sayesinde bireylerin iletisim kurma, kendini anlatma, toplumda kabul gérme becerileri
geliserek duygusal ve fiziksel kontrol saglamalari etkinlesir. Bu ¢calismanin amaci, egitim ortamlarinda
gerceklestirilen spor ve fiziksel aktivitelerin cocuklarin oOzgiiven gelisimi {izerindeki etkilerini
arastirmaktir. Bu calisma ile mevcut literatliriin sistematik olarak incelenmesi tasarlanmistir.
"Ozgiiven", "¢ocuk”, "spor" ve "egitim" anahtar kelimeleri kullanilarak DergiPark Akademik ve Google
Scholar gibi akademik veri tabanlarinda 2000-2024 yillar1 arasinda yapilan aragtirmalar taranarak igerik
analizi yontemiyle degerlendirilmistir. Literatiir sonuglari, spor yapan ¢ocuklarin yapmayanlara gore
daha yiiksek Ozgiiven seviyelerine sahip oldugunu gostermektedir. Spor aktivitelerine katilan
cocuklarin sosyal becerilerinde ve akademik basarilarinda belirgin iyilesmeler gdzlemlenmistir. Fiziksel
faaliyetlerin, cocuklarin stresle basa ¢ikma yeteneklerini ve takim calismasi becerilerini gelistirmektedir.
Egitim ortamlarinda sporun diizenli olarak tesvik edilmesi, ¢cocuklarin 6zgiiven gelisimine olumlu katk:
saglamaktadir. Bu nedenle, egitim politikalar: gelistirilirken sporun ¢ocuk gelisimi iizerindeki olumlu

etkileri dikkate alinmalidur.
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THE IMPACT OF SPORTS ACTIVITIES ON CHILDREN'S SELF-CONFIDENCE
DEVELOPMENT: AN ACADEMIC REVIEW

Self-confidence is a crucial factor that shapes an individual's positive judgments about themselves and
their belief in their ability to control events, determining their behaviors. It encompasses elements such

as feeling valuable, expressing talents and skills, being accepted, and being loved. Sports, as an activity
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that develops individuals physically, socially, mentally, and culturally, plays a critical role in increasing
self-confidence. Through sports, individuals enhance their communication skills, self-expression, and
social acceptance, thereby improving their emotional and physical control. The aim of this study is to
investigate the effects of sports and physical activities conducted in educational settings on children's
self-confidence development. This study is designed to systematically review the existing literature.
Using keywords such as "self-confidence," "child," "sports," and "education," research conducted
between 2000-2024 was scanned in academic databases like DergiPark Akademik and Google Scholar
and evaluated through content analysis. The literature results indicate that children who participate in
sports have higher levels of self-confidence compared to those who do not. Noticeable improvements
in social skills and academic achievements have been observed in children participating in sports
activities. Physical activities enhance children's ability to cope with stress and improve their teamwork
skills. The regular encouragement of sports in educational settings positively contributes to the self-
confidence development of children. Therefore, the positive effects of sports on child development

should be considered when developing educational policies.
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BEDEN EGITiMi OGRETMENLERININ DUSUNME BECERiSi OGRETIMINE
YONELIK OZYETERLIK ALGILARININ CESITLi DEGISKENLER ACISINDAN
INCELENMESI

Soner Tuzcuoglu', Mehmet Yildiz', Latif Aydos*
Bildiri Kodu: 1120

Bu ¢alismanin amaci, beden egitimi 6gretmenlerinin diisiinme becerisi 6gretimine yonelik 6zyeterlik
algilarmi cesitli degiskenlere gore incelemektir. Arastirmada nicel arastirma yontemlerinden betimsel
tarama modeli kullanilmistir. Arastirmanin evrenini Ankara ili 6gretim kurumlarinda gorev yapan
beden egitimi 6gretmenleri olustururken 6rneklem grubunu ise Cankaya ilgesinde gorevli 214 beden
egitimi Ogretmeni olusturmaktadir. Veri toplama araci olarak Dilekli ve Tezci (2015) tarafindan
geligtirilen “Ogretmenlerin Diisiinme Becerisi Ogretimine Yonelik Ozyeterlik Algisi Olgegi” ve
arastirmaci tarafindan olusturulan kisisel bilgiler formu kullanilmistir. Verilerin analizinde ikili
karsilastirmalarda bagimsiz gruplar icin t testi, coklu karsilastirmalar da tek yonlii varyans analizi
(Anova) testi kullamilmustir. Arastirma bulgularina gore beden egitimi §gretmenlerinin diisiinme
becerisi 6gretimine yonelik 6zyeterlik algilarinin cinsiyet, egitim diizeyi, calisilan kademe ve kidem yili
degiskenine gore anlamli diizeyde fark bulunamamustir. Arastirmanin degiskenleri arasinda farklilik
c¢ikmamasi beden egitimi 6gretmenlerinin genellikle biiyiime donemlerinin yiiksek diizeyli fiziksel
aktivite veya bir spor bransinda aktif spor yaparak gegirmis olmalar1 ve almis olduklar1 egitim
yagantilarmin meraklilik, sistemlilik ve kendine giliven gibi duygularmin gelismis olmasmdan
kaynaklanmis olabilir. Ayrica dersin uygulamali yapilmasindan dolay1 mesleki agidan diisiinme egilim
ve diizeylerinin yiiksek olmas: diisiinme becerisini 6gretim yoniindeki 6z yeterlik algilarimi olumlu

etkilemis olabilir.
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INVESTIGATION OF PHYSICAL EDUCATION TEACHERS' SELF-EFFICACY PERCEPTIONS
TOWARDS THINKING SKILLS TEACHING IN TERMS OF VARIOUS VARIABLES

The aim of this study is to examine physical education teachers' self-efficacy perceptions towards
teaching thinking skills according to various variables. A descriptive survey model, one of the

quantitative research methods, was used in the research. While the population of the research consists
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of physical education teachers working in educational institutions in Ankara, the sample group consists
of 214 physical education teachers working in Cankaya district. "Teachers' Self-Efficacy Perception Scale
for Teaching Thinking Skills" developed by Dilekli and Tezci (2015) and a personal information form
created by the researcher were used as data collection tools. In data analysis, t test for independent
groups was used for pairwise comparisons, and one-way analysis of variance (ANOVA) test was used
for multiple comparisons. According to the research findings, no significant difference was found in
physical education teachers' self-efficacy perceptions towards teaching thinking skills according to
gender, education level, level of study and year of seniority. The lack of a difference between the
variables of the study may be due to the fact that physical education teachers generally spent their
growth periods doing high-level physical activity or active sports in a branch of sports, and that their
educational experiences developed feelings such as curiosity, systematicity and self-confidence. In
addition, due to the practical nature of the course, their high professional thinking tendencies and levels

may have positively affected their self-efficacy perceptions in teaching thinking skills.
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BILGISAYAR VE OGRETIiM TEKNOLOJILERI EGITiMi

KAZAKISTAN'DA YUKSEK OGRENIMIN DiJiTALLESMESI iCIN
BEKLENTILER

Khassenkyzy Tolganay', Yiicel Gelisli"
Bildiri Kodu: 1016

Kazakistan'da yiiksek 6grenimin dijitallesmesi olasiigi konulu makale, tilkedeki yiiksek Ggretim
sisteminin dijital doniiglim potansiyelini belirlemeyi amaglamaktadir. Makale, iilkedeki ag destegi
konusunu ele aliyor, yiiksek 6gretim sisteminin dijital doniisiimii amaciyla yiiriitiilen devlet, sosyo-
politik faaliyetlerin tiim akisini analiz ediyor. Ayrica egitim sistemini bilgi ve iletisim teknolojileri
agisindan inceleyen bilim adamlarindan ve bu alana katkilarindan bahsedilmistir. Kazakistan
Cumhuriyeti Bilim ve Yiiksek Ogretim Bakanligi'min "dijital Universite modeli" girisimi gergevesinde
yliksek 0gretim sisteminin dijital doniisiimii temelinde planlanan faaliyetler de hayata gegirilmisgtir.
Makale ayrica {iniversitelerin Akilli iiniversiteler modeline gegisini de tartisiyor; Ogrencilerin dijital
profilinin olusumu, yani 6grenci yasami kamyonu, Edtech djjital hizmetlerinin gelistirilmesi, siireclerin
optimizasyonu ve dijitallesmenin ileri trendlerine uygun olarak dijital ekosistemin olusumu; Dijital
dontisiim stratejisinin olugturulmasi, veri yonetimine (Biiyiik veri) yonelik biiyiik 6lgekli yaklagimlarm

gelistirilmesi.

Makale, yiiksek 6grenim sisteminin egitim siirecini VR ve AR, sanal ve alternatif gerceklik araciligiyla
siirdiirme olanaklarmi incelemektedir. Ulkenin egitim sektdriine sanal ve alternatif gergeklik
teknolojilerinin getirilmesi, iilkede dijital bir kolej kurmak ve siber kitaplar olusturmak igin Rus
kurulusu Cyber strange'in Onerilerini igeriyor. Ayrica iilkedeki egitim sisteminin dijitallesmesinin
sorunlar1 EdTech M. E. T.A forumunda tartisildi. Makalenin sonunda, iilkedeki yiiksek Ogrenim
sisteminin dijital doniisiim beklentilerinin kapsamli, sistematik ve sistematik bir gekilde iist diizeyde

gerceklestirildigi sonucuna varilmaktadir.
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EXPECTATIONS FOR THE DIGITIZATION OF HIGHER EDUCATION IN
KAZAKHSTAN

The article on the digitization potential of higher education in Kazakhstan aims to determine the
potential for digital transformation within the country's higher education system. It addresses network
support in the country and analyzes the entire flow of governmental and socio-political activities
conducted for the purpose of digital transformation in higher education. Additionally, it discusses
contributions from scientists who have examined the education system in terms of information and
communication technologies. Activities planned within the framework of the "digital university model"
initiative by the Ministry of Science and Higher Education of the Republic of Kazakhstan have also been

implemented based on the digital transformation of the higher education system.

The article also discusses the transition of universities to the Smart Universities model, the formation of
students' digital profiles, i.e., the student life cycle, the development of Edtech digital services, the
optimization of processes, and the formation of a digital ecosystem in line with advanced trends in
digitization. It includes the creation of a digital transformation strategy and the development of large-

scale approaches to data management (Big Data).

The article examines the possibilities of sustaining the educational process in the higher education
system through VR, AR, virtual and augmented reality. It discusses the introduction of virtual and
augmented reality technologies into the country's education sector, including proposals from the
Russian organization Cyberstrange to establish a digital college and create cyberbooks in the country.
Furthermore, the challenges of digitizing the education system in the country were discussed at the
EdTech M.E.T.A forum. In conclusion, the article finds that the prospects for digital transformation of
the higher education system in the country have been comprehensively, systematically, and consistently

realized at a high level.
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BIREYLERIN KiSiSEL VERILERIN KORUNMASINA ILISKIN
FARKINDALIKLARININ BELIRLENMESINE YONELIK YAPILAN
ARASTIRMALARIN INCELENMESI

Demet Demircioglu!, Selcuk Ozdemir’

Bildiri Kodu: 1028

Teknolojinin gelismesi iletisim aglarini artmisg, bireyler bilgilerini internet tabanlh gesitli uygulamalar
aracihgiyla paylasmaya baglamistir. Bireylerin paylastigi veriler giin gectikce farklhilasmis ve
cesitlenmistir. Zamanla 'kisisel veri' kavrami hayatimiza girmis ve cesitli kanunlarla bu veriler
korunmaya ¢alisilmistir. Her yas grubunun internete erisiminin oldugu ve veri paylasiminin ¢ok kolay
oldugu gilintimiizde, bireylerin kisisel verilerinin korunmasma iliskin farkindalik diizeylerinin
belirlenmesine ihtiya¢ duyulmaktadir. Bu arastirmada kisisel verilerin korunmasi konusunda yapilan
calismalar bir araya getirilerek ve bu farkindalig1 etkileyen degiskenler tespit edilmeye ¢alisilmigtir. Bu
kapsamda en ¢ok kullanilan veri tabanlarindan 2016-2023 yillar1 arasinda yayimnlanmis 46 makale, 100
yliksek lisans tezi ve 15 doktora tezi olmak tizere toplam 161 calismaya ulasilmistir. Bu ¢alismalardan
belirlenen kriterleri saglayanlarla meta-analiz ¢alismasi yapilmistir.11 ¢alismanin verileri birlestirilmis
ve arastirmacilarin daha gegerli ve giivenilir sonuglara ulasmalar1 amaglanmistir. Her bir ¢alisma icin
hesaplanan etki biiyiikliikleri Rastgele Etki Modeli ile birlestirilmistir. Inceleme sonucunda bireylerin
kisisel verilerin korunmasina iliskin farkindalik diizeyini etkileyen degiskenler ve bu degiskenlerin etki

diizeyleri tespit edilmisgtir.
I"#$9%0#&'()*+,)*)&-" Bilgi gYvenll i, ki"isel verinin korunma# farkthdakk, metaanaliz
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REVIEW OF RESEARCH CONDUCTED TO DETERMINE THE AWARENESS OF
INDIVIDUALS REGARDING THE PROTECTION OF PERSONAL DATA

The development of technology has increased communication networks and individuals have started
to share their information through various online. Data shared by individuals has differentiated and
diversified over time. The concept of ‘personal data' has entered our lives and these data have been tried
to be protected by various laws. Today, when every age group has access to the internet, data sharing
is effortless, there is need to determine awareness levels of individuals regarding the protection of

personal data. In study, studies on protection of personal data were collected and the variables affecting
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this awareness were tried to be determined. In context, total of 161 studies, including 46 articles, 100
master's theses and 15 doctoral dissertations published between 2016 and 2023, were accessed from the
popular databases. Meta-analysis study was conducted with the studies that met the specified criteria.
Data of 11 studies were combined and it was aimed for researchers to reach more valid and reliable
results. Effect sizes calculated for each study were combined with Random Effect Model. As result of
the research, the variables affecting the level of awareness of individuals regarding the protection of

personal data and effect levels of these variables were determined.
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OGRETMENLERIN YAPAY ZEKAYA BAKIS ACILARI VE EGITIM
ORTAMLARINDA KULLANIM DURUMLARININ iNCELENMESI

Ferda Betiil Karacif', Mehmet Akif Ocak”

Bildiri Kodu: 1056

Arastirmanin amaci, Ankara ilinde bulunan ortaokullarda gorev yapan 6gretmenlerin egitimde yapay
zekaya iliskin goriislerini belirlemek; 6gretmenlerin bu goriislerinin bazi demografik degiskenlere gore
anlamh farkliik gosterip gostermedigine bakmaktir. Karma yontem arastirmasi olarak tasarlanarak
agimlayici sirali desen tercih edilmistir. Orneklemi ise 2023-2024 egitim dgretim yili Ocak-Haziran
ayinda Ankara’da ortaokullarda calisan 131 brans 6gretmeni olusturmaktadir. “Egitimde yapay zekaya
iligkin goriis belirleme 6lgeginin” uyarlanmasiyla olusturulan anket ile nicel veriler; yar1 yapilandirilmig
goriisme sorulari ile nitel veriler toplanmigtir. Veriler SPSS programinda incelenerek t-test, ANOVA
gibi istatistiki yéntemlerden faydalanilmistir. Ogretmenler yapay zekanin egitimde kullanilmasi ile
egitim Ogretimin niteliginin artacagini, ders igin gerekli tiim islemleri yapabileceklerini, bireysel
ogrenmeleri destekleyecegini, evrak islerini kolaylastiracagin yani yapay zekanin kullaniminin gerekli
oldugunu ancak etik bosluk olusturacag: ve giivenligi tehdit ettigi gibi ¢ekincelerden dolay1 yeterli
sekilde kullanamadiklarini ifade etmislerdir. Yapilacak calismalar i¢in 0gretmenlerin, yapay zeka
uygulamalarmin egitim ve 6gretim faaliyetlerine uygulanmasina agik olmasi, yapay zekanin énemini

ve katkilarini anlayarak hizmet ici egitimlerle desteklemesi gerekmektedir.
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TEACHERS' POINT OF VIEW ON ARTIFICIAL INTELLIGENCE AND ITS
USAGE IN EDUCATIONAL ENVIRONMENTS

The purpose of the study is to determine the opinions of teachers working in secondary schools in
Ankara province about artificial intelligence in education and to see whether these opinions of teachers
differ significantly according to some demographic variables. It was designed as a mixed method
research and an exploratory sequential design was preferred. The sample consists of 131 branch teachers
working in secondary schools in Ankara in January-June of the 2023-2024 academic year. Quantitative

data were collected with the questionnaire created by adapting the “Scale for determining opinions on
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artificial intelligence in education” and qualitative data were collected with semi-structured interview
questions. The data were analyzed in SPSS program and statistical methods such as t-test and ANOVA
were used. Teachers stated that the use of artificial intelligence in education would increase the quality
of education, they could do all the necessary operations for the course, support individual learning,
facilitate paperwork, which means that the use of artificial intelligence is necessary, but they could not
use it sufficiently due to reservations such as creating ethical gaps and threatening security. For further

studies, teachers should be open to the application of artificial intelligence practices in education.
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KARISIK EGIiTiM TEKNOLOJILERINi KULLANARAK BiLiSiM
OGRETMENLERININ MESLEKi KAPASITELERININ GELISTIiRILMESI

Meruert Balganova', Elvira Adylbekova’, Halil ibrahim BULBUL
Bildiri Kodu: 1102

Makalede bilgisayar bilimleri 6gretmeni yetistirmede mesleki yeterlilik olusturma sorunlar1 ve
yontemleri ele alinmusgtir. Bilgisayar bilimleri 6gretmeninin mesleki yeterlilii gelecegin uzmanlarmin
yetigtirilmesinde 6nemlidir. Bilisim o6gretmeninin mesleki yeterliligi, modern pedagojik 6gretim
teknolojilerine dayali egitim merkezlerinde bilisim dersinin 6gretilmesine yonelik teorik ve pratik
hazirhiga, egitimin bilisimsellestirilmesinde pedagojik nitelikleri artirma becerisine ve esnekligine,
mesleki gelisime yansir. Mesleki yeterlilige sahip bir 6gretmen, her 6grencinin gelisimine yonelik egitim
slirecini tasarlayabilir, sistematik olarak diizenleyebilir, 6gretimi farklilagtirabilir ve etkinliklerinin
diizeyini degerlendirebilir. Ulusal degerlere dayal kaliteli 6gretmen yetistirmenin acil bir konu oldugu
bilinmektedir. Bu bakimdan gelecegin Ogretmenlerinin yiiksekogretim kurumlarinda mesleki
yeterliliklerinin olusturulmas: ¢agm bir geregidir. Makale, harmanlanmis 6grenme teknolojisinin
etkililigini ve bilegenlerinin tasarim konularimi ortaya koydu. Harmanlanmis O6grenmenin
organizasyonu, yiiksek Ogretim kurumunda harmanlanmis 6grenme teknolojisinin saglanmasi
incelenmistir. Makale, geleneksel ve uzaktan 6grenmenin entegrasyonunu, karma 6grenme modellerini
kullanarak 6grencinin mesleki yeterliliginin olusumunda pedagojik olarak karma 6grenme yontemini
ele almaktadir. Gelecegin bilisim 6gretmenlerinin mesleki yeterliliklerinin olusumunda karma 6grenme
teknolojilerini kullanmanin avantajlar1 incelenmistir: Ogrencilerin egitim kalitesini artirir; kaliteli
dersler vermek igin ¢evrimigi egitim platformlarmmin harika firsat;; Ogrencilerin kendi kendine grenme

becerilerini olugturur ve sorumluluklarmi giiclendirir.
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DEVELOPMENT OF PROFESSIONAL POTENTIAL OF COMPUTER SCIENCE
TEACHERS USING BLENDED EDUCATIONAL TECHNOLOGIES

The article discusses the problems and methods of developing professional competence in the
preparation of computer science teachers. The professional competence of a computer science teacher
is important in the training of future specialists. The professional competence of a computer science
teacher is reflected in theoretical and practical preparation for teaching computer science courses in
educational centers based on modern pedagogical teaching technologies, the ability and flexibility to
improve pedagogical qualities in the context of informatization of education, and professional growth.
A teacher with professional competence can design and systematically organize an educational process
aimed at the development of each student, differentiate learning and assess the level of his activity. It is
known that quality teacher training based on national values is a pressing issue. In this regard, the
formation of professional competencies of future teachers in higher educational institutions is a

requirement of the time.

The article presents the effectiveness of blended learning technology and design issues of their
components. The organization of blended learning and the provision of blended learning technology in
a higher education institution have been studied. The article discusses the integration of traditional and
distance learning, the method of pedagogically blended learning for the formation of professional
competence of the student using blended learning models.%he advantages of using blended learning
technologies in the formation of professional competencies of future computer science teachers have
been studied: improves the quality of student education; an excellent opportunity for online education
platforms to provide quality lessons; develops self-learning skills in students and strengthens their

responsibility.
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YENILENEBILIR ENERJi BAGLAMINDA STE(A)M ENTEGRASYONUNU
TEMEL ALAN CEVRIiM iCi OGRENME ORTAMININ TASARLANMASI,
UYGULANMASI VE DEGERLENDIRILMESi*

Zehra Yasemin SUNA!, Mutlu Tahsin USTUNDAG', Mehmet DEMIRBA G#
Bildiri Kodu: 1119

Bu calismada, yenilenebilir enerji baglaminda STE(A)M entegrasyonunu temel alan bir ¢evrim igi
O0grenme ortaminin tasarimi, gelistirilmesi ve degerlendirilmesi incelenmektedir. Cevrim i¢i 6grenme
ortami; Ogrenme yonetim sistemi, Ogretim tasarimi, igerik gelistirme, igerikle uyumlu etkilesimli
STE(A)M etkinliklerini kapsamaktadir. Bununla birlikte, yenilenebilir enerji alaninda STE(A)M
becerilerinin 6gretmen adaylarina kazandirilmasi amaglanmistir. Cevrim i¢i 6grenme ortaminin
tasarimi ve uygulanmas: siireglerine odaklanan bu ¢alisma, dgrencilerin etkili bir 6grenme deneyimi
yagamalarimny, siirdiiriilebilir enerji alaninda bilingli ve yetkin bireyler olarak yetismelerini desteklemeyi
amaclamaktadir. S6z konusu olan c¢alismada bir 6grenme yonetim sistemi tasarlandigindan tasarim
tabanli arastirma yontemi kullanilmistir. Cevrim i¢i 6grenme ortami, 6gretim tasariminin yamu sira
etkilesimli STE(A)M etkinliklerini icermektedir. Bu ¢evrimici 6grenme ortaminin tasarimi ve kullanimi
icin gerekli degisiklikler agiklanmis ve ortamin etkililigi degerlendirilmistir. Arastirmanin uygulama
asamasinda ¢evrim ici 6grenme ortaminda 6grenme ve 6gretme etkinlikleri hakkinda ayrintili bilgiler
sunulmustur. Arastirmanin son béliimiinde siire¢ boyunca toplanan veriler bir biitiin olarak ele
alinarak degerlendirilmistir. Arastirma sonucunda katilimcilarin STE(A)M farkindaliginin arttig1 ve

gelistirilen igerikler ile ilgili katihmecilarin olumlu goriislerde bulundugu sonucuna ulasilmistir.
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DESIGN,IMPLEMENTATION,/AND!/EVALUATION!OF'AN!ONLINE!
LEARNING/ENVIRONMENT'BASED!ON!STE(A)YMINTEGRATION/IN!THE!
CONTEXT'IOFFRENEWABLE'EENERGY

This study examines the design, development, and evaluation of an online learning environment based

on STE(A)M integration in the context of renewable energy. The online learning environment
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encompasses a learning management system, instructional design, content development, and
interactive STE(A)M activities aligned with the content. Additionally, it aims to equip pre-service
teachers with STE(A)M skills in the field of renewable energy. Focusing on the design and
implementation processes of the online learning environment, this study seeks to provide students with
an effective learning experience, fostering their development into conscious and competent individuals
in the field of sustainable energy. Since the study involves the design of a learning management system,
a design-based research methodology was employed. The online learning environment includes
interactive STE(A)M activities in addition to instructional design. Necessary modifications for the
design and use of this online learning environment are explained, and its effectiveness is evaluated.
Detailed information about the teaching and learning activities within the online learning environment
is provided during the implementation phase of the research. In the final section of the research, the
data collected throughout the process are comprehensively analyzed and evaluated. The study
concluded that participants' awareness of STE(A)M increased and that participants had positive views

regarding the developed content.
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YOUTUBE PLATFORMUNDA YAYINLANAN YAPAY ZEKA ALANIYLA iLGILI
EGITSEL iCERIKLERIN ANALiZi

Ayse Biisra Soker', Demet Hatice Ozerbas”

Bildiri Kodu: 1121%

Yapay zeka ozellikle son yillarda giinliik yasantimiza hizli bir sekilde dahil olmustur. Glinden giine
gelismekte ve yeni uygulama alanlar1 ortaya g¢ikmaktadir. Aynmi zamanda ilkogretimde secmeli,
ortadgretim ve yiiksekogretim kademelerinde de alana bagh bir ders olarak yer almaktadir.
Hayatimizin icinden olan bir baska kavram da sosyal medya ortamlaridir. Yalnizca sosyallesme,
arkadaglik kurma, iletisim kurma gibi sebeplerle kullanilmayan bu araglar egitsel amagclarla da
kullanilmaktadir. Bu araglardan en sik kullamilanlardan bir tanesi de bir video paylasim araci olan
Youtube platformudur. Videolara ulasmanin ve video paylasmanin oldukg¢a basit oldugu bu
platformda herkes istedigi herhangi bir konuyla ilgili video paylasim1 yapabilmektedir. Bu calismanin
amaci da Yapay Zeka ile ilgili Youtube platformunda yayinlanmis egitsel icerikli videolarin analizini
yapmaktir. Calisma nitel aragtirma olup veri toplama isleminde dokiimantasyon teknigi kullanilmigtir.
Youtube sosyal medya platformunda yayinlanan Tiirkce videolardan belirlenen 6l¢litlere uygun olan
videolar incelemeye alinmistir. Bu videolarin yayinlanma yil, siiresi, izlenme sayisi, begenilme sayisi,
yorum sayist, kanal adi, hangi konu/yazilimdan bahsettigi, igerigin devaminin olup olmadig ve
anlaticinin alanla ilisigi belirlenmeye calisilmigtir. Bu sayede bu alanda paylagilan egitsel icerikli
videolarla ve bu videolar1 hazirlayan kanallarla ilgili daha detayl bilgilere ulasilmaya ¢alisilacaktir.
Arastirma devam etmektedir ve arastirmaya dair kesin bulgular, sonu¢ ve Oneriler daha sonra

sunulacaktir.$
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ANALYSIS OF EDUCATIONAL CONTENT RELATED TO THE FIELD OF
ARTIFICIAL INTELLIGENCE PUBLISHED ON YOUTUBE PLATFORM

Artificial Intelligence has rapidly become part of our daily lives, especially in recent years. It is
developing day by day and new application areas are emerging. It is also included as an elective course
in primary education and as a field-related course in secondary and higher education levels. Another
concept that is part of our lives is social media environments. These tools are not only used for reasons
such as socializing, making friends, and communicating but they are also used for educational
purposes. One of the most frequently used tools is the YouTube platform, which is a video-sharing tool.
On this platform, where accessing and sharing videos is very simple, anyone can share videos on any
subject they want. The purpose of this study is to analyze educational videos about Artificial Intelligence
published on the YouTube platform. The study is a qualitative research and documentation technique
was used in data collection. Among the Turkish videos published and shared on the YouTube social
media platform, videos that met the determined criteria were examined. The year of publication of these
videos, their duration, number of views, number of likes, number of comments, channel name, which
topic/software they are talking about, whether there is a continuation of the content, and the relationship
of the narrator to the field were tried to be determined. In this way, we will try to obtain more detailed
information about the educational videos shared in this area and the channels that prepare these videos.
The research is ongoing and definitive findings, conclusions, and recommendations regarding the

research will be presented later.
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DIJiTAL OYUN ALANINDA TURKIYE'DE YAYINLANAN ARASTIRMALARIN
BETIMSEL ICERIK ANALIiZi

Ahmet Celik! , Handan Cakir Sener’, Hilal Nazife Aktas#, Gamze Sahin%
Bildiri Kodu: 1138

Bu calismada dijital oyun ile ilgili Tiirkiye’de gerceklestirilmis arastirmalarin mevcut durum tespitinin
saglanmas1 ve dijital oyun alanina yonelik egitim alaninda gelecekte planlanan calismalara yol
gosterecek bulgulara ulasilmasi amaglanmistir. Arastirma nitel bir yaklasimla yiiriitiilmiis olup
sistematik inceleme yontemi kullanilmistir. Arastirmanin seffafligini saglamak ve degerlendiricilerin
dogru seyi Ol¢lip O0l¢mediginden emin olmak icin Liberati (2009) tarafindan hazirlanan PRISMA
yonergesi kontrol listesi olarak kullamilmigtir. Sistematik incelemede Dergipark akademik veri
tabaninda “Dijital oyun” ve “Digital game” anahtar sozciikleri ile arama yapilarak 751 kayita
ulasilmistir. Calisma isimleri aymi miikerrer kayitlarin ayiklanmasi ile 490, konu ve odak noktasi
egitimde dijital oyun olmayan kayitlar ayiklandiktan sonra 220, yayn tiirii sistematik derlemeler ve
meta analiz, konferans bildirisi, derleme ve editore mektup olan yayn tiirlerinin ayiklanmasi ile 211 ve
Almanca dilinde olan bir yaymin ayiklanmas ile toplam 210 adet kayit analize alinmigtir. Yaymlarm
tamamu Dergipark’ta hakemli dergilerde cilt, say1 numaras: alarak yaymnlanmis olup yayin tarihi
kisitlamasi yapilmamistir. Veri analizine baslamadan 6nce 23 adet kayit {i¢ arastirmaci tarafindan ayr1
ayr1 kodlanmigtir. Yapilan kargilagtirmalarda kodlayicilarin ¢ogunlukla tutarli degerlendirmeler yaptigi
goriilmiis, tutarsiz kodlamalar kodlayicilar arasi konsensus saglamak iizere yiiz ytize bir toplanti ile ele
alinarak giderilmistir. Arastirma verileri betimsel igerik analiz yontemiyle analiz edilmistir.
Aragtirmanin 6n bulgular1 dijital oyun alaminda Tiirkiye’de Dergipark dizininde yaymlanmig

¢alismalarin mevcut durumu hakkinda bilgi vermesi beklenmektedir.
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A DESCRIPTIVE CONTENT ANALYSIS OF RESEARCH PUBLISHED IN
TURKEY IN THE FIELD OF DIGITAL GAMES

In this study, it is aimed to determine the status of the research on digital games in Turkey and to reach
findings that will guide future studies planned in the field of education in the field of digital games. The
research was conducted with a qualitative approach and systematic review method was used. In order
to ensure the transparency of the research and to make sure that the evaluators are measuring the right
thing, the PRISMA guideline prepared by Liberati (2009) was used as a checklist. In the systematic
review, 751 records were reached by searching the Dergipark academic database with the keywords
"Dijital Oyun" and "Digital game". A total of 490 records were included in the analysis after removing
duplicate records with the same study name, 220 records after removing records whose subject and
focus were not digital games in education, 211 records after removing the publication types of
systematic reviews and meta-analysis, conference proceedings, review and letter to the editor, and 210
records after removing a publication in German language. All the publications were published in peer-
reviewed journals in Dergipark with volume and issue numbers and no restriction was made on the
publication date. Before starting the data analysis, 23 records were coded separately by three
researchers. In the evaluations made, it was seen that the coders made mostly consistent assessments,
and inconsistent coding was addressed and resolved in a face-to-face meeting to ensure consensus
among the coders. The research data were analyzed by descriptive content analysis method. The
preliminary findings of the study are expected to provide information about the existing state of the

studies published in the Dergipark index in the field of digital games in Turkey.
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OGRETMENLERIN TARIH EGITIMINDE BAGLAMSALLASTIRMA AMACI
ILE KULLANACAKLARI WEB 2.0 ARACLARINA YONELIiK OZ YETERLILIK
ALGILARI VE UYGULAMA DUZEYLERI*

Ummii Giilsiim Vural', Mutlu Tahsin Ustiindag’
Bildiri Kodu: 1139

Bu calismanin amaci, tarih 6gretmenlerinin baglamsallastirma becerilerine uygun Web 2.0 araglarm
etkin bir sekilde kullanma yetkinliklerini artirmak ve bu araglar1 6gretim siireglerine entegre etmektir.
Aragtirma, 6gretmenlerin Web 2.0 araclar1 kullanimi konusunda 6z yeterlilik algilarmi ve kullanim
diizeylerini incelemektedir. Arastirma hem nicel hem de nitel arastirma tekniklerinin bir arada
kullaruldig1 bir karma yontem cesidi olan kesfedici ardisik desene gore tasarlanmustir. Tarih
Ogretmenlerine yonelik diizenlenen Web 2.0 araglar1 egitiminin etkisi, ontest-sontest yontemiyle
degerlendirilmis ve 6gretmenlerin etkinlik tasarimlari rubrik yardimiyla puanlandirilmigtir. Arastirma
stirecinde, tarih ogretmenleriyle calisilmis ve baslangicta odak grup goriismeleri yapilmistir. Bu
goriismelerle, 6gretmenlerin hangi dijital araglari tercih ettikleri ve bilgi diizeyleri tespit edilmistir. Bu
dogrultuda, Ogretmenlerin Web 2.0 araclar1 kullanma yetkinliklerini belirlemek amaciyla "
Cgretmenlerin Web 2.0 Araclar1 Kullanimina Yénelik Oz Yeterlilik Olgegi” gelistirilmis ve veriler bu
Olcekle toplanmuistir. Elde edilen nicel veriler, Wilcoxon isaretli siralar testi ile analiz edilmistir. Analiz
sonuglari, 6gretmenlerin 6z yeterlilik algilarinda anlaml bir artis oldugunu gostermektedir. Ayrica,
Ogretmenlerin hazirladiklar: etkinlikler rubrik yardimiyla degerlendirilmis ve gorsel tasarim,
etkilesimli kullanim, 6l¢me ve degerlendirme gibi kriterlerde basar1 diizeyleri belirlenmistir. Arastirma
bulgulars, tarih 6gretmenlerinin Web 2.0 araglarin etkin bir sekilde kullanma yetkinliklerini artirdigini
ve bu araglarin 6gretim siireclerine entegrasyonunu sagladigini gostermektedir. Ogretmenlerin 6z
yeterlilik algilarindaki artis, egitimlerin etkili oldugunu ve bu araglar1 kullanma becerilerinin gelistigini

ortaya koymaktadir.
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TEACHERS' SELF-EFFICACY PERCEPTIONS AND IMPLEMENTATION
LEVELS REGARDING THE USE OF WEB 2.0 TOOLS FOR
CONTEXTUALIZATION IN HISTORY EDUCATION

The aim of this study is to enhance history teachers' competencies in effectively using Web 2.0 tools
suitable for contextualization skills and integrating these tools into their teaching processes. The
research examines teachers' self-efficacy perceptions and usage levels of Web 2.0 tools. The study was
designed according to an exploratory sequential design, a mixed-method approach that combines both
quantitative and qualitative research techniques. The impact of the Web 2.0 tools training provided to
history teachers was evaluated using a pre-test and post-test method, and teachers' activity designs
were scored with the help of a rubric. During the research process, history teachers were involved, and
focus group interviews were initially conducted to determine which digital tools they prefer and their
knowledge levels. In line with this, the " Teachers' Self-Efficacy Scale for the Use of Web 2.0 Tools " was
developed to determine teachers' competencies in using Web 2.0 tools, and data were collected using
this scale. The quantitative data obtained were analyzed using the Wilcoxon signed-rank test. The
analysis results show a significant increase in teachers' self-efficacy perceptions. Additionally, the
activities prepared by the teachers were evaluated with the help of a rubric, and their success levels
were determined based on criteria such as visual design, interactive usage, and assessment and
evaluation. The research findings indicate that the history teachers' competencies in effectively using
Web 2.0 tools have increased and that these tools have been integrated into their teaching processes.
The increase in teachers' self-efficacy perceptions demonstrates that the training was effective and that

their skills in using these tools have developed.
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COCUK GELIiSiMi VE EGITiMi

LiSE OGRENCILERININ SOSYAL MEDYA MAHREMIYETINi KORUMA
BECERILERININ CESITLi DEGISKENLERE GORE DEGERLENDIRILMESI

Bedri Nejat Yiiziiak!, Cansu Yildiz Tasdemir’, Aleyna Celen*
Bildiri Kodu: 1047

Bu ¢alismanin amaci lise 6grencilerinin sosyal medya mahremiyetini koruma becerilerinin cinsiyet,
anne Ogrenim diizeyi, baba Ogrenim diizeyi, sosyoekonomik diizey, kullarulan sosyal medya
uygulamas1 sayisi ve medya okuryazarlig1 gibi cesitli degiskenlere gore degerlendirilmesidir. Bu
baglamda nicel yontemde gerceklestirilen bu calismada iliskisel tarama modeli kullarilmistir.
Arastirmanin 0rneklemi yaslar1 14-17 arasinda degisen 219 lise 6grencisinden olusmaktadir. Veriler,
demografik bilgi formu ve “Ergenler I¢in Sosyal Medya Mahremiyetini Koruma Becerileri Olgegi”
araciligiyla toplanmustir. Verilerin analizinde SPSS 26 Istatistik programi kullanilmistir. Arastirma
sonucunda lise 6grencilerinin yaklasik tigte birinin {i¢ adet sosyal medya uygulamasi kullandig1 ve en
sik kullanilan sosyal medya uygulamalarmin sirasiyla Instagram, YouTube ve WhatsApp oldugu tespit
edilmistir. Calismada, lise 6grencilerinin sosyal medya mahremiyetini koruma becerilerinin orta
diizeyde oldugu, sosyal medya mahremiyetini koruma becerilerinin kullandiklar1 sosyal medya
uygulamas1 sayisina, medya okuryazarligi egitim durumlarina, cinsiyetlerine, anne o6grenim
diizeylerine, baba Ogrenim diizeylerine ve sosyoekonomik diizeylerine gore anlaml bir farklilik

gostermedigi sonucuna ulasilmistir. Arastirma sonucunda ilgili 6neriler sunulmustur.
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EVALUATION OF HIGH SCHOOL STUDENTS' SKILLS TO PROTECT SOCIAL
MEDIA PRIVACY ACCORDING TO VARIOUS VARIABLES

The purpose of this study is to evaluate high school students' social media privacy protection skills
according to various variables according to gender, mothers’ and fathers’ education level,

socioeconomic level, number of social media applications used, and media literacy. According to the
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context, the relational screening model was used in this quantitative study. The sample of the research
consists of 219 high school students aged between 14-17. Data were collected through a demographic
information form and the Social Media Privacy Protection Skills Scale for Adolescents. SPSS 26 Statistics
program was used to analyze the data. As a result of the research, it was determined that approximately
one-third of high school students use three social media applications and the most frequently used social
media applications are Instagram, YouTube, and WhatsApp, respectively. In the study, it was
concluded that the students' social media privacy protection skills were at a moderate level, and their
social media privacy protection skills did not show significant differences according to the number of
social media applications they use, media literacy education status, gender, mother's education levels,

father's education levels, and socioeconomic levels. In conclusion, relevant suggestions were presented.
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ORTA OGRETIM OGRENCILERININ AHLAKI OLGUNLUK DUZEYLERI iLE
SIBER ZORBALIK DURUMLARININ INCELENMESI

Giilsen Parlak!, Ayse Belgin Aksoy"
Bildiri Kodu: 1081

Bu calisma, ortadgretim Ogrencilerinin ahlaki olgunluk diizeyleri ile siber zorbalik davraruslari
arasindaki iliskiyi incelemek amacryla gerceklestirilmistir. Ayrica, 6grencilerin ahlaki olgunluk ve siber
zorbalik davramslarmin bazi degiskenlere gore farklibklarmin olup olmadig incelenmistir.
Aragtirmanin ¢alisma grubunu Tiirkiye'nin Bursa ilinin Yildirim ilgesindeki farkl tiirde ortadgretim
kurumlarinda 6grenime devam eden oOgrenciler olusturmaktadir. Aragtirmada goniilliilitk esasma
uygun olarak 813 dgrenciye ulagilmistir. Veriler Kisisel Bilgi Formu, Ahlaki Olgunluk Olgegi ve Siber
Zorbalik Olgegi kullamilarak toplanmistir. Arastirma, iliskisel tarama modeli kullanilarak nicel veri
analiz teknikleriyle gerceklestirilmistir. Korelasyon analizleri, 6grencilerin ahlaki olgunluk puanlar
arttika siber zorbalik puanlarmin azaldigim gostermistir. Calismada siber zorbalik iizerinde elde
edilen diger bulgular arasinda yas, kardes sayisi, okul tiirii, glinliik internet kullanum siiresi gibi
degiskenlerde anlamli bir farklilik bulunmamagtir. Yaga gore 6grencilerin ahlaki olgunluk diizeylerinde
anlaml bir fark bulunmamustir; ancak cinsiyet ve okul tiiriine gore 6nemli farkliliklar saptanmustir.
Ozellikle kadin dgrencilerin erkeklere gore daha yiiksek ahlaki olgunluk puanlarina sahip oldugu
goriilmiistiir. Calismadan elde edilen sonuglar dogrultusunda, gelecekte egitim politikalar: ile miifredat

planlamalarinda diizenlemeler 6nerilebilir.
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RESEARCHING OF THE MORAL MATURITY LEVELS AND CYBERBULLYING
SITUATIONS OF SECONDARY SCHOOL STUDENTS

This study was conducted to examine the relationship between the moral maturity levels and
cyberbullying behaviors of secondary school students. Additionally, it investigated whether there were
differences in students' moral maturity and cyberbullying behaviors according to various variables. The
study group consisted of students from different types of secondary schools in the Yildirim district of
Bursa, Turkey. A total of 813 students participated in the study voluntarily. Data were collected using

a Personal Information Form, Moral Maturity Scale, and Cyberbullying Scale. The research was
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conducted using the relational scanning model and quantitative data analysis techniques. Correlation
analyses showed that as students’ moral maturity scores increased, their cyberbullying scores
decreased. Other findings on cyberbullying included no significant differences in variables such as age,
number of siblings, type of school, and daily internet usage time. No significant difference was found
in the moral maturity levels of students according to age; however, significant differences were detected
according to gender and type of school. It has been observed that female students have higher moral
maturity scores compared to male students. The results of the study suggest that adjustments in

educational policies and curriculum planning could be recommended for the future.
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EGITIiM FELSEFESI

EGITIM FELSEFESi ODAKLI EGIiTiM ARASTIRMALARI UZERINDE BiR
ANALIZ CALISMASI

Zeynep Tokta', Melek Cakmak’

Bildiri Kodu: 1009!

Bu calisma, “egitim felsefesi” odakli egitim aragtirmalar: {izerinde analiz yapmay1 amaglamaktadir.
Calismada, 2000-2024 yillar arasinda egitim bilimleri kapsaminda egitim felsefesi odaginda yazilmig
yliksek lisans tezleri; yazildiklar: yillar, konu dagilimlari, kullanilan yontemler, veri toplama araglars,
orneklem grubu ve drneklem biiyiikliigli degiskenlerine gore incelenmistir. Nitel aragtirma modelinde
yapilan bu ¢alismada dokiiman inceleme yontemi kullanilmuis, veriler igerik analizi teknigi ile analiz
edilmistir. Konuyla ilgili caligmalarin daha ¢ok 2014 yilindan sonra yapildigi, 2019 yilinda konuyla ilgili
yazilan tezlerin sayisinda belirgin bir artis oldugu goriilmektedir. Calismalarda arastirma yontemi
olarak en ¢ok nicel yontem, veri toplama araci olarak ise en ¢ok anket teknigi tercih edildigi
belirlenmistir. Tezlerin 6rneklem gruplarinin biiytikliigiiniin agirhikli olarak orta diizeyde (101-300
araliginda) olduklari, ¢ok sayida tezin Orneklem gruplarimi 6gretmenler, 6gretim elemanlar:, okul
yoneticileri, 6gretmen adaylari, 6grenciler, velilerin olusturdugu goriilmiistiir. Tezler konu degiskeni
bakimindan incelendiginde 6gretmenlerin egitim felsefesi egilimlerini belirleme ve egitim felsefesinin
baska olguyla (epistemolojik inanclar, elestirel diisiinme becerileri vb.) iliskisinin incelenmesi
konularinda yapilan ¢alisgmalarin daha fazla oldugu belirlenmistir. Egitim felsefesi egitim bilimleri
alaninda 6nemli konu oldugundan, bu konuda yapilacak arastirmalar artirilabilir ve konu farkl
boyutlar1 ile incelenebilir. Yapilan bu analiz caligmasinin egitim felsefesi odaginda ¢alisma yapacak olan

aragtirmacilara farkh bakis agis1 kazandiracag: ve alanyazina katk: saglayacagi ongoriilmektedir.
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AN ANALYSIS STUDY ON EDUCATIONAL RESEARCH FOCUSED ON THE
PHILOSOPHY OF EDUCATION

This study aims to analyze educational research focused on the "philosophy of education". In the study,
master's theses written between 2000 and 2024 with a focus on the philosophy of education were
analyzed and examined according to the variables of the years they were written, subject distribution,
methods used, data collection techniques, sample group, and size. In this study conducted in a
qualitative research model, the document review method and the content analysis technique were used.
The theses were mostly conducted in 2014 and there was a significant increase in 2019. It was determined
that the quantitative method and survey technique were mostly preferred, The size of the theses' sample
groups is predominantly at a medium level (in the range of 101-300) and the sample groups of many
theses consist of teachers, academic staff, school administrators, teacher candidates, students and
parents. It was determined that there were more studies on determining teachers' tendencies in the
philosophy of education and examining the relationship between the philosophy of education and other
phenomena (epistemological beliefs, critical thinking skills, etc.). It is anticipated that the study will
contribute to the literature and researchers who will study the philosophy of education provide

different perspectives.

/01823~ &+>%(2#8$(,&KC#,8B8KC'-&G+>%(2#8%$(,&)4, #4<B-&G+>8b(2#8$(,&BY#4$%4B

$).)-  &+>%(2#8$(,&BYHASYAB-&G+>%(2#8$REKCH,8B8KC'&

& &

45



EGITIM FELSEFESI VE TEKNOLOJi: DiJiTAL CAGDA DEGISEN
DINAMIKLER!

Merve Caglayan Oztiirk!
Bildiri Kodu: 1108

Teknolojinin glinden giine hizla gelismesi her alanda oldugu gibi egitim alaninda da Onemli
doniistimleri beraberinde getirmistir. S6z konusu doniisiimler egitim felsefesi tizerinde yeni
tartismalara yol agmaktadir. Calisma kapsaminda dijitallesen cagda egitim felsefesi {izerinde
teknolojinin etkileri analiz edilecektir. Calismanin amaci teknolojinin etkisiyle dijital cagda egitim
felsefesinin degisen dinamiklerini tespit etmektir. Calismanin yontemi olarak nitel ¢alisma tercih
edilmistir. Bu kapsamda fenomenolojik yaklagim kullanilacaktir. Fenomolojik yaklagimla 6grenciler ve
egiticiler iizerinden djjital cagda egitim felsefesinin degisen dinamikleri iizerine derinlemesine bilgi
toplamak amaclanmaktadir. Amacli 6rneklem yontemlerinden olgiit 6rnekleme yontemi tercih
edilmistir. Veri toplama siirecinde katiimcilar derinlemesine goriisme yapilacaktir. Calisma hentiz
devam eden bir arastirmadir. Bu yoniiyle 6grenci merkezli 6grenme sekillerinin farklilasmasi, 6grenme
ortamlarinin dijital hale gelmesi, dijital okuryazarligin yayginlagmasi, teknolojinin firsat esitligi ve
esitsizligini beraberinde getirmesi, erisim imkanlarinin cesitliligi, etik degerler {izerine farklilasan
yaklasimlar, veri giivenligi, egitim ve 6gretimde sirurlar ile ilgili bulgulara ulasilmasi 6ngoriilmektedir.
Bulgularla orantili olarak Oneriler sunulmustur. Dijital ¢agda egitimcilerin, karar alict konumda
olanlarin ve ozellikle 6grencilerin egilimleri detayl analizlerle incelenmelidir. Teknolojinin egitimin
vazgecilmez bir yonii oldugu kabul edilmelidir. Teknolojinin egitimdeki 6nemli iizerine akademik
calismalara agirlik verilmelidir. Egitim felsefesinin dijital bakis agisiyla yeniden sekillenmesi; erigim,

firsat esitligi, etik degerler gibi konular kapsaminda politika ve stratejiler gelistirilmelidir.
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PHILOSOPHY OF EDUCATION AND TECHNOLOGY: CHANGING
DYNAMICS IN THE DIGITAL AGE

The rapid development of technology day by day has brought about significant transformations in the

field of education, as it has in every field. These transformations lead to new discussions on the
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philosophy of education. Within the scope of this study, the effects of technology on the philosophy of
education in the digital age will be analyzed. The aim of the study is to determine the changing
dynamics of the philosophy of education in the digital age under the influence of technology. A
qualitative study was chosen as the method for this research. In this context, a phenomenological
approach will be used. With this phenomenological approach, the goal is to collect in-depth information
on the changing dynamics of educational philosophy in the digital age from students and educators.
The criterion sampling method, one of the purposive sampling methods, was preferred. Participants
will be interviewed in-depth during the data collection process. The study is an ongoing research. In
this respect, it is anticipated to reach findings related to the differentiation of student-centered learning
styles, digitalization of learning environments, widespread digital literacy, equality and inequality of
opportunity brought by technology, diversity of access opportunities, differentiated approaches to
ethical values, data security, and boundaries in education and training. Recommendations will be
presented in proportion to the findings. In the digital age, the tendencies of educators, decision-makers,
and especially students should be analyzed in detail. Technology should be recognized as an
indispensable aspect of education. Academic studies on the importance of technology in education
should be emphasized. The philosophy of education should be reshaped with a digital perspective;
policies and strategies should be developed regarding issues such as access, equal opportunity, and

ethical values.
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ESKiCAG FELSEFELERINDE EGITIiM

Ayse ilden!, Mehmet Ali Dombayc1’

Bildiri Kodu: 1084

Bu bildiride, Eskicag Yunan ve Hint felsefelerinde egitimin rolii ve nemi incelenmektedir. Antik Yunan
felsefesinde "paideia” kavrami, yalnizca bireylerin egitimi degil, ayn1 zamanda bir kiiltiir ideali olarak
kent yasamini ve vatandaslik bilincini de igerir. Paideia, "iyi ve giizel" [kalokagathos] yurttaslardan
olusan adil bir kent [polis] yaratma ve bu yurttaslarin potansiyellerini gerceklestirme ve mutlu
olmalarmin [eudaimonia] 6niinii agma amacini tasir. Bu egitim siireci, bedenin gymnasion'da egitilmesi
ve ruhun erdemlerinin didaktik 0gretimle gelistirilmesi yoluyla gerceklestirilir. Ayrica, usta-girak
iligkisiyle 6grencilere dogrucu bir felsefi tavir [parrhésia] kazandirilmaya galisilir. Tragedyalar ise,
kibirden [hybris] uzak durmalari i¢in yurttaslar1 uyarmak ve ilahi adalete olan giivenlerini pekistirmek
amaciyla kullanilmigtir. Kadim Hint felsefesinde ise egitim, bireyin ruhsal gelisimi ve bilgelik
kazandirma iizerine yogunlagir. Hint diisiincesinde egitim, bireyin i¢sel potansiyelini kesfetme, manevi
farkindalik kazanma ve kozmik diizenle uyum iginde yasama amaci tagir. Bunun yam sira, Hint
felsefesinde mantiksal akil yiiriitme ve arglimantasyonla tartisma kiiltiirii olusturan bircok felsefi ekol
bulunur. Bu ekoller, Yunan mantiginin sistemlesmesi ve kurumsallasmasinda temel bir rol oynamustir.
Antik Yunan felsefesinin gelisiminde Hint felsefesinin etkisi goz ardi edilemez; Hint diisiincesi, Yunan
filozoflarina manevi ve entelektiiel ilham kaynagi olmus, mantiksal akil yiiriitme ve argiimantasyon
teknikleriyle Yunan felsefesine katkida bulunmustur. Her iki felsefe de egitimi, bireyin hem kisisel
gelisimi hem de toplumsal sorumluluklarimi yerine getirebilmesi icin vazgecilmez bir ara¢ olarak

gormektedir.
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EDUCATIONAL CONCEPTS IN ANCIENT PHILOSOPHY

This paper examines the role and importance of education in ancient Greek and Indian philosophies. In
ancient Greek philosophy, the concept of "paideia” encompassed not only the education of individuals

but also an ideal of culture involving civic life and citizenship awareness. Paideia aimed to nurture
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"beautiful-and-good" [kalokagathos] citizens in a just city [polis], enabling them to realize their potential
and achieve happiness [eudaimonia]. They achieved this educational process by training physically in
the gymnasium and cultivating the soul's virtues through didactic teaching. Additionally, teachers
expected students to adopt a philosophical attitude of frankness [parrhésia] through master-apprentice
relationships. People used tragedies to warn citizens against pride [hybris] and to reinforce their trust
in divine justice. In ancient Indian philosophy, education focused on the individual's spiritual
development and the attainment of wisdom. Indian thought viewed education as a means to discover
one's inner potential, gain spiritual awareness, and live in harmony with the cosmic order. Furthermore,
Indian philosophy included numerous schools that emphasized logical reasoning and argumentation,
contributing to a rich tradition of debate. These philosophical traditions played a fundamental role in
the systematization and institutionalization of Greek logic. The influence of Indian philosophy on the
development of ancient Greek philosophy is undeniable; Indian thought provided spiritual and
intellectual inspiration to Greek philosophers and enriched Greek philosophy with logical reasoning
and argumentation techniques. Both philosophies regard education as essential for personal growth

and fulfilling societal responsibilities.
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EGITIM PROGRAMLARI VE OGRETIM

YUZUAK CINSEL EGITIME YONELIK EBEVEYN TUTUM OLCEGI
Bedri Nejat Yiiziiak', Berra Nur Acay”

Bildiri Kodu: 1021

Bu arastirma, Tiirkiye’de uygulanan giincel orgiin egitim programlarindaki cinsellik, cinsiyet, cinsel
tutum gibi kavramlarin aktarilmasindaki eksiklikten yola ¢ikarak 0-18 yas arahigindaki 6grencilerin
ebeveynlerinin bu duruma kargi tutumlarimi saptamasina ve gerekli programin hazirlanmasma
yardimci olmay1 hedefleyen bir cinsel tutum 6lcegi gelistirmeyi amaglamaktadir. Arastirma deseni nitel
arastirma yontemlerinden “Tarama (Anket) Arastirmas1” olarak belirlenmistir. Verilerin elde edilme
siirecinde “Basit Tesadiifi Ornekleme Yontemi” ile belirlenen iki farkli calisma grubundan
yararlanilmasi planlanmistir. Birinci ¢alisma grubu icin 50 erkek, 50 kadin olmak {izere 100 katilimci,
ikinci ¢alisma grubu icin ise 100 erkek 100 kadin olmak tizere 200 katilimci olarak planlanmistir. Ik
¢alisma grubuna yonelik hazirlanan 30 soruluk Likert tipi cinsel egitim tutum 6l¢egi uygulanacak olup
gerceklestirilecek olan “KMO-Barlett Testi”, “Acimlayic1 Faktor Analizi” ve “Cinsel Egitim Uzman1”
goriiglerinin alinmasiyla 6lgek maddelerinde diizenlemeye gidilecektir. Gergeklestirilecek diizenleme
sonrasinda ikinci ¢alisma grubuna 6lgegin yeni hali uygulanacak ve elde edilecek verilerle “A¢imlayici
Faktor Analizi” ve “Dogrulayici Faktor Analizi” yapilacaktir. Geligtirilen Olgegin son hali ile
ebeveynlerin cinsel egitime yonelik tutumlarini saptayacak uygun madde sayisi ve gegerli sonuglar
saptanarak 6lgegin dogrulayici yapida olusacag diistiniilmektedir. Olgegin son hali, Saglik Bakanlig
ile Tiirkiye Cumhuriyeti Milli Egitim Bakanligi'nin etkilesimi ile 0-18 yas aras1 ¢ocuklar1 destekleyecek

bir cinsel egitim programinin gelistirilmesine katki saglamasi hedeflenmektedir.
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YUZUAK PARENTAL ATTITUDE SCALE TOWARDS SEXUAL EDUCATION

This research aims to develop a sexual attitude scale that aims to determine the attitudes of the parents

of 0-18-year-old students towards neglected sexual education and to prepare a program, based on the
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lack of conveyance of concepts such as sexuality, gender, and sexual attitude in the current formal
education programs implemented in Turkey. The research design was determined as "Survey
Research", which is one of the qualitative research methods. In the process of obtaining the data, it is
planned to benefit from two different study groups determined by the "Simple Random Sampling
Method". For the first study group, 100 participants (50 male and 50 female), and for the second study
group, 200 participants (100 male and 100 female). A 30-questioned Likert-type sexual education
attitude scale prepared will be applied to the first study group, and the scale items will be arranged by
taking the opinions of the "KMO-Barlett Test", "Exploratory Factor Analysis" and "Sex Education
Specialist". After the arrangements, "Exploratory Factor Analysis" and "Confirmatory Factor Analysis"
will be performed with the data obtained by applying the new version of the scale to the second study
group. It is thought that the scale will be formed in a confirmatory structure by determining the
appropriate number of items and valid results that will determine the attitudes of parents towards sex
education with the final version of the developed scale. The final version of the scale is also helpful in
contributing to the development of a sexual education program that will support children between the
ages of 0-18 with the interaction of the Ministry of Health and the Ministry of National Education of the

Republic of Turkey.
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OGRETMENLERIN MESLEKiI DEGER OKURYAZARLIGINA iLiSKiN
GORUSLERININ INCELENMESI

Fatma Kurt', Saban Cetin"
Bildiri Kodu: 1039

Mesleklerini iyi icra eden kisiler; ekonomik biiylimeden sosyal gelismeye, yenilige yani toplumun
gelismesine katkida bulunur. Kisilerin meslekleri iyi icra etmesinin yollarindan biride mesleki deger
okuryazarligina sahip olmalaridir. Mesleki deger okuryazarligi, bireylerinin mesleklerinin ne oldugu
bilgisine sahip olarak is hayatlara yansitmalarmi ve degisen durumlara gore gerekli egitimleri alip
kendilerini yenilemeleri demektir. Mesleki deger okuryazarhg: el isciliginden ozel egitim gerektiren
yliksek vasifli islere kadar her tiirlii is i¢in gerekli ve 6nemlidir. Fakat biitiin meslekleri icra eden kisileri
Ogretmenler yetistirdigi icin onlarin mesleki deger okuryazarhigimin kiymeti digerlerinden ayrilir. Bu
calismada da 6gretmenlerin, mesleki deger okuryazarhigma iliskin goriislerini incelemeye yonelik bir
6lgme aracinin gelistirilmesi ve dgretmenlerin mesleki deger okuryazarligina yonelik diisiincelerinin
farkli degiskenler agisindan incelenmesi amaglanmistir. Arastirmaci tarafindan konuyla ilgili 40
maddelik oOlgek gelistirilmistir. Arastirma veri toplama asamasindadir ve calisma daha
tamamlanmamistir. Arastirmada nicel arastirma tiirlerinden tarama modeli kullanilacaktir.
Aragtirmanin galisma grubunu 2023-2024 egitim - 6gretim yilinda Istanbul Avrupa Yakas: Fatih
ilcesinde bulunan o6gretmenler olusturacaktir. Bu uygulamadan elde edilen veriler SPS522 paket
programina aktarilacak bu program aracilifiyla AFA, giivenilirlik analizleri ve madde analizleri
yapilacaktir. Ogretmenlerin mesleki deger okuryazarhk diizeylerinin yiiksek oranda cikmast

ongoriilmektedir. Kidem, anne- baba egitim durumu ve cinsiyetten de etkilenmesi beklenmektedir.
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EXAMINATION OF TEACHERS' VIEWS ON PROFESSIONAL VALUE
LITERACY
Professional value literacy means that individuals have the knowledge of what their profession is and

reflect it on their business lives. Professional value literacy is necessary and important for all types of

jobs. Since teachers train people who practice all professions, the value of their professional value
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literacy differs from others. In this context, this study aims to develop a measurement tool to examine
teachers' views on professional value literacy and to examine teachers' thoughts on professional value
literacy in terms of different variables. A 40-item scale on the subject was developed by the researcher.
The research is in the data collection phase and the study hasn’t been completed yet. The study group
of the research will consist of teachers in the Fatih district of the European Side of Istanbul in the 2023-
2024 academic year. The data obtained from this application will be transferred to the SP5522 package
program and EFA, reliability analyzes and item analyzes will be carried out through this program. It is
predicted that teachers' professional value literacy levels will be high. It is also expected to be affected

by seniority, parental education level, and gender.
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WEB 2.0 ARACLARININ YABANCI DiL OGRETIiMINDE KULLANILMASI iLE
ILGILI YAPILAN CALISMALARIN ICERIK ANALiZi

Kiibra Alibiyikoglu', Semra Giiven™

Bildiri Kodu: 1054

Bu ¢alismanin amaci, yabanci dil 6gretiminde Web 2.0 araglarinin kullanilmasina iliskin Tiirkiye’de ve
yurt disinda 2015-2024 yillar1 arasinda yapilmis olan tez ve arastirma makalelerini cesitli degiskenler
bakimindan incelemektir. Bu dogrultuda, Tiirkiye’de yapilmis olan 24 makale ve 12 tez ile yurtdisinda
yapilmis 15 makaleye ulasiimistir. Calisma kapsaminda incelenen makalelere ResearchGate, DergiPark,
Google Akademik, TR Dizin ve Ulakbilim veri tabanlari; tezlere ise YOK Ulusal Tez Merkezi veri tabani
kullarularak ulasilmistir. Calisma kapsaminda ele alinan tez ve makaleler arastirmacilar tarafindan
gelistirilen bir veri inceleme formu kullanilarak incelenmistir. Calismalar; yayin yili, yayin tiirii, disiplin
alani, yontemi, deseni, drneklem diizeyi, uygulama siiresi, kullanilan Web 2.0 araclar1 ve sayisi,
kullarilan veri toplama araglar1 ve sonuglari agisindan incelenmistir. Veriler dokiiman analizi yontemi
ile ¢oztimlenmistir. 2020 yi1lindan sonra bu alanda yapilan ¢alismalarin sayisinda artis oldugu sonucuna
ulasilmistir. Calisma sonucunda, Web 2.0 araglarmmin 6grencilerin kelime 6grenme diizeylerini,
akademik basarilarini, motivasyonlarini, derse katilimlarini, yabanc dil derslerine kars: tutumlarmi
olumlu bir bigimde etkiledigi; smav kaygilarimni ise azalttig1 goriilmiistiir. Ancak Web 2.0 araglar ile
icerik tiretmenin zorlayici olmasi ve zaman almasi, okullardaki teknolojik aksakliklar, gerekli arag

.....

sahip olmamalar1 gibi olumsuzluklar bulundugu belirlenmistir.
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THE CONTENT ANALYSIS OF THE STUDIES ABOUT USING WEB 2.0 TOOLS
IN FOREIGN LANGUAGE TEACHING

This study aims to examine the theses and research articles related to using of Web 2.0 tools in language
classes in Tiirkiye and abroad between 2015-2024 according to some variables. Within this context, 24
articles and 12 theses conducted in Tiirkiye; 15 articles conducted abroad were examined. The theses
examined were obtained from the theses are accessible from the National Thesis Center website and the
articles were reached from ResearchGate, DergiPark, Google Scholar, TR Dizin, and Ulakbilim. The

studies analyzed within the scope of the research were examined through the “data collection form”
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developed by the researchers. Year-type of publication, discipline area, research method-design,
participants’ level, implementation period, Web 2.0 tools and numbers, data collection tools and results
of the studies were analyzed. The document analysis method was used to analyze the data. It has been
found out after 2020, the studies on this subject have increased. As a result of this study, it has been
determined using Web 2.0 tools in language classes has a positive effect on students’ vocabulary,
academic success, motivation, participation, and attitude. However, some limitations are found such
as difficulty of creating content with Web 2.0 tools, the lack of technological equipment in schools, and

the insufficiency of teachers’ knowledge about Web 2.0 tools.
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IBi CiZGi DiZiSINDE KULLANILAN DEYIMLERIN MILLi KULTUR
UNSURLARI ACISINDAN iINCELENMESI

Ebru Baglica' Saban Cetin”

Bildiri Kodu: 1064

Calisma, TRT Cocuk kanalinda yaymmlanmis ve tekrarlari televizyonda ve dijital platformlarda
yayimlanmaya devam eden Ibi ¢cizgi dizisinde kullanilan deyimlerin milli kiiltiir unsurlar1 agisindan
incelenmesini amaglamaktadir. Nitel bir ¢alismadir. Arastirma i¢in dizinin boliimleri kullanilacaktir.
Boliimler ise belge niteligindedir. Arastirmanin veri toplama teknigi dokiiman incelemesidir.
Arastirmanin ¢alisma evreni TRT Cocuk kanalinda yayimlanan ve 104 boliimden olusan “Ibi” adl1 cizgi
dizinin tiim boliimlerinin anlatildig1 videolardir. Arastirmada 104 boliimden olusan ‘Ibi’ cizgi dizisinin
senaryosuna iliskin elde edilen dokiimanlar ve gorsel materyaller icerik analiziyle incelenecektir.
Arastirma hentiiz tamamlanmadigindan devam eden bir ¢alismadir. Gelinen noktada ¢izgi dizinin ilk
sezonlarinda deyimlere daha sik yer verilmisken ilerleyen sezonlarda olay akisinin hizlanmasi ve
hikayenin derinlesmesi ile deyimlerin kullanilma siklig1 azalmistir. Cizgi dizinin her béliimiinde milli
kiiltiiriin bir 6gesi olan deyimlere yer verilmistir. Kullanilan deyimlerin temas: genellikle yardimlagma,
caba, arkadaslik ve meraktir. Ulusal kanalda yayimlanmas: ve hazirlayicilarinin da 6zverisi ile egitici

ve Ogretici bir igerik ortaya ¢ikmis ve ¢ocuklara ulastirilmistir.
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EXAMINATION OF THE SAYINGS USED IN THE IBI CARTOON SERIES IN
TERMS OF NATIONAL CULTURAL ELEMENTS

The study aims to examine the expression of the idioms used in the Ibi cartoon series broadcast on TRT
Kids Channel and its repetitions continues to be published on television and digital platforms in terms
of national cultural elements. It is a qualitative study. Episodes of the series will be used for research.
They are the documents. The data collection technique of the research is document analysis. In the
research documents and visual materials obtained related to the scened will be of Ibi cartoon series

consisting of 104 episodes examined with content analysis. This is an ongoing research since it has not
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been completed yet. While idioms were used more frequently in the first seasons of the current cartoon
series, the rate of use of idioms decreased in the following seasons as the distribution of events
accelerated and the story deepened. Idioms that are an element of national culture are included in each
episode of the cartoon series. The themes of the idioms used are generally cooperation, effort,
friendship, and curiosity. With its broadcast on the national channel and the dedication of its creators,

an educational and instructive content was created and delivered to children.
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COCUK KIiTAPLARINI INCELEME VE DEGERLENDIRME PLANI’'NA GORE
“NAR TANESI YA DA DUZME KELOGLAN” MASALININ iINCELENMESI

Emine I¢er!, Giyasettin Aytas”
Bildiri Kodu: 1068

Bu ¢alismanin amaci, Ziya Gokalp tarafindan derlenen geleneksel Tiirk halk masallarindan “Nar Tanesi
ya da Diizme Keloglan” masalini Temizyiirek, Giirel ve Sahbaz'in (2016) “Cocuk Edebiyat1” kitabinda
yayinladig1 Cocuk Kitaplarini Inceleme ve Degerlendirme Plani’na gore incelemektir. Ele alinan masal;
dil ve tislup, igerik, mesaj, kelime ve kelime gruplari, sifatlar, baglaclar, edatlar, zamirler, atasozleri ve
deyimler agisindan incelenmis ve bu masalin ¢cocugun dil ve kiiltiirel gelisimine katkis1 belirlenmistir.
Ayrica masalin ¢ocuga gorelik ilkesine ve ¢ocugun anlama diizeyine uygunlugu tespit edilmis ve
Tiirkge Ogretimine katkisi degerlendirilmistir. Nitel arastirma deseninde yapilan bu calismada,
dokiiman analizi kullanilmis ve masal Altin Isik kitabindan basit rastgele 6rnekleme yontemine gore
secilmistir. Cocuk Kitaplarin Inceleme ve Degerlendirme Plani’'ndan hareketle masal, icerik analizi
yontemiyle analiz edilmis ve bulgular sunulmustur. Calismanin sonucunda masalin dil ve tislup, igerik,
yardima iletiler, kelime ve kelime gruplar agisindan bazi eksiklerinin bulundugu, gerekli
diizenlemelerle ¢cocuklara uygun bir masal haline getirilebilecegi belirlenmistir. Kiiltiirel degerlere yer
vermesi ve ¢ocuklara yeni kelimeler 6gretmesi acisindan giizel bir 6rnek olan bu masal, ¢alismanin

sonunda yapilan uyarlamalarla yeniden olugturulmus ve aragtirmacilarm bilgisine sunulmustur.
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THE ANALYSIS OF THE FAIRY TALE “POMEGRANATE GRAIN OR PHONY

KELOGLAN” ACCORDING TO THE PLAN OF REVIEWING AND
EVALUATING CHILDREN'S BOOKS

The aim of this study is to analyze the traditional Turkish folk tale “Pomegranate Grain or Phony
Keloglan” compiled by Ziya Gokalp according to the Plan for Review and Evaluation of Children's
Books published by Temizyiirek, Giirel, and $Sahbaz (2016) in their book “Children's Literature”. The

fairy tale was analyzed in terms of language and style, content, message, words and word groups,
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adjectives, conjunctions, prepositions, pronouns, proverbs, and idioms, and the contribution of this fairy
tale to the child's language and cultural development was determined. In addition, the suitability of the
fairy tale to the principle of relevance to the child and the child's level of understanding was determined
and its contribution to Turkish teaching was evaluated. In this qualitative research design study,
document analysis was used and the fairy tale was selected from the Golden Light book according to
the simple random sampling method. Based on the Children's Book Review and Evaluation Plan, the
tale was analyzed by content analysis method and the findings were presented. As a result of the study,
it was determined that the fairy tale has some deficiencies in terms of language and style, content,
auxiliary messages, words, and word groups and that it can be turned into a fairy tale suitable for
children with the necessary arrangements. This fairy tale, which is a good example in terms of including
cultural values and teaching new vocabulary to children, was reconstructed with the adaptations made

at the end of the study and presented to the researchers” knowledge.
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ACIK UCLU SORULARDAN OLUSAN ULKE VE iL GENELI SINAVLARIN
OGRETMEN VE OGRENCI GORUSLERINE GORE DEGERLENDIRILMES]

Semra Giiven', Ercan Tozluoglu
Bildiri Kodu: 1087

Bu ¢alisma, ortadgretim kademesinde tiilke ve il geneli diizenlenen ortak sinavlarda ilk defa sorulan acik
ugclu sorularin 6grenci ve 6gretmen gortisleriyle degerlendirilmesini amaglamaktadir. Arastirma, nitel
aragtirma desenlerinden durum calismasi seklinde tasarlanmistir. Veriler arastirma igin uzman
goriigleri alinarak gelistirilen ve pilot ¢alismas: yapilan yar1 yapilandirilmig 6gretmen ve grenci
goriisme formlar ile toplanmustir. Calisma grubu 7 lise tiiriinden 21 6grenci ile her bir lise tiirtinden
ticer olmak tizere 21 Ogretmenden olusmaktadir. Elde edilen veriler igerik analizi yontemiyle
incelenerek temalar ve kodlar ortaya konacaktir. Pilot calismadan elde edilen 6n bulgular 1s181nda
ogrencilerin smavlarin farkli ve yogun calisma usulleri takip etmelerini gerektirmesi bakimindan
motive edici oldugunu diisiindiikleri goriilmektedir. En fazla yapilan elestirilerin ise sinavlarmn
ogrencilerin merkezi sinavlarda alisik olmadiklar1 yazili siav tipinde sorulardan olugmasi, derste
islenen tiim konular1 ve/veya tiim 6nemli kazanimlar1 kapsamamas1 ve degerlendirici yanliligina dair
oldugu goriilmektedir. Ogretmenlerin de sinavlarmn agik uglu sorulardan olusmasinin {ist diizey biligsel
becerilere yonelik kazanimlara ulagilma diizeylerini belirleme yoniinde olumlu bir adim oldugunu
diisiindiikleri ancak bazi branslarda smav sorularinin Slgiilmesi beklenen analiz, degerlendirme ve
sentez basamaklarindaki bilissel davranislardansa bilme ve hatirlama basamaklarina yonelik
hazirlanmis oldugunu belirttikleri ortaya c¢ikmaktadir. Degerlendirmenin kalabalik simiflarda g¢ok
zaman almasi ve cevap anahtarlarinin olasi tiim ¢oziimleri ve cevaplar1 icermemesi de sik tekrarlanan

gortislerdendir.
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EVALUATION OF NATIONWIDE AND PROVINCE-WIDE EXAMS
COMPRISING OPEN-ENDED QUESTIONS BASED ON TEACHERS' AND
STUDENTS' OPINIONS
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The study aims to evaluate the open-ended questions, which were asked for the first time in nationwide
and province-wide common exams at the secondary education level, through the perspectives of
students and teachers. The research is designed as a case study. Data were collected using semi-
structured interview forms developed based on expert opinions and piloted for the study. The study
group consists of 21 students from seven types of high schools and 21 teachers, with three teachers from
each type of high school. The collected data will be analyzed using content analysis to identify themes
and codes. Preliminary findings from the pilot study indicate that students find the exams motivating
as they require different and intensive study methods. However, the most common criticisms include
that the exams consist of written questions that students are not accustomed to in centralized exams, do
not cover all topics or important achievements taught in the class, and are subject to evaluator bias.
Teachers believe that exams with open-ended questions are a positive step towards determining the
achievement levels of higher-order cognitive skills. However, they also noted that some questions were

prepared more towards the cognitive levels of knowing and remembering.
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CHATGPT UYGULAMASININ BiLSEM OGRETMENLERININ TEKNOLOJi Oz
YETERLILIK VE YAPAY ZEKAYA YONELIK TUTUMLARI UZERINDEKI
ETKISI

Mustafa Coban!, Giil¢in Kezban Saragoglu
Bildiri Kodu: 1094

Bu calisma, Generative Pre-trained Transformer (ChatGPT) uygulamasimnn Bilim ve Sanat Merkezi
(BILSEM) 6gretmenlerinin teknoloji 6z yeterlilik diizeylerine ve yapay zekaya yonelik tutumlarina
etkisini incelemek amaciyla planlanmistir. Arastirma, Kiitahya ili Tavsanl ilgesi BILSEM’de gorev
yapan 17 Ogretmen {iizerinde, tek grup oOntest-sontest modeli kullanilarak yiiriitiilmektedir.
Aragtirmanin ilk asamasinda, "Egitim Teknolojisi Standartlarina Yénelik Oz-Yeterlik Olgegi" ve "Yapay
Zekaya Yonelik Genel Tutum Olgegi" kullanilarak 6gretmenlerin mevcut diizeyleri belirlenmistir. On
testlerin uygulanmasinin ardindan, 6gretmenlere ChatGPT uygulamas: tanitilmis ve bu uygulama
derslerinde kullanmalar1 saglanmistir. Calismanin devam eden siirecinde, 6gretmenlerin ChatGPT'yi
kullanarak 6grencilerinden talep ettikleri proje ve calisma etkinliklerini gerceklestirmeleri istenmistir.
[lk bulgular, gretmenlerin teknolojiye yonelik 6z-yeterliliklerinde ve yapay zekaya kars1 tutumlarinda
olumlu degisiklikler oldugunu gostermektedir. Calisma tamamlandiginda, son testlerle bu
degisikliklerin kalicilig1 ve kapsami degerlendirilecektir. Bu arastirma, 6gretmenlerin dijital caga uyum
saglamalarma ve yapay zekanin egitimde etkin kullanimina yonelik onemli bilgiler sunmay1
amaglamaktadir. Ogretmenlerin yapay zeka teknolojilerini nasil entegre ettikleri ve bu siiregte
karsilastiklar1 zorluklar, ¢alisma kapsaminda ayrintili olarak ele alinacaktir. Arastirmanin bulgulars,
egitim teknolojilerinin dgretmenlerin mesleki gelisimine olan katkilarim1 ve yapay zeka
uygulamalarmin egitimdeki potansiyelini ortaya koymay: hedeflemektedir. Bu baglamda,
ogretmenlerin ChatGPT'yi kullanarak edindikleri deneyimler ve geri bildirimler, gelecekteki egitim

uygulamalar: igin énemli ipuglar saglayacaktir.
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THE IMPACT OF THE CHATGPT APPLICATION ON THE TECHNOLOGY
SELF-EFFICACY AND ATTITUDES TOWARDS ARTIFICIAL INTELLIGENCE
OF BILSEM TEACHERS

This study aims to examine the impact of the Generative Pre-trained Transformer (ChatGPT)
application on the technology self-efficacy levels and attitudes towards artificial intelligence of Science
and Art Center (BILSEM) teachers. The research is conducted using a single-group pre-test post-test
model with 17 teachers working at BILSEM in Tavsanli, Kiitahya. In the first phase of the study, the
teachers' current levels were determined using the "Self-efficacy Scale for Educational Technology
Standards" and the "General Attitude Scale towards Artificial Intelligence." Following the application
of the pre-tests, the teachers were introduced to the ChatGPT application and were encouraged to use
this application in their lessons. During the ongoing process of the study, teachers were asked to have
their students complete projects and activities using ChatGPT. Preliminary findings indicate positive
changes in teachers' technology self-efficacy and their attitudes toward artificial intelligence. Upon
completion of the study, post-tests will be used to evaluate the permanence and scope of these changes.
This research aims to provide valuable insights into the adaptation of teachers to the digital age and the
effective use of artificial intelligence in education. The study will also explore how teachers integrate
artificial intelligence technologies and the challenges they face in this process. The findings aim to
highlight the contributions of educational technologies to teachers' professional development and the
potential of artificial intelligence applications in education. In this context, the experiences and feedback

from teachers using ChatGPT will provide important clues for future educational practices.
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ORTAOKUL GORSEL SANATLAR DERSI OGRETIiM PROGRAMININ GELIR
DUZEYINE GORE DEGERLENDIRILMESI

El¢in Esen Usta', Murat Aslan”

Bildiri Kodu: 1099

Bu calisma, ortaokul gorsel sanatlar dersi 6gretim programinin alt, orta ve tist gelir diizeyine gore
degerlendirilmesini amaglayan, nitel arastirma yontemleriyle yiiriitillen ve hala devam eden bir
calismadir. Arastirmanin ¢alisma grubunu, Ankara ili merkez ilgelerindeki ortaokullarda gérev yapan
okul yoneticileri, gorsel sanatlar 6gretmenleri ve bu okullarda egitimlerine devam eden ortaokul
ogrencileri olusturmaktadir. Caligmada nitel aragtirma yontemlerinden goriisme teknigi kullanilmustir.
Veriler, okul yoneticisi ve gorsel sanatlar 6gretmenlerinden yar1 yapilandirilmig gériisme formu ile,
ogrencilerden ise olusturulan agik uglu sorular vasitasiyla toplanmustir. Bu goriismeler, farkh
sosyoekonomik gruplarin programa erisim, Ogretim yontemleri, materyal kullanimi ve &grenci
motivasyonu agisindan nasil etkilendigini ortaya koymayr hedeflemektedir. Alt gelir diizeyindeki
ogrencilerin malzeme ve teknolojiye erisimde yasadig1 zorluklar, orta gelir diizeyindeki 6grencilerin
derslere olan ilgisi ve tiist gelir diizeyindeki 6grencilerin yiiksek beklentileri analiz edilmektedir. Su
anda analiz asamasinda olan bu degerlendirme, programin firsat esitli§i saglamadaki etkinligini ve
iyilegtirilmesi gereken alanlar1 belirlemeyi amaclamaktadir. Sonuglarin, egitim politikalarinin
gelistirilmesi ve daha kapsayici, adil bir gretim programi olusturulmasi icin énemli veriler sunacag1

ongoriilmektedir.
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EVALUATION OF SECONDARY SCHOOL VISUAL ARTS CURRICULUM
ACCORDING TO SOCIOECONOMIC LEVEL

This study aims to evaluate the middle school visual arts curriculum according to lower, middle, and
upper socioeconomic levels using qualitative research methods. The research group consists of school
administrators, visual arts teachers, and middle school students from the central districts of Ankara.
The study employs the interview technique, one of the qualitative research methods. Data were

collected from school administrators and visual arts teachers through semi-structured interview forms,
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and from students through open-ended questions. These interviews aim to reveal how different
socioeconomic groups are affected in terms of access to the program, teaching methods, material usage,
and student motivation. The challenges faced by lower-income students in accessing materials and
technology, the interest of middle-income students in classes, and the high expectations of upper-
income students are being analyzed. Currently in the analysis phase, this evaluation aims to determine
the effectiveness of the program in ensuring equal opportunities and identify areas for improvement.
The results are expected to provide important data for developing educational policies and creating a

more inclusive and equitable curriculum.
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TARIHSEL CiZGi ROMANLARIN COCUK EDEBIYATI ACISINDAN iC VE DIS
YAPI OZELLIKLERININ INCELENMESI

Emine Iger!, Giyasettin Aytas”
Bildiri Kodu: 1106

Bu calismanin amaci, ¢ocuklarin ilgisini ¢ekerek ¢ocuk yazininin 6nemli bir parcas: olan ve onlarmn
kendi tarihlerine merak duymalarmi saglayan ¢izgi romanlarin ¢ocuk edebiyatmin sekil ve igerik
ozelliklerine uygunlugunu incelemektir. Bu siirecte ¢izgi romanlarin i¢ ve dis yap: 6zellikleri ayrintili
bir sekilde yorumlanarak hitap ettigi yas gruplarn tespit edilmis ve 6gretim araci olarak derste hangi
temalarda kullanilabilecegi hakkinda Ogretmenlere oOnerilerde bulunulmustur. Calismada nitel
arastirma yontemlerinden dokiiman analizi deseni kullanilmis, igerik incelenmesinde betimsel analiz
teknigi uygulanmistir. Caligmanin evrenini Ankara Adnan Otiiken Halk Kiitiiphanesinin gocuk
kitaplar1 boliimiinde yer alan tarihi ¢izgi romanlar olusturmaktadir. Bu ¢izgi romanlardan beg tanesi
basit rastgele 6rnekleme yontemine gore secilmis ve gocuk edebiyatina uygunluguna gore incelenmisgtir.
Belirlenen ¢izgi romanlar iizerine yapilan incelemeler sonucunda bunlardan dort tanesinin ¢ocuklarin
gelisim oOzelliklerine uygun oldugu, birinin uygun olmayarak ¢ocugu olumsuz durumlarla
karsilastirdig: tespit edilmis ve bu sonuglarin sebepleri agiklanmistir. Cocuklarin okumast icin elverisli
olan ¢izgi romanlardan biri 6-8 yas, ikisi 13-15 yas ve digeri ise 9-12 yas grubu i¢in uygundur. Bu
eserlerden tigliniin Milli Miicadele ve Atatiirk temasinda, digerinin ise Sevgi temasimnda
kullarilabilecegi saptanmistir. Bu ¢alisma, her eserin ¢ocuklara uygun olmadigi konusunda
okuyuculara farkindalik kazandirmay: ve nitelikli ¢ocuk edebiyat1 iirtinlerinin nasil anlasilacagi

bakimindan arastirmacilara rehberlik etmeyi hedeflenmektedir.
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ANALYZING THE INTERNAL AND EXTERNAL STRUCTURE FEATURES OF
HISTORICAL GRAPHIC NOVELS IN TERMS OF CHILDREN'S LITERATURE
The aim of this study is to examine the suitability of comics, which are an important part of children's

literature by attracting children's attention and making them curious about their own history, to the

form and content characteristics of children's literature. In this process, the internal and external
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structure features of comics were interpreted in detail, the age groups they appeal to were identified
and suggestions were made to teachers about which themes can be used in the lesson as a teaching tool.
Document analysis design, one of the qualitative research methods, was used in the study and
descriptive analysis technique was applied in content analysis. The population of the study consists of
historical comics in the children's books section of Ankara Adnan Otiiken Public Library. Five of these
comics were selected according to the simple random sampling method and analyzed according to their
suitability for children's literature. As a result of the examinations made on the determined comics, it
was determined that four of them were suitable for the developmental characteristics of children, one
of them was not suitable and compared the child with negative situations, and the reasons for these
results were explained. One of the comics that are suitable for children to read is suitable for 6-8 years
old, two are suitable for 13-15 years old and the other is suitable for 9-12 years old. It was determined
that three of these works can be used in the theme of National Struggle and Atatiirk and the other one
can be used in the theme of Love. This study aims to raise awareness among readers that not all works
are suitable for children and to guide researchers in terms of how to understand quality children's

literature products.

/01823~ W#B283#%68/&%B-8& @CH#,+34$B& #243(2>34-& GC(/#$(2#8$8 B<&H#$243%(,& ($+&4C243$(,8B23>9%62>34¢
%CH,+34$B&, #243(2>34&&38+>%2B6

$))-  G+>%(2#8$&N38=3(/B&($+&S$B23>%2#8$-&9>3'&BCEIA (% CH$E=6

& &

67



AFET BILINCi DERSi OGRETIM PROGRAMINDAKI (ORTAOKUL VE IMAM
HATIP ORTAOKULU 5, 6 VE 7. SINIFLAR) KAZANIMLARIN YENILENMIS
BLOOM, SOLO VE DETTMER TAKSONOMILERINE GORE INCELENMESI

Dilek Yarali', Aylin Polat Balc1’, Dogan Balyiyen®, Fatma Giilgelik*, Seda Nur

Tiirkmenoglu®

Bildiri Kodu: 1117

Bu arastirmanin amaci, Afet Bilinci Dersi (I-1) Cgretim Programindaki (2023) kazanimlar1 Yenilenmis
Bloom, SOLO ve Dettmer taksonomilerine gore incelemektir. Afet Bilinci Dersi 6gretim programinda
toplamda 4 iinitede 34 kazamim yer almaktadir. Arastirmada, Ogretim programinda bulunan
kazanimlarm yenilenmis Bloom, SOLO ve Dettmer taksonomilerinin boyutlarma yonelik dagilimlar
incelenmistir. Arastirmada nitel arastirma yontemi kullanilmistir. Ogretim programinda yer alan
kazanimlar arastirmacilar tarafindan ti¢ taksonomiye gore siniflandirilmistir. Arastirmacilar tarafindan
yapilan smiflandirmalar, Egitim Programlari ve Ogretim Anabilim Dalinda gorev yapan 1 (bir) gretim
liyesinin uzman goriisiine sunulmustur. Arastirmada uzman ile arastirmacilarin yapmis olduklar:
smiflandirmalar arasinda tam uyum saglanilmistir. Arastirmanin sonucunda, 6gretim programinda yer
alan kazanimlarin yenilenmis Bloom taksonomisinin bilgi boyutunda kavramsal bilgide, biligsel siireg
boyutunda ise anlama, ¢dziimleme ve degerlendirme diizeylerinde yogunlastig: tespit edilmistir. SOLO
taksonomisine gore yapilan analizlerde, ders kazanimlarinin sirasiyla taksonominin iliskisel, ¢ok yonlii
ve soyutlanmig yapilarinda yer aldiklar: goriilmiistiir. Dettmer taksonomisine gore yapilan analizlerde
ise kazanimlarin temel 6grenim agsamasinda kavramak (faz 2), uygulamali 6grenim agsamasinda analiz

etmek (faz 4) ve degerlendirmek (faz 5) fazlarinda yogunlastig: belirlenmistir.
"#SUHE () +,)*)&-' .<A28)#,#$YoH-&T4$#H,48/#0&M,88/&2("B8$8/#B#-&;]&2("'B8$8/#B#-&D422/83&2("B8$8/#B#

D) - GS5#H2#/&N38=3(/,(3*&A4&L5842#/

'%349%HC3-B,'%7?*-),$%&0(@*(%&0((GG, @%T-*2.5(B%?@,A-3),B-),$%"C,B, %P (2D0B-),$%"C,B, %#,0,'0-3,%#FOD'L
:3973('0(3N%A-%HC3-B,'%&@ (5,0, %<(0N$%G,0-24*(3(0,616(@*(4-G.4B3
"HC3-B'-@$%#-3(B%C(*3,*-%[F'-3B9CO.%Z92%:3973('0N%& @ (FOADO,)IKEH9. B09I 2489’
*ED2)-2%+,)(@)%HC3-@8,),$%&0(@*(%&0((GG,@%T-*2.5(B%?@,A-3),B-),$%+,)(@)D)BD%"C,B,' %" @)B,BD)D$%"
&@(5,0,'%<(0N$%"C,B,'%:3973('0(3N%A-%HC3-B, '%V->0,%ED2)-2% SHEREA§6 (0S80 %
YED2)-2%+,)(@)%HC3-@8,),$%&0(@*(%&0((GG, @%T-*2.5(B%?@,A-3),B-),$%+,)(@)D)BD%"C,B,'%" @)B,BD)D$%"
&@(5,0,'%<(0N$%"C,B,'%:3973('0(3N%A-%HC3-B,'%V->0,%ED2)-2%¥ @208 (S5 48T
$ED2)-2%+,)(@)%HC3-@8,),$%&0(@*(%&0((GG, @%T-*2.5(B%?@,A-3),B-),$%+,)(@)D)BD%"C,B, %" @)B,BD)D$%'
&@(5,0,%<(0N$%"C,B,'%:3973('0(3N%A-%HC3-B,'%V->0,%ED2)-2% }H@IBB29BBIMS o

68


mailto:aylin__polat@outlook.com
mailto:doganb16@gmail.com
mailto:gulcelik1995@icloud.com
mailto:sdnrtrkmn@gmail.com

EXAMINATION OF THE ACQUISITIONS IN THE DISASTER AWARENESS
COURSE CURRICULUM (FOR 5TH, 6TH, AND 7TH GRADE IN MIDDLE
SCHOOLS AND IMAM HATIP MIDDLE SCHOOLS) ACCORDING TO THE
REVISED BLOOM, SOLO, AND DETTMER TAXONOMIES

The aim of this study is to examine the acquisitions in the Disaster Awareness Course (I-II) Curriculum
(2023) according to the Revised Bloom, SOLO, and Dettmer Taxonomies. Within the Disaster Awareness
Course curriculum, there are 34 acquisitions in 4 units in total. In the research, the distributions of the
acquisitions in the curriculum were examined according to the dimensions of the revised Bloom, SOLO,
and Dettmer taxonomies. The qualitative research method was used in the research. The acquisitions in
the curriculum were classified by the researchers according to three taxonomies. The classifications
made by the researchers were presented to the expert opinion of 1 (one) faculty member working in the
Department of Curriculum and Instruction. In the research, complete consistency was achieved between
the classifications made by the expert and the researchers. As a result of the research, it was determined
that the acquisitions in the curriculum were concentrated on conceptual knowledge in the knowledge
dimension of the revised Bloom's taxonomy, and on understand, analyse, and evaluate levels in the
cognitive process dimension. In the analyses conducted according to the SOLO taxonomy, it was
observed that the course acquisitions were included in the taxonomy's relational, multistructural, and
extended structures in respectively. In the analyses conducted according to Dettmer's taxonomy, it was
determined that the acquisitions were concentrated in the phases of comprehend (phase 2) in the basic

learning phase, analyze (phase 4) and evaluate (phase 5) in the applied learning phase.
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EGITIM SOSYOLOJiSi, EGITIM TARIHI

OGRETMENLERIN MIiLLI DEGERLER EGITiMi SORUMLULUK
ALGILARININ INCELENMESI!

Tugba Kara’, Filiz Cetin®
Bildiri Kodu: 1003

Bu ¢alisma, 6gretmenlerin milli degerler egitimi kapsamindaki sorumluluk algilarinin incelenmesine
odaklanarak bu alanin egitim siireclerindeki yerini ve onemini detayli bir bakis agisiyla sunmay
hedeflemektedir. Arastirmada nicel arastirma yaklasimlarindan biri olan genel tarama modeli
kullamilmigtir. Aragtirmanin evrenini 2023-2024 Egitim-Ogretim yilinda Istanbul’da bulunan tiim
dgretmenleri, 5rneklemi ise Istanbul Anadolu yakasinda bulunan Kadikdy, Maltepe, Kartal ve Pendik
ilgelerinde sondaj usuliiyle belirlenen Milli Egitim Bakanligina bagh farkh ortadgretim kurumundaki
Ogretmen grubu olusturmaktadir. Calisma kapsaminda 401 katilimciyla bir anket ¢alismasi
gerceklestirilmistir. Arastirmada kullanilan 6lgek arastirmac tarafindan gelistirilmistir. 30 maddelik ilk
halinde gerceklestirilen pilot calismalar ve faktor analizleri sonucunda 6l¢ek 24 maddelik son halini
almis ve glivenilir bir Ol¢iim aract oldugu belirlenmistir. Arastirmada elde edilen veriler
degerlendirilirken tanimlayic istatistiksel metotlarinin yam sira demografik verilerle anket yargi
ifadelerinin iligkilerini 6lgen parametrik testler yapilmistir. Calisma sonucunda milli deger 6gretimi
sorumluluk algis1 6lgegi ve alt boyut puan ortalamasinin cinsiyete ve kideme gore farklilasmadig: fakat

bransa gore farklilagtig: tespit edilmistir.
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INVESTIGATION OF TEACHERS' RESPONSIBILITY PERCEPTIONS FOR
NATIONAL VALUES EDUCATION

This study aims to present the place and importance of this field in educational processes from a detailed

perspective by focusing on the examination of teachers' perceptions of responsibility within the scope
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of national values education. The general survey model, one of the quantitative research approaches,
was used in the research. The population of the research consists of all teachers in Istanbul in the 2023-
2024 academic year, and the sample consists of the group of teachers in different secondary education
institutions affiliated with the Ministry of National Education, determined by sounding method in
Kadikoy, Maltepe, Kartal and Pendik districts on the Anatolian side of Istanbul. Within the scope of the
study, a survey was conducted with 401 participants. The scale used in the research was developed by
the researchers. As a result of the pilot studies and factor analyses carried out in its initial version of 30
items, the scale took its final version of 24 items and was determined to be a reliable measurement tool.
While evaluating the data obtained in the research, descriptive statistical methods as well as parametric
tests measuring the relationships between demographic data and survey judgment statements were
performed. As a result of the study, it was determined that the national values teaching responsibility
perception scale and sub-dimension mean scores did not differ according to gender and seniority but
did differ according to branch.
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ORTAOGRETIM TARIH DERSI OGRETIiM PROGRAMI'NDA MILLI KIMLIK*

Sevil Filiz', Dudu Nil Irmak”

Bildiri Kodu: 1030

Milli kimlik bir milletin kendine 6zgii diisiiniis ve yasayis bigimi, dil, tore ve gelenekleri, toplumsal
deger yargilar1 ve kurallar ile olusan ozellikler biitiinii, milli hiiviyettir. Bu arastirmanin amaci,
Ortadgretim Tarih Dersi Ogretim Programi'nda yer alan milli kimlik dgelerini ortaya koymaktir.
Arastirmada nitel arastirma yontemlerinden olan biri olan dokiiman analizi kullanulmistir.
Aragtirmanin galigma grubunu Ortadgretim Tarih Dersi Ogretim Programi olusturmaktadir.
Arastirmadaki veriler arastirmaci tarafindan hazirlanan “Kazanim Inceleme Formu” kullanilarak elde
edilmistir. Ortadgretim Tarih Dersi Ogretim Programi’'ndaki kazanimlarda yer alan milli kimlik
unsurlar1 “Kazanmim Inceleme Formu” ile toplanmistir. Verilerin toplanma siirecinde kazanimlarin
hangi milli kimlik 6gesine uygun ait oldugu belirlenip veriler tablolagtirilmistir. Sonug olarak
Ortadgretim Tarih Dersi Ogretim Programi’nda milli kimlik unsurlarinin homojen olarak dagilmadig;,
devlet yapisi, kiiltiir ve din milli kimlik 6gelerinin yiiksek diizeyde; cografya, tarih, dil milli kimlik
Ogelerinin orta diizeyde yer verildigi; tilkii birligi ve 6rf ve adet milli kimlik 6gelerine ise yer verilmedigi
belirlenmistir. Buna gore Ortadgretim Tarih Dersi Ogretim Programi'nda cografya, tarih, dil, tilkii

birligi ve orf ve adet milli kimlik 6gelerine daha gok yer verilmelidir.
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NATIONAL IDENTITY IN THE SECONDARY EDUCATION HISTORY
COURSE TEACHING PROGRAM

National identity is the set of features formed by a nation's unique way of thinking and living, language,
customs and traditions, social value judgments, and rules. The purpose of this research is to reveal the
national identity elements included in the Secondary Education History Course Curriculum. Document
analysis, one of the qualitative research methods, was used in the research. The study group of the
research consists of the Secondary Education History Course Curriculum. The data in the research were
obtained using the “Accomplishment Review Form" prepared by the researcher. National identity

elements included in the achievements in the Secondary Education History Course Curriculum were
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collected with the "Attainment Review Form". During the data collection process, it was determined
which national identity element the achievements belonged to and the data were tabulated. In
conclusion, national identity elements are not distributed homogeneously in the Secondary Education
History Course Curriculum that state structure, culture and religion national identity elements are
included at a high level; Geography, history, language and national identity elements are included at a
moderate level; however, it has been determined that the elements of national identity such as unity of
ideals and customs and traditions are not included at all. As a result of this reason, geography, history,
language, unity of ideals and customs and traditions, national identity elements should be included

more in the Secondary Education History Course Curriculum.
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ANA DILDE EGITiM: SIRBISTAN’DA BOSNAKCA EGITIiM VAKA
CALISMASI

Fatih Uzunali’

Bildiri Kodu: 1114

Bu ¢alisma, Sirbistan'daki Bosnakga egitim uygulamalarini incelemekte ve Bosnak Ulusal Konseyi'nin
(BNV) bu alandaki faaliyetlerini ortaya koymaktadir. Bosnak azimnhi§in devredilemez egitim hakkimni
nasil korudugunu, gelistirdigini ve stirdiirdiigiinii ortaya ¢ikarmak i¢in nitel arastirma kullanilarak bir
vaka analizi yapilmistir. BNV'nin egitimdeki etkilerini ve basarilarini kesfetmek igin Sirbistan'in Sancak
bolgesinden veriler toplanmigtir. Katilimcr olmayan gozlem, yari yapilandirilmis goriismeler ve
dokiiman analizi teknikleri bu c¢alismada kullanilan arastirma yontemleridir. Verilerin analiz
edilmesinde betimsel ve igerik analizi teknikleri kullanilmistir. Bu siirecte, Bosnakga dilinde egitim
uygulamalarmin Bosnak 6grencilerin kiiltiirel kimliklerinin korunmasina ve tesvik edilmesine yardimci
oldugu da goriilmiistiir. Ayrica, BNV'nin egitim materyallerini hazirlama ¢alismalar1 ve bu
materyallerin kullanimi sirasinda karsilasilan sorunlar da ortaya konmustur. Yapilan arastirma, Bosnak
ogrencilerin anadillerinde egitim gormelerinin devletle olan iligkilerini olumlu yonde etkiledigi ve
grubun kiiltiirel kimligini giliclendirdigi gozlemlenmistir. BNV'nin egitim alanindaki faaliyetlerinin
Bosnaklarmn kiiltiirel varliklarinin korunmast ve taninmasi agisindan son derece 6nemli oldugu
vurgulanmalidir. Bu bulgular, Sirbistan'da ve benzer tiirdeki diger ¢ok uluslu devletlerde azinlik

haklarmin korunmasi ve desteklenmesine iligkin 6nemli tavsiyeleri yansitmaktadir.
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EDUCATION IN THE NATIVE LANGUAGE: A CASE STUDY OF EDUCATION
IN BOSNIAN IN SERBIA

This study examines Bosniak education practices in Serbia and reveals the activities of the Bosniak
National Council (BNV) in this field. A case study was conducted using qualitative research to reveal
how the BNV protects, develops and maintains the Bosniak minority's inalienable right to education.
Data was collected from the Sandzak region of Serbia to explore BNV's impacts and achievements in
education. Non-participant observation, semi-structured interviews and document analysis techniques

were the research methods used in this study. Descriptive and content analysis techniques were used

'<92B93(% HC3-@8,),$% &@2(3(% ?@,A-3),B-),$% VD32%  @2NO(1% V(3% "@)B,BD)D$% #(02(@%
.>.@(0,6(@2(3(4-G.4B3

74



to analyze the data. In the process, it was also found that the Bosnian-language educational practices
helped to preserve and promote the cultural identity of Bosnian students. In addition, BNV's efforts to
prepare educational materials and the problems encountered during the use of these materials were
also revealed. It was observed that the education of Bosniak students in their mother tongue positively
affects their relations with the state and strengthens the cultural identity of the group. It should be
emphasized that BNV's activities in the field of education are extremely important for the protection
and recognition of Bosniaks' cultural assets. These findings reflect important recommendations for the

protection and promotion of minority rights in Serbia and other multinational states of a similar type.
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24.DONEM TBMM MIiLLi EGITIM KOMiSYONUNUN CALISMALARININ
INCELENMESI

Dilber Merve Aykac', Filiz Cetin”
Bildiri Kodu: 1075

Tiirkiye Biiylik Millet Meclisi iilkemizde egitim politikalarinin belirlenmesinde 6nemli bir yer
tutmaktadir. Milletvekillerinin Milli Egitim, Kiiltiir, Genglik ve Spor Komisyonuna ilettikleri kanun
teklifleri, verildikleri donemin egitimle ilgili ihtiya¢ duyulan konularini igermesi bakimindan énem arz
etmektedir. Bu calismanin amaci 24. dénem Tiirkiye Biiyiik Millet Meclisi Milli Egitim, Kiiltiir, Genglik
ve Spor Komisyonuna egitimle ilgili havale edilen kanun tekliflerinin incelenmesidir. Egitim alaninda
onemli diizenlemelerin yapilmas: sebebiyle bu donem arastirmaci tarafindan tercih edilmistir.
Arastirmada, nitel arastirma yontemlerinden dokiiman incelemesi kullanilmistir. Veriler Tiirkiye
Biiyiik Millet Meclisinin resmi internet sitesinden alinarak analiz edilmistir. Komisyonun tiim
calismalar1 bu arastirmanin evrenini olustururken egitimle ilgili calismalar1 arastirmanin 6rneklemini
olusturmaktadir. Arastirmada komisyona esas olarak iletilen egitimle ilgili kanun tekliflerinin 6ncelikle
Ozetlerine yer verilmistir. Sonrasinda bu teklifler ilkdgretim-ortadgretim, yiiksekogretim ve digerleri
olmak iizere gruplandirilmistir. Her grup kendi i¢inde alt kategorilere ayrilarak ¢ne ¢ikan konular
grafiklerle gosterilmistir. Ayrica bu tekliflerden kanunlasanlarin getirdigi diizenlemelerde arastirmada
yer almistir. Komisyona iletilen 191 tekliften 152 tanesi egitimle ilgili olup bunlardan 21 tanesi
kanunlagmustir. Yiiksekogretimle ilgili donemin en ¢ok ihtiyag duyulan konusunun 48 teklifle yeni
iiniversite, fakiilte, yiiksekokul veya enstitii kurulmas: iken ilkdgretim-ortadgretimde ise 5 teklifle

miifredata yeni zorunlu dersler eklenmesi oldugu goriilmektedir.
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24TH TERM THE GRAND NATIONAL ASSEMBLY OF TURKEY

NATIONAL EDUCATION COMMISSION’S WORK ANALYSIS

The Grand National Assembly of Turkey holds a significant position in defining educational policies in
our country. Private member’s bill submitted by parliamentarians to the National Education, Culture

Youth, and Sport Commission holds significance as it reflects the educational issues of the period in
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which it is presented. This study aims to analyse the private member’s bills on education that were
forwarded to the National Education, Culture, Youth and Sport Commission of the 24%%term of the
Grand National Assembly of Turkey. This period has been selected by the researcher due to the notable
contributions made in the field of education. In the research, the document analysis method, one of the
qualitative research methods was used. The data was collected from the official website of the Grand
National Assembly of Turkey and analysed. While all the activities of the Commission constitute the
population of this study its activities related to education constitute the sample of the study. The study
first includes summaries of the private member’s bills. Subsequently, these bills were categorized into
three groups: primary and secondary education, higher education, and others. Each group is divided
into sub-categories and prominent issues are shown in graphs. The research also encompasses the
regulations introduced by the bills that were enacted into law. Out of the 191 bills submitted to the
commission, 152 were related to education, and 21 of these bills were enacted into law. The most needed
issue of the period regarding higher education is the establishment of new universities, faculties,
colleges, or institutes with 48 bills. The most important issue related to primary-secondary education is

the addition of new compulsory courses with 5 bills.
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EGITIM YONETIMI

ORGUTSEL AYRIMCILIK DAVRANISI iLE OGRETMENLERIN YASADIKLARI
ORGUTSEL SiNiZM DUZEYi ARASINDAKI iLiSKi

Gozde Yurtsever', Necati Cemaloglu’

Bildiri Kodu: 1012

Bu aragtirmanin amaci, okullardaki Ogretmenlerin Orglitsel ayrimcilik yasama diizeyleri ile
Ogretmenlerin sinizm diizeyleri arasindaki iliskiyi saptamaktir. Bu arastirmanin deseni, nicel arastirma
yontemlerinden iliskisel tarama modeli olarak belirlenmistir. Arastirmanin 6rneklemi, ¢ok asamali
ornekleme yéntemi ile belirlenmistir. Orneklem belirlemenin birinci asamasinda tabakali érnekleme
yontemi; ikinci asamasinda basit rastgele drnekleme yontemi kullanilacaktir. Aragtirmada veri toplama
araci olarak Kisisel Bilgi Formu, Orgiitsel Sinizm Olgegi ve Orgiitsel Ayrimcilik Olgegi kullanilmigtir.
Olgme araglarma iliskin ayrmtili bilgiler asagida yer almaktadir. Aragtirmada veriler anket yoluyla
toplanmustir. Anket formlar1t Ankara'nin Altindag, Cankaya, Etimesgut, Golbasi, Kegioren, Mamak,
Pursaklar, Sincan ve Yenimahalle ilgelerindeki devlet okullarinda gorev yapan Ogretmenlere
dagitilacaktir. Veri toplama asamasinda 435 6gretmene ulasilmistir. Toplanan verilerin analizinde SPSS
26.00 programi kullanilmistir. Kolmogorov Smirnov testi sonucunda verilerin normal dagilim
gosterdigi goriilmektedir. Bu sebeple verilerin analizinde betimleyici istatistikler, korelasyon analizi ve
regresyon analizi yontemleri kullanilmistir. Verilerin analizi sonucunda orgiitsel ayrimcilik
diizeylerinin diisiik, orgiitsel sinizm diizeylerinin orta diizeyde oldugu; orgiitsel ayrimailik ile orgiitsel
sinizm ve tiim alt boyutlar1 arasinda pozitif yonlii ve orta diizeyde anlamli bir iligkinin bulundugu;
orgiitsel ayrimalik algilarmin orgiitsel sinizm diizeylerinin anlaml bir yordayicisi oldugu ifade

edilebilir.
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THE RELATIONSHIP BETWEEN ORGANIZATIONAL DISCRIMINATION
BEHAVIOR AND THE LEVEL OF ORGANIZATIONAL CYNICISM
EXPERIENCED BY TEACHERS

The purpose of this study is to determine the relationship between teachers' levels of experiencing
organizational discrimination and teachers' cynicism levels. The design of this study was determined
as a relational survey model from quantitative research methods. The sample of the study was
determined by a multi-stage sampling method. Stratified sampling method will be used in the first stage
of sample determination and simple random sampling method will be used in the second stage.
Personal Information Form, Organizational Cynicism Scale, and Organizational Discrimination Scale
were used as data collection tools. Detailed information about the measurement tools is given below.
Data were collected through questionnaires. Questionnaire forms will be distributed to teachers
working in public schools in Ankara. As a result of the analysis of the data, it can be stated that
organizational discrimination levels are low and organizational cynicism levels are moderate; there is a
positive and moderately significant relationship between organizational discrimination and
organizational cynicism and all its sub-dimensions; organizational discrimination perceptions are a

significant predictor of organizational cynicism levels.'
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ORGUTSEL iLETiSiM iLE OGRETMENLERIN YASADIKLARI ORGUTSEL
AYRIMCILIK ARASINDAKI ILiSKi

Gozde Yurtsever', Necati Cemaloglu”

Bildiri Kodu: 1013

Bu aragtirmanin amaci, okullardaki orgiitsel iletisim diizeyi ile 6gretmenlerin Orgiitsel ayrimcilik
yasama diizeyleri arasindaki iligkiyi saptamaktir. Bu aragtirmanin deseni, nicel aragtirma
yontemlerinden iliskisel tarama modeli olarak belirlenmistir. Arastirmanin 6rneklemi, ¢ok asamali
ornekleme yoéntemi ile belirlenmistir. Orneklem belirlemenin birinci asamasinda tabakali érnekleme
yontemi; ikinci asamasinda basit rastgele 6rnekleme yontemi kullanilacaktir. Arastirmada veri toplama
araci olarak Kisisel Bilgi Formu, Orgiitsel fletisim Tklimi Olgegi ve Orgiitsel Ayrimailik Olgegi
kullanilmustir. Aragtirmada veriler anket yoluyla toplanmustir. Anket formlar1 Ankara’nin Altindag,
Cankaya, Etimesgut, Golbasi, Kecioren, Mamak, Pursaklar, Sincan ve Yenimahalle ilgelerindeki devlet
okullarinda gorev yapan oOgretmenlere dagitilacaktir. Veri toplama asamasinda 435 Ogretmene
ulagilmigtir. Toplanan verilerin analizinde SPSS 26.00 programu kullanilmigtir. Kolmogorov Smirnov
testi sonucunda verilerin normal dagilim gosterdigi goriilmektedir. Bu sebeple verilerin analizinde
betimleyici istatistikler, korelasyon analizi ve regresyon analizi yontemleri kullanilmigtir. Verilerin
analizi sonucunda oOrgiitsel iletisim diizeylerinin yiiksek, orgiitsel ayrimcilik diizeylerinin diisiik
oldugu; orgiitsel ayrimcilik ve tiim alt boyutlar ile 6rgiitsel iletisim ve tiim alt boyutlar: arasinda negatif
yonlii ve orta diizeyde anlaml bir iliskinin bulundugu; orgiitsel iletisim algilar1 diizeylerinin orgiitsel

ayrimcilik diizeylerinin anlamli bir yordayicisi oldugu ifade edilebilir.
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THE RELATIONSHIP BETWEEN ORGANIZATIONAL COMMUNICATION
AND ORGANIZATIONAL DISCRIMINATION EXPERIENCED BY TEACHERS

The purpose of this study is to determine the relationship between the level of organizational
communication in schools and teachers' levels of experiencing organizational discrimination. The
design of this study was determined as a relational survey model from quantitative research methods.

The sample of the study was determined by'#'multi-stage sampling method. Stratified sampling method
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will be used in the first stage of sample determination and simple random sampling method will be
used in the second stage. Personal Information Form, Organizational Communication Climate Scale,
and Organizational Discrimination Scale were used as data collection tools. Data were collected through
questionnaires. Questionnaire forms will be distributed to teachers working in public schools in Ankara.
As aresult of the analysis of the data, it can be stated that organizational communication levels are high
and organizational discrimination levels are low; there is a negative and moderately significant
relationship between organizational discrimination and all its sub-dimensions and organizational
communication and all its sub-dimensions; organizational communication perceptions levels are a

significant predictor of organizational discrimination levels.
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OGRETMEN LIDERLiGININ INCELENMESI
Serife Cicek', Necati Cemaloglu”
Bildiri Kodu: 1022

Ogretmen liderligi, smifin merkezinde olan klasik 6gretmen bakiginin aksine 6gretmenin okul 6rgiitii
ile ilgili olan tiim uygulamalarda lider olmasi, karar alma siireclerinde etkin olmasi, rehberlik roli,
mesleki olarak da kendini siirekli gelistirmesi egitim 6gretim hedeflerine ulasmada etkili olmaktadir.
Bu arastirmanin amaci farkli egitim kademelerinde gérev yapan 6gretmenlerin 6gretmen liderligi ile
ilgili algilari, 6gretmen liderligi sergileyen 6gretmenlerin 6zellikleri ve rolleri, bu 6gretmen liderlerin
okullara katkis1 ve uygulamalar1 esnasinda karsilastiklar1 olumlu ve olumsuz durumlar ile ilgili
goriislerini degerlendirmektir. Nitel arastirma yaklasimi cercevesinde ele alinan arastirmada
fenomenolojik (olgubilim) desenine basvurulmustur. Arastirmada 2024-2025 egitim-6gretim yilinda
Tagkoprii ilgesindeki kamu ilkogretim ve ortadgretim kurumlarinda gorev yapan 6gretmenlerden bir
calisma grubu olusturulacaktir. Calisma grubunun olusturulmasinda amaghh Ornekleme
yontemlerinden maksimum gesitlilik, kartopu Ornekleme ve Olgiit Ornekleme yontemine
basvurulacaktir. Uzman goriisleri sonucu olusturulan Ogretmen Gortisme Formu ve Kisisel Bilgi
Formu ile yapilan yiiz yiize goriismelerden elde edilen verilerin analizinde igerik analizi kullarularak
farkli egitim kademelerinde gorev yapan Ogretmenlerin oOgretmen liderligi ile ilgili algilar
yorumlanacaktir. Arastirma sonucunda 6gretmen liderliginin model olma, rehber olma ve is birligi gibi
kavramlarla ortiistiigii ve okulun egitim 6gretim faaliyetleri bagta olmak {izere okul 6rgiitiine olumlu

katkilarinin olacag1 sonuglarinin ortaya gikacagi tahmin edilmektedir.
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THE EXAMINATION OF TEACHER LEADERSHIP

Teacher leadership, unlike the classical view of the teacher who is at the centre of the classroom, the
teacher's being a leader in all practices related to the school organisation, being active in decision-
making processes, his/her guidance role and continuous professional self-development are effective in
achieving educational goals. The aim of this study is to evaluate the perceptions of teachers working at

different levels of education about teacher leadership, the characteristics and roles of teachers who
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exhibit teacher leadership, the contribution of these teacher leaders to schools, and their views on
positive and negative situations they encounter during their practices. Phenomenological
(phenomenological) design was used in the research, which was handled within the framework of the
qualitative research approach. In the research, a study group will be formed from teachers working in
public primary and secondary education institutions in Taskoprii district in the 2024-2025 academic
year. In the formation of the study group, maximum diversity, snowball sampling, and criterion
sampling methods will be used from purposeful sampling methods. Content analysis will be used to
analyse the data obtained from face-to-face interviews with the Teacher Interview Form and Personal
Information Form, which were created as a result of expert opinions, and the perceptions of teachers
working at different levels of education about teacher leadership will be interpreted. As a result of the
research, it is estimated that teacher leadership overlaps with concepts such as being a model, being a
guide, and cooperation and that it will make positive contributions to the school organisation, especially

to the educational activities of the school.
()/01&23-" 94(%C43-&"4(+43BCH#K-&94(%C43R,4(+43BC#K
$),)-  G+>%(2#8%(,&(+/#$#B23R#83$6

& &

83



TURKIYE VE JAPONYA’NIN EGITiM SISTEMLERININ KARSILASTIRILMASI
Birsel Ozkan!, Doc. Dr. Yener Akman”

Bildiri Kodu: 1033

Ikinci Diinya Savasi sonrasinda izledigi egitim politikalar1 ve batiilagma siirecinin de etkisiyle refah
diizeyi yiiksek bir iilke haline gelen Japonya, PISA smavlarinda elde ettigi istikrarh ve ytiksek
basarilarla da dikkatleri ¢ekmektedir. Bu calismada Japonya ve Tiirkiye'deki egitim sistemlerinin
karsilastirmali bir analizinin yapilmas1 amaglanmigtir. Arastirmada egitim felsefesi, egitim sisteminin
genel yapisi, Ogrenme-Ogretme ortamlar1 ve egitimde Ol¢gme-degerlendirme uygulamalar: temel
alinmigtir. Verilerin elde edilmesinde nitel veri toplama yontemlerinden dokiiman incelemesi
kullanilmis ve elde edilen veriler betimsel analiz yontemi ile ¢6ziimlenmistir. Arastirma sonucunda
Japonya'da yillik isgiinii sayisinin daha fazla oldugu, egitim-6gretimin ii¢ dénem halinde yapildig;,
miifredat hazirlanirken okulun, 6grencilerin ve bolgenin ihtiyaglari goz oniinde bulunduruldugu,
Ingilizce 6gretiminin daha etkili oldugu, okul y&neticilerinin segiminde lisansiistii calisma, idari ve
mesleki tecriibeye daha fazla 6nem verildigi ayrica egitim-6gretim faaliyetlerinde yerel yonetimler ve
oOzel sektoriin katkisinin daha fazla oldugu goriilmiistiir. Arastirma sonuglart dogrultusunda {iilkenin
sosyal ekonomik Ozellikleri de dikkate alinarak Tiirk egitim sisteminde diizenlemeler yapilmasinin

faydali olacag diistiniilmektedir.
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COMPARING THE EDUCATION SYSTEMS OF TURKEY AND JAPAN

Japan, which has become a prosperous country due to its educational policies and westernization
process after World War II, also stands out with its consistent and high achievements in PISA exams.
This study aims to conduct a comparative analysis of the education systems in Japan and Turkey. The
research focuses on the philosophy of education, the general structure of the education system, learning-
teaching environments, and assessment practices. Document analysis, a qualitative data collection
method, was used to gather data, which was then analyzed using descriptive analysis. The study found
that Japan has more annual working days, education is conducted in three terms, and curricula are
designed considering the needs of the school, students, and region. English language teaching is more

effective, and postgraduate studies and administrative-professional experience are prioritized in
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selecting school administrators. Additionally, local governments and the private sector contribute more
to educational activities in Japan. Based on the results, it is suggested that the Turkish education system

could benefit from reforms that consider the country's socio-economic characteristics.
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IDARECILERIN OKULLARINDA BULUNAN SURIYELI OGRENCILERE
YONELIK METAFORIK ALGILARI

Seymanur Ciftcioglu'
Bildiri Kodu: 1055

Bu arastirmada Mardin ili Artuklu ilgesinde Suriyeli 6grencilerin bulundugu okullarda goérev yapan
idarecilerin Suriyeli 6grenciler hakkinda gelistirmis olduklar1 metaforlarin ortaya c¢ikarilmasi ve
kategorize edilmesi amaglanmistir. Bu amagla “Idareciler Suriyeli 6grencileri hangi metaforlarla
tanimlamaktadir” ve “Metaforlar hangi kategoriler altinda toplanmistir” sorularma cevaplar
aranmustir. Bu arastirma nitel bir calisma olarak tasarlanmistir. Veriler “Suriyeli 6grenci............. gibidir;
CUNKT v ” seklindeki climlenin tamamlanmastyla toplamistir. Elde edilen veriler igerik
analizine tabi tutulmustur. Bu ¢alisma fenomenoloji (olgu-bilim) deseni ile yiiriitiilmiistiir. Calismanin
evrenini Mardin ili Artuklu ilgesinde 2023-2024 egitim O6gretim yilinda okulunda Suriyeli 6grenci
bulunan 202 okuldan 202 okul miidiirii ve 414 miidiir yardimcisi olusturmaktadir. Calisma grubu igin
anaokulu, ilkokul, ortaokul ve lise diizeyinden 2’ser tane olmak {izere en fazla Suriyeli 6grenciye sahip
olan 8 okul segilmistir. Her okuldan goniillii olarak katihm saglayan 32 miidiir ve 128 miidiir yardimcisi
olmak iizere, toplam 160 idareci arastirmaya katilmistir. Calismanin sonucunda dezavantajli olma (67),
sorun olma (44), gecici bir siire¢ (26), olumlu cagrisim (23) olmak iizere 4 kategori olusmustur.
Idarecilerin gogu Suriyeli 6grencileri yardim edilmesi gereken ve zorlu siireclerden ge¢mis dezavantajli
bir grup olarak gormektedir. Ayrica dezavantajli olma durumuna yakin bir oranda Suriyeli 6grencilerin
kisa ve uzun vadede kisisel veya toplumsal sikintilara yol agabilecek bir sorun alani olusturduklari

goriisiine ulasilmstir.
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METAPHORICAL PERCEPTIONS OF ADMINISTRATORS TOWARDS SYRIAN
STUDENTS IN SCHOOLS&

This research aims to uncover and categorize the metaphors developed by administrators working in
schools where Syrian students are studying in the Artuklu district of Mardin province. “How do
administrators characterize Syrian students using metaphors?” and “Under which categories are the

metaphors grouped?” questions are researched. It is designed as qualitative research. The data is
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collected by the sentence 'Syrian students are like....... because.......". It is verified by content analysis. The
study was maintained with a phenomenological design. The population of the study was 202 school
principals and 414 deputy principals from 202 schools where Syrian students were studying in Artuklu,
during 2023-2024 academic year. The working group has selected 8 schools, with 2 each from preschool,
primary, middle, and high school having the highest number of Syrians. 160 administrators
participated. 32 principals and 128 deputy principals attended voluntarily. Four categories are
developed: being disadvantaged (67), being a problem (44), a temporary process (26), and positive
association (23). Most administrators believe; that Syrian students are disadvantaged in need of
assistance and having undergone challenging experiences. Besides; it has also been concluded that
Syrian students create an area of concern that may lead to some personal or societal difficulties in both

the short and long term.
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OGRETMEN, YONETICi VE AKADEMISYEN YALNIZLIGI iLE iLGILI
YAPILAN AKADEMIK CALISMALARIN iCERIK ANALIZi*

Hiisniye Unal Caliskan!, Serkan Kosar"

Bildiri Kodu: 1060

Egitim orgiitlerinde orgiitsel yalmizlik arastirmalari, hem ¢alisanlarin refahini hem de kurumlarin genel
performansini iyilestirmek icin 6nemlidir. Bu tiir arastirmalar, yalnizlik hissinin nedenlerini ve
sonuglarmi anlamaya yardimci olur ve bu durumu hafifletmek icin stratejiler gelistirilmesini saglar.
Egitim kurumlari, bu tiir arastirmalarin bulgularini kullanarak daha destekleyici ve isbirlikgi bir calisma
ortami yaratabilir, boylece hem calisgan memnuniyetini hem de egitim kalitesini artirabilir. Bu
aragtirmanin amaci 2012-2024 yillar arasinda 6gretmen, yonetici ve akademisyen yalmzhgma iliskin
yapilan akademik arastirmalarin kapsamli ve biitiinciil sekilde analiz edilmesi ve bu calismalar
arasindaki benzerlik ve farkhiliklar1 ortaya koymaktir. Arastirmada betimsel igerik analizi
yontemlerinden kategorik ¢oziimleme teknigi kullanilmistir. Calismanin veri kaynagimi WOS, ERIC,
SCOPUS, TR dizin, YOK Ulusal Tez Merkezi ve Google Akademik veri tabanlarinda edinilen 6gretmen,
yonetici ve akademisyen yalmizligi ile ilgili 30 ( 14 tez ve 16 makale) calisma olusturmaktadir. Yapilan
arastirma sonuglarina gore ¢alismalarin ¢ogunlugunu nicel ¢alismalar olusturmakta, ¢alisma sayilari
yillar iginde artig gostermekte ve 2019-2021 yillar1 arasinda arastirma sayilarimin zirveye ulagtig:
goriilmektedir. Calismalarda en ¢ok kullanilan 6rneklem grubu 6gretmenlerdir ve rgiitsel davrans ile
yalnizlik gibi konulara odaklanilmistir. Calismalarin ¢ogu ¢ok yazarli ¢alismalardan olusmakta,
aragtirma sonuglar: orgiitsel yalnizlik konusunun genis bir yelpazede ele alindigimi ve gesitli egitim

diizeylerinde incelendigini gostermektedir.
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CONTENT ANALYSIS OF ACADEMIC STUDIES ON TEACHER,
ADMINISTRATOR, AND ACADEMIC LONELINESS
Organizational loneliness research in educational organizations is important to improve both the well-

being of employees and the overall performance of institutions. Such research helps to understand the

causes and consequences of feelings of loneliness and enables the development of strategies to alleviate
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this condition. By using the findings of such research, educational institutions can create a more
supportive and collaborative work environment, thereby improving both employee satisfaction and the
quality of education. The aim of this study is to analyse the academic studies on teacher, administrator,
and academic loneliness between 2012 and 2024 comprehensively and holistically and to reveal the
similarities and differences between these studies. Categorical analysis technique, one of the descriptive
content analysis methods, was used in the study. The data source of the study consists of 30 studies (14
theses and 16 articles) on teacher, administrator, and academic loneliness obtained from WOS, ERIC,
SCOPUS, TR index, YOK National Thesis Center, and Google Scholar databases. According to the
results of the research, the majority of the studies are quantitative studies, the number of studies has
increased over the years and the number of studies reached its peak between 2019-2021. The most
commonly used sample group in the studies is teachers and the focus is on topics such as organizational
behaviour and loneliness. Most of the studies consist of multi-authored studies, and the research results
show that the issue of organizational loneliness is addressed in a wide range and examined at various

educational levels.
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SOSYAL ADALET LIDERLIGI iLE iLGILI TEZLERIN SISTEMATIK
DERLEMESI

Giilsah imamoglu Akman'

Bildiri Kodu: 1088

Sosyal adalet liderligi, egitimde esitlik ve adaletin saglanmasina odaklanan bir yaklasimdir. Bu liderlik
modeli, tiim 6grencilerin egit firsatlara sahip olmasmni1 ve her bireyin egitim siirecinde adil bir sekilde
desteklenmesini amaglar. Sosyal adalet liderleri, ayrimcilig1 ortadan kaldirmak, cesitliligi kucaklamak
ve kapsayici bir 6grenme ortami yaratmak icin ¢alisir. Egitimde sosyal adalet, sadece akademik basariy1
degil, ayn1 zamanda 6grencilerin sosyal ve duygusal gelisimini de 6nemser. Nitel olarak tasarlanan
calisma, sosyal adalet liderligi ile ilgili yapilmisplan lisanstistii tezlerin sistematik olarak derlemesini
yapmayl amaglamaktadir. Sistematik derlemeler, benzer konularda yapilan arastirmalara iliskin
kapsamli bilgi sunar. Egitim bilimlerinde bu tiir derlemelerin artisi, daha genel ve uygulanabilir
sonuclar elde edilmesini saglamaktadir. Aragtirmada YOK tez arsivinde erisime agik tezler
incelenecektir. Bu cercevede sosyal adalet liderligi kavramu ile ilgili lisanstistii tezlerin yillari, diizeyleri,
orneklemleri, arastirma yontemlerini, veri toplama araglari, birlikte calisildig1 degiskenleri ve tezlerin
yayimlandig1 {iniversite tiirleri analiz edilecek ve degerlendirilecektir. Boylece arastirma konusu
iizerinde gelinen durum tespiti yapilacak ve alan yazmna bu yonde katki saglanmaya ¢alisilacaktir.
Arastirma devam etmekte olup, elde edilen bulgular, sonu¢ ve tartisma boliimii sunum sirasinda

aktarilacaktir.
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SYSTEMATIC REVIEW OF THESES ON SOCIAL JUSTICE LEADERSHIP

Social justice leadership is an approach that focuses on ensuring equality and justice in education. This
leadership model aims to ensure that all students have equal opportunities and that each individual is
supported fairly in the educational process. Social justice leaders work to eliminate discrimination,
embrace diversity, and create an inclusive learning environment. Social justice in education cares not
only about academic achievement but also about the social and emotional development of students.

This qualitative study aims to conduct a systematic review of postgraduate theses on social justice
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leadership. Systematic reviews provide comprehensive information about research on similar topics.
The increase of such compilations in educational sciences provides more general and applicable results.
In the research, theses open to access in the CoHE thesis archive will be analysed. In this framework,
the years, levels, samples, research methods, data collection tools, variables studied together and the
types of universities where the theses were published will be analysed and evaluated. Thus, the current
situation on the research topic will be determined and it will be tried to contribute to the literature in
this direction. The research is ongoing, and the findings, conclusion, and discussion section will be

presented during the presentation.
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EGITIM KURUMLARINDA OGRETMENE SIDDET: OGRETMEN ALGILARI
VE DENEYIMLERI

Giilsah imamoglu Akman'

Bildiri Kodu: 1089

Bu arastirmanin amaci, 6gretmen gortisleri temelinde okullarda 6gretmenlere yonelik en yaygin siddet
tiirlerini, nedenlerini ve siddetin egitim ortamlarina etkilerini incelemek ve siddet olaylarini 6nlemeye
yonelik gelistirilecek ¢6ziim Onerilerini derinlemesine irdelemektir. Bu temel amag cercevesinde
Ogretmenlere yonelik en yaygin siddet tiirlerini, siddet olaylarinin nedenlerini, siddet olaylarmnin
okuldaki olumsuz etkilerini ve 6gretmenlerin siddetle miicadele stratejilerini aciga ¢ikartacak sorular
sorulacaktir. Arastirmanin calisma grubunu, devlet okullarinda gorev yapan 10 oOgretmen
olusturmaktadir. Arastirma igin yar1 yapilandirilmis goriisme formu uygulanacaktir. Katilimcilardan,
ogretmenlere yonelik siddet olaylari, bu olaylarin nedenleri ve bu olaylarin 6gretmenler ve 6grenciler
tizerindeki etkileri ile ilgili ¢6ziim Onerileri hakkinda ayrintili goriisler elde edilecektir. Elde edilen
verilerin analizi betimsel analiz yontemi ile yapilacaktir. Bu yontemle, 6gretmenlerin goriigleri detayl
bir sekilde incelenip, kategorilere ayrilarak yorumlanacaktir. Arastirma devam etmekte olup, elde
edilen bulgular, sonug¢ ve tartisma boliimii sunum sirasinda kapsamli bir sekilde aktarilacaktir. Bu
siirecte, 0gretmenlerin deneyimleri, gozlemleri ve Onerileri {izerine odaklanilarak genis kapsamli bir

degerlendirme yapilacaktir.
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VIOLENCE AGAINST TEACHERS IN EDUCATIONAL INSTITUTIONS:
TEACHER PERCEPTIONS AND EXPERIENCES

The aim of this research is to examine the most common types of violence against teachers in schools,
their causes, and the effects of this violence on educational environments based on teachers'
perspectives. Additionally, the study aims to explore in-depth the proposed solutions to prevent such
incidents. Within this framework, questions will be asked to uncover the most prevalent types of
violence against teachers, the reasons behind these violent incidents, their negative impacts on the

school environment, and the strategies teachers use to combat violence. The study group consists of 10
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teachers working in public schools. A semi-structured interview form will be applied for the research.
Participants will be asked detailed questions about incidents of violence against teachers, the causes of
these incidents, their effects on both teachers and students and possible solutions to prevent such
violence. The data obtained will be analyzed using descriptive analysis methods. With this method,
teachers' views will be examined in detail, categorized, and interpreted. The research is ongoing, and
the findings, along with the conclusions and discussion, will be presented comprehensively during the
presentation. Throughout this process, a broad evaluation focusing on teachers' experiences,

observations, and suggestions will be conducted.
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EGITIM YONETIMINDE ORGUTSEL PSiKOLOJiNiN iS PERFORMANSI
UZERINDEKI ETKILERI

Kiirsad Kiiltiir' Betiil Pehlivanli”, Neslihan Kiiltiir®, Melek Berna C)zdemir%, Serkan

Akpinaré, Muhammet Yilmaz’

Bildiri Kodu: 1110

Orgiitsel psikolojinin egitim yonetiminde performans iizerindeki etkisini inceleyen aragtirmalar,
genellikle egitim kurumlarimnn kiiltiirtini, liderlik stillerini ve psikolojik sermaye gibi gesitli boyutlarmi
Ogretmen, O0grenci ve Orgiit performansi tizerindeki baglamlariyla birlikte analiz etmektedir. Egitim
kurumlarinin kiiltiirii, 6grencilerin psikolojik iyi olma hallerini ve egitim performanslarini dogrudan
etkilemektedir. Cesitli kiiltiirel fenomenler, 6grencilerin 6zsayg1, motivasyon ve akademik basarilarimi
sekillendirebilmektedir. Orgiitsel kiiltiiriin dinamik ve nitelikleri, &gretmenlerin performansini da
etkilemektedir. Bu baglamda, kiiltiirel nitelikler ve iklim c¢alisan performansmi olumlu/olumsuz
yonlerden de etkilemektedir. Psikolojik sermaye (PsyCap), liderlik ve algilanan orgiitsel destekle,
egitim sektoriinde is performansi arasinda iliskiler arastirma trendleri arasina girmektedir. Yiiksek
PsyCap, Ogretmenlerin/¢alisanlarin performansmi dogrudan ve dolayll olarak artirmaktadir.
Ogretmenlerin psikolojik sermayesi ve drgiitsel baghliklari, performanslarini pozitif yonde etkilerken
ozellikle psikolojik sermaye, 6gretmenlerin performansi {izerinde etkili olmaktadir. Ogretmenlerin
orgiitsel baglilig: ise dogrudan 6grencilerin egitim performansimn gelistirmeye ve egitim sistemlerinin
daha verimli olmasina/rekabet etmesine dolayli yonlerden katki saglamaktadir. Bu baglamda,
arastirma, dogrudan lider/6gretmen/6grenci performanslarina odaklanarak; sistemin rekabet giictinii
artiracak politika/strateji/taktikleri analiz edecektir. Arastirmada konuyla ilgili son 5 yilin giincel
yaymlari ile temel kuramlar dahil literatiirde 500 yerli/yabanci makale basliklarinda yer alan anahtar

kelimeler analiz edilmis ve sorunlar/trendler/ gelecek projeksiyonlar1 ortaya c¢ikarilmaya ¢aligilmistir.
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THE EFFECTS OF ORGANIZATIONAL PSYCHOLOGY ON JOB
PERFORMANCE IN EDUCATIONAL MANAGEMENT

Studies examining the impact of organizational psychology on performance in educational
management generally analyze the culture of educational institutions, leadership styles, and various
dimensions such as psychological capital, together with their context on teacher, student, and
organizational performance. The culture of educational institutions directly affects students'
psychological well-being and educational performance. Various cultural phenomena can shape
students' self-esteem, motivation, and academic success. The dynamics and qualities of organizational
culture also affect the performance of teachers. In this context, cultural qualities and climate also affect
employee performance in positive/negative ways. Relationships between psychological capital
(PsyCap), leadership and perceived organizational support, and job performance in the education sector
are among the research trends. High PsyCap directly and indirectly increases the performance of
teachers/employees. While teachers' psychological capital and organizational commitment positively
affect their performance, psychological capital is especially effective on teachers' performance. Teachers'
organizational commitment directly contributes to improving the educational performance of students
and indirectly contributes to the more efficient/competitive education systems. In this context, the
research focuses directly on leader/teacher/student performances; and will analyze the
policies/strategies/tactics that will increase the competitiveness of the system. In the research, keywords
in 500 domestic/foreign article titles in the literature, including current publications of the last 5 years
and basic theories on the subject, were analyzed and problems/trends/future projections were tried to

be revealed.
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EGITIMDE INOVASYON VE YAPAY ZEKA TASARIMLARI
Kiirsad Kiiltiir*
Bildiri Kodu: 1111

Inovasyon giiniimiizde egitim ve ekonomi baglaminda rekabette kisi, kurum ve topluluklara hizli
biiyiime ve uyarlanma baglamlarinda ¢ok yonlii rekabet avantaji saglamaktadir. Yapay Zeka ile ilgili
calismalar, 1750°li yillardaki olasilik hesaplarini giindeme getiren Thomas Bayes’e kadar geriye
gotiiriilebilir. Veri biliminde, Bayes teoremi, olasilik ve istatistik bilimine ilk katki olarak
diisiiniildiigiinde; veriden akil ¢ikarma ve projeksiyon edinme baglaminda giintimiizde 2022 Open Al
ChatGPT tiirevleri ticretli/iicretsiz versiyonlarla diinyanin hizmetine sunulmustur. Yapay zeka
kullanimi konusunda literatiirde dncelikle mahremiyet, fikri haklar, etik ve siber giivenlik gibi konular
da endiseler ve politika ihtiyaclar1 goze carpmaktadir. Ancak yapay zekanin yonetim ve egitim
siireclerine etkili entegrasyonu ile kisisel, katilimci, analitik ve nesnel yonlerden katkilar1 sayesinde
egitimde performans ve verimlilik de artabilmektedir. Endiistri 4.0'dan 5.0’a gecis anahtar1 olarak
goriilmesi gereken yapay zeka, baglanti ve cihazlarin yani sira 6grenme ortamlar: ve diger beseri ve
fiziki kaynaklarin da uyarlanmasi ile egitim de niteliklerin, rekabet ve is birliklerinin giiclinii artirabilir.
Ayrica yapay zeka inovasyonlar ile analitik, elestirel, yenilik¢i ve isbirlik¢i tasarimlar ¢igir agici bir
potansiyele de sahip olabilir. Arastirmada amag, Yapay Zeka ve Inovasyon baglamlarinda yenilikgi
yonetim ve egitim yaklasimlarini ele almak olarak belirlenmistir Konu ile ilgili literatiirde en ¢ok atif
alan yerli/yabanci 500 makale bashgindaki anahtar kelimeler analiz edilerek sorunlar/trendler ve

gelecek projeksiyonlari ortaya ¢ikarilmaya ¢alisilmistir.
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EDUCATION INNOVATION AND ARTIFICIAL INTELLIGENCE DESIGNS

Today, innovation provides multifaceted competitive advantage to individuals, institutions, and
communities in the context of rapid growth and adaptation in the context of education and the economy.
Studies on Artificial Intelligence can be traced back to Thomas Bayes, who brought probability
calculations to the agenda in the 1750s. In data science, Bayes' theorem is considered as the first
contribution to the science of probability and statistics; In the context of extracting intelligence from
data and obtaining projections, 2022 Open Al ChatGPT derivatives are now available to the world with

paid/free versions. In the literature on the use of artificial intelligence, concerns, and policy needs stand
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out primarily on issues such as privacy, intellectual property rights, ethics, and cyber security. However,
with the effective integration of artificial intelligence into management and education processes,
performance and efficiency in education can also increase thanks to its personal, participatory,
analytical, and objective contributions. Education can also increase the power of qualifications,
competition, and collaboration by adapting learning environments and other human and physical
resources, as well as artificial intelligence, connectivity, and devices, which should be seen as the key to
transition from Industry 4.0 to 5.0. Additionally, artificial intelligence innovations and analytical,
critical, innovative, and collaborative designs may have groundbreaking potential. The aim of the
research was determined as addressing innovative management and education approaches in the
context of Artificial Intelligence and Innovation. By analyzing the keywords in the 500 most cited
domestic/foreign article titles in the literature on the subject, problems/trends and future projections

were tried to be revealed.
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21. YUZYILDA OGRENCI DEGiSIMINDE YASANAN GUCLUKLERDEN
TURKIYE ICIN CIKARIMLAR

Adem Nefayaz', Melek Yavuzyilmaz"

Bildiri Kodu: 1112

Bu calismanmn amac 21. yiizyilda 6grenci degisiminde yasanan giicliikleri tartismak, durumun
sebeplerini belirlemek ve ¢oziim Onerileri getirmektir. 21. yiizyilda hiz kazanan yeni kiiresellesme
dalgasi, ekonomik degisim/déniisiimler, politik siireclerde egemen olan neo-liberal ilkeler, bilimsel
alanda yasanan paradigmatik doniisiimler {iniversitelerin temellendigi geleneksel yapilari/yontemleri
sarsmakta, liniversiteler i¢in yeni tehditleri ya da firsatlar1 beraberinde getirmektedir. Uluslararasi
ogrenciler, artik yiiksekdgretim sistemleri ve kurumlarinin uluslararasilasma boyutlarimin en 6nemli
gostergelerinden birisini olusturmaktadir. Calisma 6ncelikle problem durumu igin kaynak tegkil eden
bilgi temelleri ile iliskilendirilmeye calisilmis, sonrasinda calismanin amaci dogrultusunda ilgili
kuramsal ve deneysel ¢alismalar kullanularak epistemik altyapr hazirlanmaya calisilmistir. Buradan
hareketle kiiresellesmenin dogal bir sonucu olan uluslararasilasma baglaminda 6grenci hareketleri
tartisilarak ytiiksekogretimin ilgili konudaki durumunun betimlenmesi amaglanmistir. Calisma ilgili
alanda yaymlanan arastirmalar kullanilarak alanyazin taramasi seklinde gergeklestirilmistir. Sunulan
tartismanin; genelde o6grenci degisiminin sebep-sonuglariyla anlasilmasini Ozelde ise gelistirilen

politikalar 15181nda atilabilecek adimlarin neler olabilecegini anlasilir kilmasi beklenmektedir.
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IMPLICATIONS FOR TURKEY FROM THE DIFFICULTIES IN STUDENT
EXCHANGE IN THE 21ST CENTURY

The aim of this study is to discuss the difficulties experienced in student exchange in the 21st century,
to determine the reasons for the situation, and to suggest solutions. The new wave of globalization,
economic changes/transformations, neo-liberal principles dominant in political processes, and
paradigmatic transformations in the scientific field that accelerated in the 21st century shake the
traditional structures/methods on which universities are based and bring with them new threats or

opportunities for universities. International students now constitute one of the most important
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indicators of the internationalization dimensions of higher education systems and institutions. First of
all, the study tried to associate it with the knowledge bases that constitute the source for the problem
situation, and then the epistemic infrastructure was tried to be prepared by using relevant theoretical
and experimental studies in line with the purpose of the study. From this point of view, it is aimed to
describe the situation of higher education on the relevant subject by discussing student movements in
the context of internationalization, which is a natural result of globalization. The study was carried out
as a literature review using research published in the relevant field. The discussion presented is
expected to make it easier to understand the causes and consequences of student exchange in general,

and in particular, what steps can be taken in the light of the policies developed.
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COViD-19 SURECINDE EGITIMDE DERINLESEN ESIiTSiZLiKLER
Adem Nefayaz', Sabri Celik”

Bildiri Kodu: 1113

Bu arastirmanin amaci Covid-19 siirecini egitimdeki esitsizlikler 6zelinde tartismaktir. Arastirma;
yasanan bu olaganiistii siirecte egitsel esitsizlikleri tartismak, durumun sebeplerini belirlemeye
calismak ve ¢oziim Onerileri getirmek iizerine temellenmektedir. Oncelikle problem durumu igin
kaynak teskil eden bilgi temelleri ile iliskilendirilmeye calisilmis, sonrasinda calismanin amaci
dogrultusunda ilgili kuramsal ve deneysel ¢alismalar kullanilarak epistemik altyap: hazirlanmaya
calisilmistir. Buradan hareketle esitsizlik baglaminda egitim 6gretim faaliyetleri tartisilarak Covid-19
salgin stirecinin ilgili konudaki durumunun betimlenmesi yapilmaya ¢alisilmistir. Calisma, uluslararasi
kuruluslar tarafindan salgin sirasinda yayinlanan ¢alismalar ile salgin déneminde egitim ve esitsizlik
konusuna deginen arastirmalar kullarilarak alanyazin taramas: seklinde gerceklestirilmistir. Ayrica
ilgili yerlerde uluslararasi ve ulusal verilerle calismaya katki saglanmigtir. Sunulan tartismanin;
egitimde esitsizligin sebep-sonuglariyla anlasilmasini, olasi ¢oziim Oneriyle gelistirilen politikalar

1s151nda atilabilecek adimlarin neler olabilecegini anlagilir kilmasi beklenmektedir.
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DEEPENING INEQUALITIES IN EDUCATION DURING COVID-19

The purpose of this research is to discuss the COVID-19 epidemic process in terms of inequalities in
education. Research is based on discussing educational inequalities in this extraordinary process, trying
to determine the causes of the situation, and suggesting solutions. First of all, it was tried to be associated
with the knowledge bases that constitute a source for the problem situation, and then an epistemic
infrastructure was tried to be prepared by using the relevant theoretical and experimental studies in
line with the purpose of the study. From this point of view, it has been tried to describe the situation of
the COVID-19 epidemic process on the relevant subject by discussing education and training activities
in the context of inequality. The study was carried out as a literature review using studies published by
international organizations after the epidemic and research on education and inequality during the

epidemic period. In addition, contributions were made to the study with international and national data
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in relevant places. The discussion presented; It is expected that inequality in education will be
understood with its cause-effects, and the steps that can be taken in the light of policies developed with

possible solutions are expected to make it understandable.
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OKUL MUDURLERININ PSIKOLOJiK SOZLESME IHLALINE YONELIK ICSEL
VE DISSAL FAKTORLERE iLiSKiN GORUSLERININ INCELENMESI

Elif Yilmaz'

Bildiri Kodu: 1122

Orgﬁtlerin basarili bir sekilde hedeflerine ulasabilmelerini ve g¢alisanlarin memnuniyet ve orgiitsel
baghlik diizeylerini etkileyen en 6nemli etkenlerden biri de isgorenlerin saglikli bir sekilde psikolojik
sozlesmeyi gergeklestirilebilmesi unsurudur. Psikolojik s6zlesmenin temelinde yer alan karsiliklilik
durumu; iginde bulunulan sartlara ve kisilerin karakteristik Ozelliklerine gore degisiklik
gosterebilmektedir. Psikolojik sozlesmenin ihlali durumlarinda ¢alisanlarin, Orgiit i¢i ve disi
faaliyetlerde olumsuz durumlarla karsilagsabilecegi, diisiik performans sergileyebilecegi ve motivasyon
kayb1 yasayabilecegi diistiniilmektedir. Bu c¢alismanin amacy; okul miidiirlerinin goézlem ve
deneyimlerinden yararlanarak psikolojik sozlesme ihlali durumlarinin hangi igsel ve digsal faktorler
cercevesinde meydana geldigini ortaya c¢ikarmak, bu duruma olan farkindaligi artirmaktir. Bu
baglamda Ankara Yenimahalle bolgesinde farkli kademelerde gorev yapmakta olan 8 okul miidiirii ile
goriisme yapilmasy, nitel arastirma yontemlerinden biri olan olgubilim deseninin kullanilmasi, verilerin
yar1 yapilandirilmis goriisme formu ile toplanmasi ve katihmecilarin yanitlarinin igerik analizi ile
degerlendirilmesi planlanmaktadir. Bu calismadan elde edilen veriler dogrultusunda psikolojik
sO0zlesmenin ihlali durumunda ortaya ¢ikabilecek olumsuz durumlarin 6nlenebilmesine 1sik tutacag:

disuntilmektedir.
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EXAMINATION OF SCHOOL PRINCIPALS' PERSPECTIVES ON INTERNAL
AND EXTERNAL FACTORS RELATED TO PSYCHOLOGICAL CONTRACT
VIOLATION

One of the most crucial factors influencing organizations’ successful attainment of their goals and
employees' satisfaction and organizational commitment levels is the ability of employees to fulfill the
psychological contract in a healthy manner. The reciprocity situation at the core of the psychological
contract can vary depending on the conditions and characteristics of individuals. In cases of

psychological contract violation, it is believed that employees may encounter negative situations in both
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internal and external organizational activities, exhibit low performance, and experience a loss of
motivation. The aim of this study is to reveal the internal and external factors within which instances of
psychological contract violation occur, utilizing the observations and experiences of school principals,
and to increase awareness of this issue. In this context, it is planned to conduct interviews with 8 school
principals serving at different levels in the Ankara Yenimahalle region, using the phenomenological
design, one of the qualitative research methods, collecting data with a semi-structured interview form,
and evaluating the participants' responses through content analysis. It is believed that the data obtained
from this study will shed light on preventing the negative consequences that may arise in cases of

psychological contract violation.

Keywords: NB'%C8,8=#%6(,&%8$23(%2-&;%C88 &K3#$Y6#K (,-&]3=($# (218BS(,8%68//#2/4$28&
Theme: G+>%(24#8%(,&V($(=4/4&2

& &

103



OGRETMENLERIN ORGUTSEL YABANCILASMA DURUMLARININ OKUL
YONETICiSININ DAGITIMCI LIDERLIK DAVRANISLARINA GORE
INCELENMESINDE KOLEKTIF OGRETMEN YETERLIGININ ARACI ROLU

Ezgi Serefoglu Kaya', Fatih Sahin”
Bildiri Kodu: 1137

Bu arastirmanin amaci 6gretmenlerin orgiitsel yabancilasma durumlarinin okul yoneticisinin dagitimci
liderlik davramislarina gore incelenmesinde kolektif 6gretmen yeterliginin araci roliiniin saptanmasidar.
Bu arastirmanin deseni, nicel aragtirma modellerinden yapisal esitlik modeli olarak belirlenmistir.
Arastirmanin Orneklemi, ¢ok asamali 6rnekleme yontemi ile belirlenmistir. Orneklem belirlemenin
birinci agamasinda tabakali 6rnekleme yontemi; ikinci asamasinda basit rastgele érnekleme yontemi
kullamilmistir. Arastirmada veri toplama araci olarak “anket” yontemi tercih edilmistir. Arastirmada
veri toplama araci olarak Orgiitsel Yabancilasma Olgegi, Dagitimcr Liderlik Envanteri ve Kolektif
Cgretmen Yeterligi Olgegi kullanilmistir. Anket formlar1 Ankara’nin Cankaya, Yenimahalle ve Ke¢ioren
ilgelerindeki resmi ilkokul ve ortaokullarinda gorev yapan 6gretmenlere dagitilmistir. Veri toplama
asamasinda 436 Ogretmene ulasilmistir. Toplanan verilerin analizinde SPSS 26.00 ve R programu
kullamilmistir. Kolmogorov Smirnov testi sonucunda verilerin normal dagilim gosterdigi
goriilmektedir. Bu sebeple verilerin analizinde betimleyici istatistikler, korelasyon analizi ve yapisal
esitlik modeli yontemleri kullanilmistir. Analizler sonucunda kolektif 6gretmen yeterliginin,
Ogretmenlerin okul yoneticilerinin dagitimear liderlik davramglarina yonelik algisi ve Orgiitsel

yabancilagma arasindaki iligkide araci bir rol oynadig: bulunmustur.
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THE MEDIATING ROLE OF COLLECTIVE TEACHER EFFICACY IN THE
INVESTIGATION OF TEACHERS' ORGANIZATIONAL ALIENATION
ACCORDING TO SCHOOL ADMINISTRATOR'S DISTRIBUTED LEADERSHIP
BEHAVIORS

The goal of this research is to examine the mediating impact of collective teacher efficacy in evaluating
teachers' alienation from work in relation to school administrators' distributed leadership behaviours.
The study design was selected to be structural equation modeling, which is a quantitative research
method. The study's sample was determined using a multi-stage sampling procedure. The first stage
employed stratified sampling, while the second stage utilized basic random sampling. The study
utilized the "questionnaire” method as the primary tool for data gathering. The data-gathering
instruments utilized were the Organizational Alienation Scale, Distributed Leadership Inventory, and
Collective Teacher Efficacy Scale. Questionnaires were provided to educators employed in public
elementary and high schools located in the Cankaya, Yenimahalle, and Keg¢ioren districts of Ankara. 436
teachers were contacted during the data collection phase. The acquired data was analysed using SPSS
26.00 and the R software. Upon conducting the Kolmogorov-Smirnov test, it is evident that the data
exhibits a normal distribution. To examine the data, descriptive statistics, correlation analysis, and
structural equation modeling approaches were employed. The findings revealed that collective teacher
efficacy acted as a mediator in the connection between teachers' assessments of school administrators'

distributed leadership behaviours and organizational alienation.
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FEN BILGIiSi EGITiMi, BiYOLOJi EGITiMi

YABANCI UYRUKLU OGRENCILERIN FEN BILGISI OGRENIMINDE AKRAN
OGRETICILIGIi MODELI ETKiSININ iINCELENMESI

Aysenur Tuncay', Oktay Baykara"

Bildiri Kodu: 1036

Ulkemiz 2010 yilinda baglayan Suriye i¢ savasi ile yogun gdge maruz kalmistir. Bu siiregte egitim-
ogretim ¢aginda ¢ok sayida yabanci uyruklu ¢ocuk da egitim sistemimize dahil olmustur. Bir¢ok derste
oldugu gibi, fen bilimleri dersinde konular1 anlamada zorlanan bu 6grencilerin ve onlara 6gretmede
sorunlar yasayan fen bilimleri 6gretmenlerinin basvurabilecegi uygun yontemler bulma sorunu
olusmustur. Yabanci uyruklu 6grencilerin akranlarindan bulunduklar iilkenin dilini 6grenmede ¢ok
zorlanmadiklar1 bilinmektedir. Bu durum “fen bilimlerini de birbirlerinden daha kolay &grenebilirler
mi” sorusunu akla getirmistir. Bu ¢alismada, yabanci uyruklu 6grencilere fen 6gretiminde akran
O0grenimi modelinin etkinligi arastirilmistir. Arastirma, Elazig Arif Nihat Asya ortaokulunda 6grenim
goren 7. sinuf 6grencilerinin katilimiyla gergeklestirilmistir. Arastirmanin verileri, giines sistemi ve 6tesi
iinitesinin, calisma grubunda 6gretim programinin yaru sira akran 6gretimi modeliyle de islenerek elde
edilmistir. Bahsedilen tinite ile ilgili KR-20= 0,81 olan, yani gegerli ve giivenilir oldugu goriilen bir basar1
testi ilk test, son test ve hatirlatma testi olarak uygulanmistir. Sonuglar SPSS programinda bagiml
Orneklem t-test analiz yontemiyle analiz edilmistir. Verilerin son derece tutarli oldugu, sonuglarin ise
anlaml oldugu gorilmiistiir. Yapti§imiz calismanin yani yabanci uyruklu 6grenciler ile akran 6grenimi
modeli ¢alisilmasinin konunun yeterince anlasilmasinda ve uzun vadede hatirlanmasinda pozitif yonde

etki ettigi goriilmiistiir.
M#S%HE ()*+,))&-" Y()($%*&>'3>",>&P534$90¥&3: )8 #/,43#&P5342# B{SR P 534 2 %0# #5#N PB34$#/#
) YAS&M#, =#BH& CERE2H/#

INVESTIGATION OF THE EFFECT OF THE PEER TUTORING MODEL ON
SCIENCE LEARNING OF FOREIGN STUDENTS

Our country was exposed to intense immigration with the Syrian civil war that started in 2010. In this

process, many foreign children at the academic age were included in our education system. As in many

'Firat Universitesi, Egitim Bilimleri Enstitiisii, Matematik ve Fen Bilimleri Egitimi Bolimij,
a.nurkaplan@gmail.com
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courses, there is a problem of finding appropriate methods that these students who have difficulty in
understanding the subjects in science lessons and science teachers who have problems in teaching them
can apply. It is known that foreign students do not have much difficulty in learning the language of the
country they live in from their peers. This situation brought to mind the question, "Can they learn
science more easily from each other?" In this study, the effectiveness of the peer learning model in
teaching science to foreign students was investigated. The research was carried out with the
participation of 7th-grade students studying at Elazig Arif Nihat Asya secondary school. The data of
the research were obtained by processing the solar system and beyond with the peer-teaching model in
addition to the curriculum in the experimental group. An achievement test related to the mentioned
unit with KR-20 = 0.81, that is, seen to be valid and reliable, was applied as the first test, post-test, and
reminder test. The results were analysed using the dependent sample t-test analysis method in the SPSS
program. It was observed that the data were extremely consistent and the results were meaningful. It
has been observed that our study, that is, studying the peer-learning model with foreign students, had

a positive effect on the adequate understanding of the subject and its long-term retention.
(/01&23-' S/#=3(2#8%$&B2>+4%$2B-&;%#4$%4&4+>%(2#8%$-&N44 38X 83#$=&24 (N CHS=
$),)- %#HASNA&GH>%K2#8S

& &

107



UZAKTAN EGIiTIM HAKKINDA OGRETMENLERIN VE OGRENCILERIN
GORUSLERI

Fadime Temelli", Oktay Baykara”

Bildiri Kodu: 1050

Toplumun ve bireylerin ihtiyagclari, yasadig1 doneme 6zgii degisiklik gostermektedir. Bu degisiklikler
egitim politikasini da etkilemektedir. Ornegin, 2019'da ortaya ¢ikan Covid-19 salgini, geleneksel egitim
sistemlerine aksamasina neden oldu. Fakat egitim kesintisiz bir siire¢ oldugundan uzaktan egitim ile
egitim Ogretim faaliyetlerini siirdiirmek bir zorunluluk haline geldi. Bu ¢alisma da 6gretmenlerin ve
ogrencilerin uzaktan egitim ile ilgili goriiglerini belirlemek icin 6gretmenlere 36 sorudan olusan ve
ogrencilere ise 37 sorudan olusan 51i likert tipi Olgekler kullanilmistir. Ayrica, seckisiz segilen 32
dgrenciye 9 sorudan olusan yari yapilandirilmis goriisme sorulari yoneltilmistir. Olgekler, 2022-2023
egitim-6gretim yilinda Malatya iline bagli merkez, ilge ve koylerde bulunan tasimali-tasimasiz, devlet
ve Ozel okullarda 6grenim goren 385 6grenci ve 65 6gretmene uygulanmigtir. Elde edilen sonuglarda,
Ogretmenlerin konum, galisma siiresi ve brang1 gibi demografik degiskenlerle ilgili anlaml bir farhlik
goriilmezken cinsiyete bagli degiskende anlamli bir farkhilk gozlenmistir. Ogrencilerin ise cinsiyet,
smif, okul tiirii, tasimali-tasimasiz olmasi ve konum gibi degiskenler anlamli bir farlilik goriilmemistir.
Ogrencilere gerceklestirilen goriismelerde ise, dgrenciler uzaktan egitimin rahatlhg, tekrar izleme
imkani sagladigi ama 6rgiin egitim kadar kalic1 olmadigini vurgulamuslardir. Bununla birlikte, internet
sikintilary, iletisimin azaldigini ve sagligi olumsuz etkiledigini de ifade etmislerdir. Elde edilen
sonuglara gore, ders verilen platformlarin gelistirilmesi, uzaktan egitimle verilecek derslere uygun

miifredat diizenlenmesi gibi ¢calismalar yapilabilir.
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OPINIONS OF TEACHERS AND STUDENTS ABOUT DISTANCE EDUCATION

The needs of society and individuals vary depending on the period in which they live. These changes
also affect education policy. For example, the COVID-19 epidemic that emerged in 2019 caused
disruption to traditional education systems. However, since education is an uninterrupted process, it
has become a necessity to continue education and training activities with distance education. In this
study, a 5-point Likert-type scales consisting of 36 questions for teachers and 37 questions for students
were used to determine the opinions of teachers and students about distance education. In addition,
semi-structured interview questions consisting of 9 questions were asked to 32 randomly selected
students. The scales were applied to 385 students and 65 teachers studying in public and private schools,
with or without transportation, in the center, district, and villages of Malatya in the 2022-2023 academic
year. In the results obtained, while there was no significant difference in demographic variables such
as teachers' location, working time, and branch, a significant difference was observed in the gender-
related variable. There was no significant difference in variables such as students' gender, grade, school
type, transportation or non-transportation and location. In the interviews conducted with the students,
they emphasized that distance education provides convenience and the opportunity to watch again, but
it is not as permanent as formal education. They also stated that the internet problems, decreased
communication and negatively affected health. According to the results obtained, studies such as
developing the platforms where lessons are given and arranging a curriculum suitable for the courses

to be given through distance education can be carried out.
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FEN BIiLIMLERI OGRETMENLERININ BiLIME YONELIK TUTUMLARININ
FARKLI DEGISKENLER ACISINDAN INCELENMESI

Mustafa Yekta Ebil', Elvan ince Aka"

Bildiri Kodu: 1079

Fen bilimleri 6gretmenlerinin bilime yonelik tutumu, egitim sisteminin temel taglarindan biridir. Bu
aragtirmanin temel amaci, Ankara ilinde gorev yapan fen bilimleri 6gretmenlerinin bilime y&nelik
tutumlarini farkli degiskenler (cinsiyet, kidem yili, OABT Fen Bilimleri alan smavi puani, 6grenim
durumu, bilimsel etkinlere katilma, bilimsel yaymn okuma, bilim haberlerini takip etme) agisindan
incelemektir. Ayrica 6gretmenlerin alan smavindan aldiklar1 puanlar ile bilime yonelik tutumlar:
arasindaki iliskinin tespit edilmesi amaclanmaktadir. Arastirmada iliskisel tarama modeli esas
alinmustir. Calisma grubunu, Ankara ilinde Milli Egitim Bakanligina baglh okullarda gérev yapan 450
Fen Bilimleri 6gretmenleri olusturmaktadir. Veri toplama araci olarak, Fen Bilimleri 6gretmenlerinin
bilime yonelik tutumlarimi farkli degiskenler agisindan belirlemek amaciyla Demirbas ve Yagbasan
(2006) tarafindan Tiirkce'ye uyarlanan Moore ve Foy (1997) tarafindan gelistirilen “Bilimsel Tutum
Clgegi" kullamilmistir. Arastirmada cinsiyet, kidem yil, OABT Fen Bilimleri alan sinavi puany, 6grenim
durumu, bilimsel etkinlere katilma, bilimsel yayin okuma, bilim haberlerini takip etme durumlar:
demografik bilgi formu ile elde edilmistir. Veriler SPSS 27.0 istatistik programu ile analiz edilecektir.
Verilerin analizinde Kolmogorov-Smirnov testi sonuglarina gore, parametrik testler (Bagimsiz T testi ve
Tek yonliit ANOVA) veya non-parametrik testler (Mann Whitney U, Kruskal Wallis H) analizleri
uygulanacaktir. Degiskenler arasindaki iliskinin incelenmesi igin Pearson Korelasyon analizi

yapilacaktir.
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INVESTIGATION OF SCIENCE TEACHERS' ATTITUDES TOWARDS SCIENCE
IN TERMS OF DIFFERENT VARIABLES
Science teachers' attitude towards science is one of the cornerstones of the education system. The main

purpose of this research is to examine the attitudes of science teachers working in Ankara towards

science in terms of different variables (gender, years of seniority, OABT Science field exam score,
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educational status, participating in scientific activities, reading scientific publications, following science
news). In addition, it is aimed to determine the relationship between the scores teachers received from
the field exam and their attitudes toward science. The research was based on the relational survey
model. The study group consists of 450 science teachers working in schools affiliated with the Ministry
of National Education in Ankara. As a data collection tool, the "Scientific Attitude Scale" developed by
Moore and Foy (1997), adapted to Turkish by Demirbas and Yagbasan (2006), was used to determine
the attitudes of science teachers towards science in terms of different variables. In the research, gender,
years of seniority, OABT Science field exam score, educational status, participation in scientific
activities, reading scientific publications, and following science news were obtained through a
demographic information form. The data will be analyzed with the SPSS 27.0 statistical program. In the
analysis of the data, parametric tests (Independent T-test and One-way ANOVA) or non-parametric
tests (Mann Whitney U, Kruskal Wallis H) analyzes will be applied according to the Kolmogorov-
Smirnov test results. Pearson Correlation analysis will be performed to examine the relationship

between variables.
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ETKINLIK TEMELLI OGRENME SURECININ OGRENCILERIN EVRENSEL
AHLAKI DEGERLERINE ETKIiSi

Pakize Kiibra Kog', Ezgi Giiven Yildirim"

Bildiri Kodu: 1098

Aragtirmanin amaci 2018 Fen Bilimleri Ogretim Programi’'nda bulunan ve kazanimlara drtiik bir sekilde
dahil edilmis kok degerlere yonelik yiiriitiilen etkinlik temelli 6grenme siirecinin 6grencilerin evrensel
ahlaki degerlerine etkisini incelemektir. Calismada arastirma modellerinden nicel arastirma modeli,
desen olarak ise yar1 deneysel desen kullanilmistir. Arastirmanin ¢alisma grubu 2023-2024 akademik
yili giiz doneminde Tokat'ta bir ortaokulda bulunan iki tane 7. simf subesindeki 55 Ogrenciyle
olusturulmustur. Veri toplama siirecinde 16 haftalik uygulama siirecine baslamadan 6nce hem deney
hem kontrol grubuna 10-13 Yag Evrensel Ahlaki Degerler Olgegi 6n test olarak uygulamustir. Siirecte
deney grubuna kok degerlerin 6gretiminde arastirmaci tarafindan hazirlanan fen bilimleri 6gretim
programi kazamimlarma uygun ozgiin etkinlikler kullamilmistir. Kontrol grubunda ise &gretim
programinda yer alan degerler egitimine uygun olarak 6grenme siireci ilerletilmistir. Uygulama
bitiminde ayn1 6lgek her iki gruba da son test olarak uygulanmustir. Verilerin analizinde 6lgege verilen
cevaplardan edinilen nicel verilerin normallik testlerine bagvurulmustur. Ogrenci gruplarmin &n test
puanlarina bagimsiz gruplar t testi uygulanmis ve 6n test puanlari arasinda anlamh farklilik
bulunmamustir. Uygulamadan sonra sonug olarak; deney ve kontrol grubu 6grencilerinin son test puan
ortalamalari arasinda deney grubu lehine anlamli bir farklilik bulunmustur. Calismanin farkli betimsel
ozelliklere sahip katimcilarla tekrarlanmasi Onerilebilir. Calisma farkli ders branslarina veya siuf

seviyelerine uyarlanabilir.
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THE EFFECT OF ACTIVITY-BASED LEARNING PROCESS ON STUDENTS'
UNIVERSAL MORAL VALUES

The aim of the research is to examine the effect of the activity-based learning process, which is included

values found in the 2018 Science Curriculum on the students’ universal moral values. Quantitative
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research model and quasi-experimental design was used in research. The study group included 55
students from two 7th grade. The 10-13-Year-Old Universal Moral Values Scale was applied as a pre-
test to both the experimental and control groups before starting the 16-week application process.
Original activities were used for experimental group included the science curriculum outcomes. In the
control group, the learning process was progressed in accordance with the values education in the
curriculum. At the end of the process, the same scale was applied to both groups as a post-test. In the
analysis of the data, normality tests were applied to the quantitative data obtained from the answers
given to the scale. Independent groups t-test was applied, and there is no significant difference was
found between the pre-test scores of groups. After the process, there is a significant difference between
the post-test mean scores of the experimental and control group students in favor of the experimental
group. It may be recommended to repeat the study with participants with different descriptive

characteristics. The study can be adapted to different lessons or grade levels.
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LABORATUVAR DESTEKLi OGRETiM UYGULAMALARININ BiYOLOJi
OGRETMEN ADAYLARININ SINIF iCi ETKILI iLETiSIM BECERILERI ALGI
DUZEYLERINE ETKIiSI!

Pelin Tuzlak’, Ali Gul®

Bildiri Kodu: 1097

Bu calismanin amaci biyoloji 6gretmen adaylarinin simf igi etkili iletisim becerileri alg diizeylerinin
cesitli degiskenler acisindan incelenmesi ve laboratuvar destekli 6gretim uygulamalarmin biyoloji
Ogretmen adaylarmin smif ici etkili iletisim becerileri alg1 diizeyleri {izerine etkisi olup olmadiginin
arastirilmasidir. Biyoloji 6gretmen adaylarinin sinif igi etkili iletisim becerileri alg1 diizeylerinin ¢esitli
degiskenler acisindan incelenmesinde genel tarama modeli, laboratuvar destekli Ogretim
uygulamalarmin biyoloji 6gretmen adaylarinin sinif ici etkili iletisim becerileri alg1 diizeyleri {izerine
etkisi olup olmadigimin arastirilmasinda ise nicel arastirma yontemlerinden “tek grup ontest-sontest
deneysel” desen kullanilmistir. Arastirmanin ¢alisma grubunu bir devlet {iniversitesinde 6grenim
goren 3.smif biyoloji 6gretmen adaylar1 olusturmustur. Calismada arastirmaci tarafindan hazirlanan
“Kisisel Bilgi Formu” uygulanmistir. Ayni1 zamanda “Smaf Ici Etkili Tletisim Becerileri Alg1 Olgegi" on
test olarak verilmistir. Siire¢ tamamlandiktan sonra ayri kisisel bilgi formu ve 6lgek son test olarak
uygulanmustir. Normalligin saglandig1 alt problemlerin analizinde parametrik testlerden bagiml
gruplar t-testine, bagimsiz gruplar t-testine ve tek yonlii varyans analizine (ANOVA) basvurulmustur.
Normal dagilim gostermedigi goriilen verilerin analizinde parametrik olmayan Mann-Whitney U testi
kullanmilmustir. Arastirma sonucunda biyoloji 6gretmen adaylarinin iletisim becerileri algilarinin
yagadiklar1 yer, aile gelir durumu, kitap okuma sikligi ve cinsiyet degiskenine gore anlamli fark

gostermedigi bulunmustur. Buna karsin ontest ve sontest puanlar1 arasinda istatistiksel olarak anlaml

farklilik oldugu tespit edilmistir.
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THE EFFECT OF LABORATORY-SUPPORTED TEACHING PRACTICES ON
THE PERCEPTION LEVELS OF CLASSROOM EFFECTIVE COMMUNICATION
SKILLS OF BIOLOGY TEACHER CANDIDATES

The aim of this study is to examine the perceptions of effective classroom communication skills among
biology teacher candidates regarding various variables and to investigate the impact of laboratory-
supported teaching practices on these perceptions. The general survey model was used to analyze the
perceptions of effective classroom communication skills among biology teacher candidates in terms of
various variables. For investigating the impact of laboratory-supported teaching practices, a "one-group
pretest-posttest experimental”" design, one of the quantitative research methods, was employed. The
study group consisted of third-year biology teacher candidates studying at a state university. The
"Personal Information Form" prepared by the researcher was used. Additionally, the "Classroom
Effective Communication Skills Perception Scale" was administered as a pretest. After the process, the
same form and scale were given as a posttest. For sub-problems where normality was met, dependent
and independent groups t-tests and one-way ANOVA were used. For data not showing normal
distribution, the non-parametric Mann-Whitney U test was utilized. The study found that the
perceptions of communication skills among biology teacher candidates didn’t show significant
differences based on variables such as residence, family income, reading frequency, and gender.

However, a statistically significant difference was found between the pretest and posttest scores.
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INGILiZ DILi EGITiMI

COCUKLARDA OGRENEN OZERKLiIGINi NASIL TESVIK EDEBILiRiZ?
INGILiZCE OGRETMENLERININ GORUSLERI

Cansu Kuru'

Bildiri Kodu: 1007

Bu arastirma makalesi, Ingilizceyi yabanci dil olarak 6grenen 6-12 yag arasi geng 6grencilerde 6grenen
ozerkligini tegvik etmenin yollarini incelemek amaciyla kaleme almmustir. Arastirma nicel yontem ile
yapilmis olup, veri toplama araci olarak anket kullanilmistir. Anketin 6rneklemi, Tiirkiye'deki devlet
okullar1 veya 6zel okullarda ilkokul seviyesinde ¢alisan 10 adet ingilizce ogretmenidir. Bu ¢alisma
grubu Google Formlar ile hazirlanan, 1-7 Haziran 2023 tarihleri arasinda uygulanan dokuz maddelik
bir ankete katilmigtir. Bu ankette katiimcr dgretmenlerin, Ingilizceyi yabanci dil olarak &grenen
cocuklarmn ozellikle okul disinda 6grenen ozerkligine ulagip ulasamayacaklarina iliskin goriisleri
alinmistir. Verilerin analizi sonucunda goriilmiistiir ki katilimcilarin %901 6grenen ozerkligine
ulasmada ebeveyn ve 6gretmen is birliginin énemli oldugunu, %801 ise dil 6grenme siirecini gesitli
materyaller aracilig1 ile eglenceli hale getirmenin 6zerkligi arttiracagini sdylemistir. Sonuglar ayrica
Ogretmenlerin ¢ocuklarda oOgrenen Ozerkligini tesvik etmekte bazi zorluklar yasadiklarmi, dil
egitiminde dijital teknoloji kullanarak oOzerkligi arttirma konusunda da siipheleri oldugunu
gostermektedir. Fakat yine de katiimcr 6gretmenlerin, ¢ocuklarin dil 6greniminde 6zerklik siirecini
ebeveynlerin de yardimi ile desteklemek icin oldukga istekli olduklari, sonuglardan anlasilmaktadir.
Gelecekte daha biiyiik bir ¢alisma grubu kullanilarak yapilacak aragtirmalar, bu konudaki bulgular:

daha net hale getirmeye yardimci olacaktir.
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HOW CAN WE PROMOTE LEARNER AUTONOMY FOR YOUNG LEARNERS?
EFL TEACHERS’ VIEWS

This research article was penned with the aim of investigating the ways of promoting learner autonomy

for the children aged 6-12 who are learning English as a foreign language. It utilized a quantitative

'Yiiksek Lisans Ogrencisi, Tokat Gaziosmanpasa Universitesi, Ingiliz Dili Egitimi,
cansukuruelt@gmail.com
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approach, with a survey as the data collection tool. The sample of the survey comprised ten English
teachers working at the primary school level in a state or a private school in Turkiye. This research
group participated in a questionnaire consisting of nine questions prepared via Google Forms, applied
in June 2023. In this questionnaire, the thoughts of participating teachers about the possibility of
achieving autonomy while learning English as a foreign language in childhood were gathered. Data
analysis revealed that 90% of the participants thought that parent-teacher collaboration was significant
in fostering learner autonomy. 80% stated that making the foreign language learning process enjoyable
with various materials would increase autonomy. The results also showed that teachers faced with
challenges while making the children achieve autonomy, and they have doubts about using digital
technologies for this purpose. However, it is clear that participants displayed willingness to support
children in this process alongside parents. Future research including a larger study group could provide

better insights for this study.
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MATEMATIK EGITiMI

OGRENCILERIN BECERI TEMELLI MATEMATIK SORULARINA YONELIK
GORUSLERI

H. Senay Sen', Zeynep Tiirel”
Bildiri Kodu: 1020

Beceri temelli matematik sorulari; 6grencilerin {ist diizey diisiinme becerilerini ise kosmayi, analitik
diisiinmeyi gerektirmektedir. Bu arastirma, 6grencilerinin beceri temelli matematik sorularina iliskin
goriislerini belirlemeyi amaglayan nitel tiirde, betimsel bir ¢alismadir. Arastirma Ankara’da bulunan
bir okulda 2023-2024 egitim Ogretim déneminde Ogrenim goren 8. siuf Ogrencileri (n: 22) ile
yuriitiilmiistiir. Calisma grubu amagh Ornekleme yontemi ile belirlenmistir. Arastirma verileri,
aragtirmacilar tarafindan olusturulan yar1 yapilandirilmig goériisme formu ile toplanmus, ardindan
betimsel igerik analizi yapilmistir. Aragtirma bulgularina gore; 6grencilerin biiyiik cogunlugu beceri
temelli matematik sorularmin kendilerini kaygilandirdigim1 ve hatta korkuttugunu sdylemislerdir.
Ogrenciler matematik dersinde anlatilan konulari anlamalaria ragmen, beceri temelli matematik
sorulari ile karsilastiklarinda anlamakta ve ¢ozmekte zorluk yasadiklarini, bu tiir sorularin kendilerine
karisik, zor ve uzun geldigini sdylemislerdir. Ancak yine de bu tiir sorular1 ¢dzebilmek icin ¢aba
harcadiklarmi, ornegin once soruyu anlamaya galistiklarini, okumaya sorunun en iist kismindan
basladiklarini, soruyu zihinlerinde canlandirmaya calistiklarini vb. belirtmislerdir. Ancak buna ragmen
beceri temelli matematik sorularimi anlayamadiklarmi ve hatta sorularn kafa karistirici bulduklarim
sOylemislerdir. Ancak diger yandan bazi 6grenciler ise beceri temelli matematik sorularmi ¢ézmenin
diger derslerdeki basarilarma olumlu bir katkist oldugunu belirtmislerdir. Ulasilan bulgular
baglaminda, 6grencilerin beceri temelli matematik sorularina iliskin kaygi ve korkularmin nasil

azaltilabilecegi, basarili olmak i¢in nasil bir yaklasim izlenecegi {izerinde calisilmasi Onerilebilir.
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STUDENTS’ VIEWS ON SKILL-BASED MATHEMATICS QUESTIONS

Skill-based mathematics questions require students to employ high-level thinking skills and analytical

thinking. This study is a qualitative descriptive research aiming to determine the views of students on
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skill-based mathematics questions. The research was conducted with 8th-grade students (n: 22)
attending a school in Ankara during the 2023-2024 academic year. The study group was determined
through the purposive sampling method. Research data were collected using a semi-structured
interview form created by the researchers, followed by descriptive content analysis. According to the
research findings; the majority of students stated that skill-based mathematics questions made them
anxious and even scared. Although students understood the topics taught in mathematics class, they
experienced difficulty in understanding and solving skill-based mathematics questions, stating that
such questions seemed complex, difficult, and lengthy to them. However, they still made efforts to solve
these types of questions, such as trying to understand the question first, starting to read from the top of
the question, trying to visualize the question in their minds, etc. Nevertheless, they mentioned that
despite their efforts, they couldn’t understand skill-based mathematics questions and even found them
confusing. However, on the other hand, some students stated that solving skill-based mathematics
questions had a positive contribution to their success in other subjects. In light of the findings, it may be
suggested to work on how the anxiety and fears of students regarding skill-based mathematics

questions can be reduced, and what approach should be followed to be successful.
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MATEMATIK SINIFLARINDA OGRENCILERIN SAHIP OLDUGU
MATEMATIK EGIiTiMi DEGERLERI VE BU DEGERLERIN BiLiSSEL
KATILIMLARIYLA OLAN ILiSKIiSi

Hilal Tezkin', Ziya Argiin"
Bildiri Kodu: 1031

Bu ¢alismanin amaci, 6grencilerin sahip oldugu matematik egitimi degerlerine iliskin bir durum tespiti
yapilarak, ortaya ¢ikan durum (farkh diizeylerde, farklh matematik egitim degerlerine sahip olma) ile
ogrencilerin matematik derslerindeki bilissel katilimlar1 arasindaki muhtemel iliskinin incelenmesidir.
Arastirmada nicel ve nitel arastirma yontemlerini iceren karma yontem kullanilmistir. Nicel kisimda
uygun ornekleme yontemiyle belirlenen katiimcilar, 2023-2024 egitim-6gretim yilinda, Ankara’da bir
devlet lisesinde Ogrenim goren, 11. ve 12. sif Ogrencilerinden olusmaktadir. 267 katiimciya
“Matematik Egitimi Degerleri Ogrenci Olgegi” uygulanmistir. Olgek yoluyla toplanan verilerin
betimleyici istatistik yontemleri ile analizi yapilmig, ardindan nitel verilerin toplanmasi siirecine
gecilmistir. Bu verilerin toplanabilmesi i¢in kolay ulasilabilir durum 6rneklemesi ve 6lgiit drneklemesi
kullanilmus, 6lgek verilerine gore farkh diizeylerde matematik egitimi degerlerine sahip 9 6grencinin
matematik siiflarindaki bilissel katilimy, literatiir taramasi ile belirlenen “Bilissel Katihim Gostergeleri”
cercevesinde, aragtirmacinin sinuf igi gozlemi ve video kamera kayitlari araciliiyla incelenmistir.
Aragtirmada uygulanan 6lcek; bilgi ve iletisim teknolojisi, geribildirim, 6grenme yaklagimi, pekistirme,
pratik ve uygunluk seklinde alti deger bilegeninden olusmaktadir. Olgek verilerinin analizine gore,
aragtirmaya katilan 6grencilerde bu deger bilesenlerinden pratik ve geribildirim bilesenlerinin daha 6ne
ciktig1 goriilmiistiir. Aragtirmanin nitel kismina dair verilerin analizi devam etmektedir. Ogrencilerin
sahip oldugu matematik egitimi deger diizeyi yiikseldik¢e bilissel katilimlarinin da artmas:

beklenmektedir.
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STUDENTS' MATHEMATICS EDUCATIONAL VALUES IN MATHEMATICS
CLASSROOMS AND THE RELATIONSHIP OF THESE VALUES WITH THEIR
COGNITIVE ENGAGEMENT

The aim of this study is to determine the status of students' mathematics educational values, and to
examine the possible relationship between the status of mathematics educational values students have
(having different levels, different mathematics educational values) and students' cognitive engagement
in mathematics lessons. Mixed method including quantitative-qualitative research methods was used.
Participants were determined by convenience sampling method, consisting of 11th-12th grade students
in a public high school in Ankara in 2023-2024 academic year. 267 participants were applied
"Mathematics Educational Values Student Scale”. The data collected through the scale were analyzed
with descriptive statistical methods. According to the scale data, 9 students with different levels of
mathematics educational values were chosen for the qualitative part. Students' cognitive engagement
in mathematics classrooms was examined through the researcher's classroom observations and video
camera recordings within the framework of "Cognitive Engagement Indicators". The scale consists of
six value components: information-communication technology, feedback, learning approach,
consolidation, practice, relevance. The analysis of the scale data showed practice and feedback
components were more prominent among the students participating in the research. The analysis of
data on the qualitative part is ongoing. As the mathematics educational value level of students increases,

it is expected their cognitive engagement will increase.
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MATEMATIK OGRETMENLERININ MATEMATIKSEL MODELLEMEYE DAIR
FARKINDALIK DURUMLARI

Eda Beyza Bigici', Habib Hamurcu"

Bildiri Kodu: 1046

Egitim siirekli degisim ve gelisim gosteren alanlardandir. Sinav sistemleriyle beraber soru tarzlar1 ve
degerlendirme degisim gosterdigi konulardandir. Son yillarda bu degisimler 6grencilerin problem
durumu ve giinliik hayat aktarimini saglayacak yeni nesil sorulari beraberinde getirmistir. Ogrencilerin
yeni nesil sorular1 ¢dzebilmeleri, 6gretmenlerin bunu saglayabilmesi matematigi anlayarak, 6ziimseyip
yasama aktarabilmelerini saglayarak miimkiin olacaktir. Bu nedenle matematigi somutlastiracak
yontemlere ihtiyacimiz vardir. Bu yontemlerin basinda ‘Matematiksel Modelleme” gelir. Bu sorular
modellemenin 6nemini artirmistir. Modelleme matematik, fen, sosyal, miithendislik gibi bir¢ok alanda
kullanilabilmektedir. Matematiksel modelleme ise genelde matematik 6gretiminde somutlastirma araci
olarak kullanilmaktadir. Matematiksel modellemenin derslerde aktif kullanimi 6grenciye ve 6gretmene
matematik Oogretimi adina katki saglayacaktir. Bu arastirma durum calismasi kullanularak, Tiirkiye
genelinden amagh ornekleme yontemlerinden kolay ulagilabilir 6rnekleme yontemiyle segilen 50
matematik Ogretmeniyle gerceklestirilmistir. Veriler online ve yiiz yiize toplanmustir. Yiiz yiize
goriismelerde arastirmaci tarafindan olusturulan “‘Matematiksel Modelleme Goriisme Formu’ sorulari
sorulmus, cevaplar kayit altma almarak yar1 yapilandirilmig goriismeler gerceklestirilmistir. Online
olarak ayni form Google formlara aktarilmistir. Veriler betimsel ve igerik analizi yontemleriyle analiz
edilmistir. Calismada gec¢mis calismalar ve giincel veriler 1s18inda, goriismeler dogrultusunda
matematiksel modellemenin tanimi, amaci, 6nemi {izerinde durmak, matematik O6gretmenlerinin
matematiksel modellemeye dair farkindalik durumlarin bazi degiskenlere gore incelemek, farkindalig
arttirabilmek amaclanmistir. Calisma devam etmekte olup bulgular, sonuglar boliimii sunum esnasinda

aktarilacaktir.
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AWARENESS SITUATIONS OF MATHEMATICS TEACHERS ON
MATHEMATICAL MODELING

Education is one of the areas that are constantly changing and developing. Along with the exam
systems, the question styles and evaluation are the issues in which they change. In recent years, these
changes have brought new generation questions that will enable students to transfer problems and daily
life. It will be possible for students to solve new generation questions, for teachers to provide this, by
understanding mathematics, absorbing and transferring it to life. Therefore, we need methods to
embody mathematics. At the beginning of these methods is 'Mathematical Modelling'. These questions
have increased the importance of modeling. Modeling can be used in many fields such as mathematics,
science, social, and engineering. Mathematical modeling, on the other hand, is generally used as a
concretization tool in mathematics teaching. The active use of mathematical modeling in the lessons will
contribute to the student and teacher in the name of teaching mathematics. This research was carried
out using the case study with 50 mathematics teachers selected by easily accessible sampling methods
from purposeful sampling methods from across Turkey. The data was collected online and face-to-face.
In face-to-face interviews, the 'Mathematical Modeling Interview Form' questions created by the
researcher were asked, and semi-structured interviews were recorded and semi-structured interviews
were held. The same form has been exported to Google Forms online. The data were analyzed by
descriptive and content analysis methods. In the study, in light of past studies and current data, it was
aimed to emphasize the definition, purpose, and importance of mathematical modeling in line with the
interviews, to examine the awareness states of mathematics teachers about mathematical modeling
according to some variables, and to increase awareness. The study is ongoing and the findings will be

conveyed during the presentation of the results section.
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MATEMATIK SINIFLARINDA OGRENCILERIN SAHIP OLDUGU
MATEMATIK EGIiTiMi DEGERLERI VE BU DEGERLERIN BiLiSSEL
KATILIMLARIYLA OLAN ILiSKIiSi

Hilal Tezkin', Ziya Argiin"
Bildiri Kodu: 1052

Bu ¢alismanin amaci, 6grencilerin sahip oldugu matematik egitimi degerlerine iliskin bir durum tespiti
yapilarak, ortaya ¢ikan durum (farkh diizeylerde, farklh matematik egitim degerlerine sahip olma) ile
ogrencilerin matematik derslerindeki bilissel katilimlar1 arasindaki muhtemel iliskinin incelenmesidir.
Arastirmada nicel ve nitel arastirma yontemlerini iceren karma yontem kullanilmistir. Nicel kisimda
uygun ornekleme yontemiyle belirlenen katiimcilar, 2023-2024 egitim-6gretim yilinda, Ankara’da bir
devlet lisesinde Ogrenim goren, 11. ve 12. siuf Ogrencilerinden olusmaktadir. 267 katiimciya
“Matematik Egitimi Degerleri Ogrenci Olgegi” uygulanmistir. Olgek yoluyla toplanan verilerin
betimleyici istatistik yontemleri ile analizi yapilmig, ardindan nitel verilerin toplanmasi siirecine
gecilmistir. Bu verilerin toplanabilmesi icin kolay ulasilabilir durum 6rneklemesi ve 6l¢iit 6rneklemesi
kullanilmus, 6lgek verilerine gore farkh diizeylerde matematik egitimi degerlerine sahip 9 6grencinin
matematik siiflarindaki bilissel katilimy, literatiir taramasi ile belirlenen “Biligsel Katilim Gostergeleri”
cercevesinde, aragtirmacinin sinuf igi gozlemi ve video kamera kayitlari araciliiyla incelenmistir.
Arastirmada uygulanan 6lgek; bilgi ve iletisim teknolojisi, geribildirim, 6grenme yaklagimi, pekistirme,
pratik ve uygunluk seklinde alti deger bilegeninden olusmaktadir. Olgek verilerinin analizine gore,
aragtirmaya katilan 6grencilerde bu deger bilesenlerinden pratik ve geribildirim bilesenlerinin daha 6ne
ciktig1 goriilmiistiir. Aragtirmanin nitel kismina dair verilerin analizi devam etmektedir. Ogrencilerin
sahip oldugu matematik egitimi deger diizeyi yiikseldik¢e bilissel katilimlarinin da artmas:

beklenmektedir.
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STUDENTS' MATHEMATICS EDUCATIONAL VALUES IN MATHEMATICS
CLASSROOMS AND THE RELATIONSHIP OF THESE VALUES WITH THEIR
COGNITIVE ENGAGEMENT

The aim of this study is to determine the status of students' mathematics educational values, to examine
the possible relationship between the status of mathematics educational values students have (having
different levels, different mathematics educational values) and students' cognitive engagement in
mathematics lessons. Mixed method including quantitative-qualitative research methods was used.
Participants, were determined by convenience sampling method, consisted of 11th-12th grade students
in a public high school in Ankara in 2023-2024 academic year. 267 participants were applied
"Mathematics Educational Values Student Scale”. The data collected through the scale were analyzed
with descriptive statistical methods. According to the scale data, 9 students with different levels of
mathematics educational values were chosen for the qualitative part. Students' cognitive engagement
in mathematics classrooms was examined through the researcher's classroom observations and video
camera recordings within the framework of "Cognitive Engagement Indicators". The scale consists of
six value components: information-communication technology, feedback, learning approach,
consolidation, practice, and relevance. The analysis of the scale data showed practice and feedback
components were more prominent among the students participating in the research. The analysis of
data on the qualitative part is ongoing. As the mathematics educational value level of students increases,

it is expected their cognitive engagement will increase.
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IS BIRLIKLI OGRENME YONTEMININ 6.SINIF OGRENCILERININ
GEOMETRIYE YONELIK OZ YETERLIK ALGILARINA VE BASARILARINA
ETKiSi

Aysegiil Yildiz Demireloglu’, Hatice Aydan Kaplan®

Bildiri Kodu: 1067

Bu aragtirma ile is birlikli 6grenme yonteminin 6.smif 6grencilerinin geometriye yonelik 6z yeterlik
algilarina ve basarilarina etkisini belirlemek amaglanmaktadir. Ortaokul 6.siuf 6grencilerinin geometri
kazanmmlarmin ig birlikli 6grenme yonteminin uygulandigi deney grubu 6grencileri ile geleneksel
O0grenme yonteminin uygulandig1 kontrol grubu 6grencilerinin akademik basarilar1 ve 6z yeterlik
algilar1 arasinda anlamli bir farkliigin olup olmadig: incelenecektir. Yar: deneysel olan bu aragtirmanin
evrenini 2023-2024 yilinda Ankara ilinde bulunan 6.sinuf 6grencileri, 5rneklemini ise Ankara ili Kegioren
ilcesinde bir devlet okulunda okuyan 6. siuf 6grencilerinden 61 kisi olusturmaktadir. Arastirmada
verileri toplamak i¢in arastirmaci ve uzmanlar tarafindan gelistirilen basari testi ve Giinhan tarafinda
gelistirilen Geometriye yonelik 6z yeterlik 6lgegi kullanilmistir. Basar: testi ve Geometriye yonelik 6z
yeterlik Olgegi On test ve son test seklinde uygulanmistir. Arastirmaya baslamadan énce 6grencilere
calisma ile ilgili bilgi verilmigtir. Toplanan veriler istatistiksel yontemler kullanilarak analiz
edilmektedir. On test ve son test arasindaki iliskinin anlamli olup olmadig1 incelenecektir. Verilerin

analizi su an devam ettigi icin bulgular, sonuglar ve tartigma ile ilgili bilgiler daha sonra verilecektir.
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THE EFFECT OF COOPERATIVE LEARNING METHOD ON 6TH GRADE

STUDENTS' SELF-EFFICACY PERCEPTION AND ACHIEVEMENT TOWARDS
GEOMETRY

This research aims to determine the effect of the cooperative learning method on 6th-grade students'
self-efficacy perceptions and achievements toward geometry. It will be examined whether there is a
significant difference in the geometry achievements of 6th-grade secondary school students, academic

achievements, and self-efficacy perceptions of the experimental group students, where the cooperative
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learning method is applied, and the control group students, where the traditional learning method is
applied. The population of this semi-experimental research consists of 6th-grade students in Ankara in
2023-2024, and the sample consists of 61 6th-grade students studying in a public school in Kegidren
district of Ankara. The achievement test developed by the researcher and experts and the self-efficacy
scale towards Geometry which is developed by Giinhan were used to collect data in the study.
Achievement test and Geometry self-efficacy scale were applied as pre-test and post-test. Before starting
the research, students were given information about the study. The collected data is analyzed by using
statistical methods. It will be examined whether the relationship between pre-test and post-test is
significant. Since the analysis of the data is currently ongoing, information about the findings,

conclusions, and discussion will be provided later.
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ILKOKUL MATEMATIK DERS KITAPLARINDA YARISMAYI TESVIK EDEN
ETKINLIKLERE YONELIK BIR ARASTIRMA*

Meltem Miser', Hilal Giilkilik"

Bildiri Kodu: 1076

Bu aragtirmanin amaci, 6gretmenlerin ilkokul matematik ders kitaplarinda 6grencileri yarismaya tegvik
eden etkinliklere yonelik goriislerini ve bu etkinliklerin dayamsmay: tesvik eden etkinliklere nasil
dontistiiriilebilecegine yonelik Onerilerini belirlemektir. Fenomenolojik bir yaklagimla tasarlanan
aragtirmanin drneklemini 10 ilkokul &gretmeni olusturmaktadir. ik olarak Milli Egitim Bakanligi
tarafindan kabul edilen her smif seviyesine ait ilkokul matematik ders kitaplarinda 6grencileri
yarismaya tesvik edebilecegi diisiiniilen etkinlikler tespit edilmistir. Etkinliklerin 6gretim ortaminda
uygulanmasi siirecinde 6grencilerin bu durumdan nasil etkilenebilecegine yonelik diisiincelerini
belirlemek igin Ogretmenlerle goriismeler gerceklestirilmistir. Ardindan bu etkinliklerin nasil
paylasimi, birlikteligi ve dayamismayi One c¢ikaran etkinliklere doniistiiriilebilecegi hakkindaki
Onerilerini tespit etmek igin Ogretmenlerle ikinci goriismeler gerceklestirilmistir. Veri analizinde
transkript edilen goriisme verileri anlamli boliimlere ayrilip kodlanmus, kodlar1 belirli kategoriler
altinda toplayan temalar olusturulmustur. Bulgular 6gretmenlerin s6z konusu etkinliklerin 6grencileri
rekabete tesvik edecegini ve bu durumun Ogrencileri bireysel ve sosyal anlamda olumsuz
etkileyebilecegini diisiindiiklerini gdstermistir. Ogretmenler bu etkinliklerin o6zellikle is birlikli
calismalar ve etkinlikteki 6diil ile ilgili diizenlemeler yoluyla birlikteli§i ve dayanismay1 6ne ¢ikaran
etkinliklere doniistiiriilebilecegini vurgulamistir. Sadece iki Ogretmen sz konusu etkinliklerin
ogrencileri psikolojik ve sosyal anlamda olumsuz etkileyebilecegini ifade etmelerine ragmen, bu
etkinliklerin tesvik etti§i rekabetin Ogrencileri egitim hayatlar1 boyunca yiizlesecekleri zorluklara
hazirlayacagini savunmuslardir. Bu kapsamda, 6gretmenlerin s6z konusu etkinliklerle ilgili goriisleri

ve bu etkinliklerin dontistiiriilmesine yonelik 6rnek fikirleri paylasilacaktir.
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RESEARCH ON ACTIVITIES THAT ENCOURAGE COMPETITION IN
PRIMARY SCHOOL MATHEMATICS TEXTBOOKS*

This research aimed to determine teachers’ opinions on activities in primary school mathematics
textbooks that encourage students to compete and to gather their suggestions on how these activities
can be transformed into activities that promote solidarity. The participants of this phenomenological
research were 10 primary school teachers. Firstly, activities thought to encourage competition among
students in primary school mathematics textbooks for each grade level approved by the Ministry of
National Education were identified. Interviews were conducted with teachers to determine their
thoughts on how these activities might affect students during the implementation process in the
classroom. A second round of interviews was conducted with teachers to gather their suggestions on
how these activities could be transformed into ones emphasizing sharing, unity, and solidarity. The
transcribed interview data were divided into meaningful segments and coded in the data analysis.
Themes were then created by grouping these codes under specific categories. Teachers indicated that
these activities would encourage student competition, which could negatively affect them individually
and socially. They emphasized that these activities could be transformed into ones that highlight unity
and solidarity, especially through collaborative work and arrangements for awards at the activity. Only
two teachers who expressed concerns about these activities” potential adverse psychological and social
effects on students argued that the competition fostered by these activities would prepare students for
challenges they would face throughout their educational lives. Teachers’ opinions regarding these

activities and sample ideas for their transformation will be shared in this context.
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OGRENCILERIN TAM SAYILARLA TOPLAMA VE CIKARMA YAPARKEN
DOKUNMATIK EKRANLI TABLETTE SUNULAN SANAL MANIPULATIFLERI
KULLANMALARININ iNCELENMESI

Ozge Karabay', Hilal Giilkilik"

Bildiri Kodu: 1078

Bu aragtirmanin amaci ortaokul 6grencilerinin tam sayilarda toplama ve ¢ikarma yaparken dokunmatik
ekranli tablette sunulan sanal manipiilatifleri nasil kullandiklarmi incelemektir. Arastirmanin
katilmallarini bir devlet ortaokulunda 6grenim gormekte olan alti adet yedinci siuf O6grencisi
olusturmaktadir. Aragtirmanin verileri, tamsayilarla toplama ve c¢ikarma yapmaya yonelik farkh
temsiller arasinda gecis yapmay1 gerektiren sorularin yer aldig1 gorev temelli goriismeler yoluyla elde
edilmistir. Bu temsiller sayma pullar1 ve sayr dogrusuna ait sanal manipiilatifler, gercek hayat
durumlari ile s6zel ve sembolik temsillerdir. Her bir katilimc ile birebir gerceklestirilen goriismeler s6z
konusu bu boliimler kapsaminda dort farkli oturumda tamamlanmigtir. Betimsel analiz yontemi
kullanarak yapilan veri analizinde transkript edilen goriisme verileri anlamli boliimlere ayrilip
kodlanmig, kodlar1 belirli kategoriler altinda toplayan temalar olusturulmustur. ilk bulgular
dokunmatik ekranli tablette yer alan sanal manipiilatiflerin kisisellestirilmis, etkilesimli ve ilgi cekici
o0grenme deneyimleri sunarak 6grencilerin matematiksel anlamalarini destekledigini gostermektedir.
Ne var ki 6grencilerin bu manipiilatifleri kullanirken temsiller aras1 gecis yapmakta zorlandiklar1 da
gozlemlenmistir. Ogrencﬂerin, temsil ¢esidinden bagimsiz bir sekilde oncelikle sorudaki matematiksel
durumu sembolik temsille ifade etmeye ve dnceden ezbere bir sekilde 6grendikleri kurallar1 kullanma
egilimleri oldugu goriilmiistiir. Bu baglamda ogrencilerin dokunmatik ekranli tabletteki sanal
manipiilatifleri kullanarak tam sayilarla toplama ve ¢ikarma yapma siireglerini betimleyen Srnekler

paylasilacaktir.
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AN INVESTIGATION OF STUDENTS’ USE OF VIRTUAL MANIPULATIVES
ON TOUCH-SCREEN TABLETS IN ADDING AND SUBTRACTING INTEGERS

The purpose of this study was to investigate how middle school students use virtual manipulatives on
touchscreen tablets while performing addition and subtraction with integers. The participants of the
study were six seventh-grade students attending a public middle school. The data for the study were
obtained through task-based interviews, which included questions that required translating between
different representations of addition and subtraction with integers. These representations were real-life
situations, verbal and symbolic representations, and virtual manipulatives of integer chips and the
number line. One-to-one interviews with each participant were completed in four different sessions
within the scope of these sections. In the data analysis conducted using the descriptive analysis method,
the transcribed interview data were divided into meaningful segments and coded, and themes were
created by grouping the codes under specific categories. Initial findings indicated that virtual
manipulatives on tablets support students” mathematical understanding by providing personalized,
interactive, and engaging learning experiences. However, students also had difficulty translating
between representations while using these manipulatives. Students tended to express the mathematical
situation in the question with symbolic representation, without distinguishing the type of
representation, and to use the rules they had previously learned by rote. Examples describing the
processes of students performing addition and subtraction with integers using virtual manipulatives on

touchscreen tablets will be shared.
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8. SINIF MATEMATIK CALISMA KiTABI SORULARININ TIMSS BiLiSSEL
DUZEYLERINE GORE INCELENMESI

Emine Acar', Pinar Anapa Saban’

Bildiri Kodu: 1124

Bu arastirma, 8. Smif matematik calisma kitabinda yer alan sorularm TIMSS bilissel diizeylerine gore
incelenmesi amaciyla gerceklestirilmistir. Dokiiman incelemesi yontemi ile elde edilen veriler, nitel
yontemlerden betimsel analiz yontemi kullanilarak ¢oziimlenmistir. 2019 yilinda uygulanan TIMSS
smavinda bilme diizeyinde %35 oraninda, uygulama diizeyinde %40 oraninda ve akil ytiriitme
diizeyinde %25 oranunda soru bulunmaktadir. 8. Sinif matematik ¢alisma kitabinda yer alan sorularin
TIMSS 2019 biligsel diizeylerine gore %24’ {iniin bilme, %43" {iniin uygulama ve %33’ iiniin ise akil
ylriitme bilissel diizeyinde oldugu goriilmiistiir Bilme ve akil yiiriitme diizeyinde TIMSS 2019 ile 8.
Sinif matematik calisma kitab1 sorularinda oransal farklilik goze carpmaktadir. Calisma kitabinin
biligsel yeterlilik acisindan daha zor oldugu soylenebilir. Kaynak kitaplardaki sorularin bilissel
diizeyleriyle ile ilgili yapilan arastirmalar géz oniine alindiginda 6nceki yillarda kullanilan kaynaklara
gore calisma kitabinda ile uygulama ve akil yiiriitme biligsel diizeylerinde olan sorularin oraninin arttig1
goriilmektedir. Dolayisiyla 6grencilerin ulusal ve uluslararasi sinavlara hazirlanmasinda olumlu katki
saglayacagy; ancak TIMSS 2019 ile karsilastirildiginda bilme diizeyindeki sorularin daha az olmasi, akil
ylriitme diizeyinde sorularin daha fazla olmas: alt diizeydeki 6grencilerin motivasyonu agisindan
olumsuz etki yapabilecegi ongoriilmektedir. A¢ik uglu sorulara da yer verilmesi ve bilissel diizeylerin

daha dengeli bir dagilim gostermesi gerektigi diisiiniilmektedir.
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EXAMINATION OF 8STH GRADE MATHEMATICS WORKBOOK QUESTIONS
ACCORDING TO TIMSS COGNITIVE LEVELS
This research was conducted to examine the questions in the 8th-grade mathematics workbook

according to TIMSS cognitive levels. The data obtained through the document analysis method was

analyzed using the descriptive analysis method, one of the qualitative methods. In the TIMSS exam
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administered in 2019, there are 35% questions at the knowledge level, 40% at the application level and
25% at the reasoning level. According to TIMSS 2019 cognitive levels, 24% of the questions in the 8th
Grade mathematics workbook were at the cognitive level of knowing, 43% were at the application and
33% were at the reasoning cognitive level. There is a proportional difference in the book questions. It
can be said that the workbook is more difficult in terms of cognitive competence. Considering the
research conducted on the cognitive levels of the questions in the reference books, it is seen that the rate
of questions at the cognitive levels of application and reasoning in the workbook has increased
compared to the resources used in previous years. Therefore, it will make a positive contribution to
students' preparation for national and international exams. However, compared to TIMSS 2019, it is
predicted that fewer questions at the knowing level and more questions at the reasoning level may have
a negative impact on the motivation of lower-level students. It is thought that open-ended questions

should also be included, and cognitive levels should have a more balanced distribution.
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FARKLI BOLUMLERDE OGRENIM GOREN LiSANS OGRENCILERININ
BELIRLI INTEGRALE YONELIK KAVRAYISLARININ INCELENMESI

Rukiye Kiiciiksoy', Hilal Giilkilik"

Bildiri Kodu: 1126

Bu arastirmanin amaci farkli lisans boliimlerinde 6grenim goren 6grencilerin belirli integral kavramina
yonelik kavrayislarini incelemektir. Arastirmanin katilimcilarmni, ikisi matematik, ikisi fizik, biri
elektrik-elektronik miihendisligi, biri bilgisayar miihendisligi ve ikisi matematik egitimi olmak {izere
devlet iiniversitelerinin farkli boliim veya programlarinda Ogrenim goren sekiz lisans Ogrencisi
olusturmaktadir. Bu 6grenciler akademik ve mesleki kariyerlerinde belirli integrali yogun bir sekilde
kullandiklar i¢in &zellikle segilmistir. Arastirmanin verileri belirli integral uygulamalarini igeren
sorularin yer aldig1 gorev temelli goriismeler yoluyla elde edilmistir. Kavramin ¢oklu temsilleri temel
alinarak yar1 yapilandirilmis bir sekilde hazirlanan goriisme formundaki bu sorulara katilimcilarin
sozlii ve yazili olarak verdigi cevaplar analize dahil edilmistir. Betimsel analiz yontemi kullanarak
yapilan veri analizinde transkript edilen goriisme verileri anlamli boliimlere ayrilip kodlanmis, kodlar:
belirli kategoriler altinda toplayan temalar olusturulmustur. Bu siiregte literatiirde 6grencilerin belirli
integrale yonelik anlamalarini simiflandiran kavrayislar temel alinmustir. ik bulgular 8grencilerin belirli
integral kavramina ait sozel, grafiksel veya sembolik temsiller ya da gercek hayat durumlarin iceren
sorulara cevap verirken 6zellikle “cevre ve alan” ile “kii¢lik parcalara ayirma yontemi” kavrayislarmi
kullandiklarini gostermektedir. Bu kapsamda, farkh lisans boliimlerinden bu 6grencilerin belirli
integrale yonelik anlamalarinda hangi kavrayislara dayandiklarmi betimleyen Ornek durumlar

sunulacaktir.
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AN INVESTIGATION OF DEFINITE INTEGRAL CONCEPTIONS OF
UNDERGRADUATE STUDENTS STUDYING IN DIFFERENT DEPARTMENTS
This qualitative research examined the definite integral conceptions of students studying in different

undergraduate departments. The participants were eight undergraduate students studying in

departments/programs of state universities: two in mathematics, two in physics, one in electrical-
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electronics engineering, one in computer engineering, and two in mathematics education. Students in
these departments were specifically selected because they use the definite integral extensively in their
academic and professional careers. The research data were obtained through task-based interviews with
questions involving definite integral applications. The participants’ verbal and written answers to these
questions in the interview form, which was prepared semi-structured based on multiple representations
of the concept, were analyzed using the descriptive analysis method. For this, the transcribed interview
data were divided into meaningful sections and coded, and themes were created that collected the codes
under specific categories. During this process, the conceptions in the literature that classify students'
understanding of the definite integral were taken as basis. Preliminary findings showed that students
especially use “perimeter and area” and “the chopping up method” conceptions when answering
questions involving verbal, graphical, or symbolic representations or real-life situations of the definite
integral. In this context, examples will be presented that describe which conceptions these students from

different undergraduate departments drew on in their understanding of the definite integral.
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OKUL ONCESI EGITIM, OZEL EGITIM

YAPAY ZEKA iLE ANADOLU MASALLARININ iC YAPI OZELLIiKLERI,
DEGERLERIN ANALIZi VE 2013-2024 OKUL ONCESi EGITIM PROGRAMI
KAZANIMLARININ ENTEGRASYONU*

Aysegiil Sel', Adem Yilmaz"

Bildiri Kodu: 1024

Bu arastirmanin amaci, yapay zeka kullanarak Anadolu masallarmin i¢ yap: 6zelliklerini ve degerlerini
analiz etmek ve bu analizleri 2013-2024 Okul Oncesi Egitim Programi kazanimlar ile entegre etmektir.
Calisma, okul 6ncesi egitimin temel degerlerini ve hedeflerini destekleyen masallarin belirlenmesini ve
bu masallarin egitimde etkili bir sekilde kullanilmasini hedeflemektedir. Arastirma nitel arastirma
deseni ile gerceklestirilmistir. Veri toplama siirecinde metin analizi ve igerik analizi yontemleri
kullanilmistir. Anadolu masallarinin dijital metinleri, yapay zeka algoritmalar1 kullanilarak analiz
edilmistir. Tiirkiye'nin farkli bolgelerinden segilen ve okul oncesi egitimde kullanulan toplam 100
Anadolu masalindan olugsmaktadir. Bu masallar, kiiltiirel gesitliligi ve egitsel degeri yiiksek olanlar
arasindan segilmistir. Veriler, dogal dil isleme (NLP) teknikleri kullanilarak toplanmis ve analiz
edilmistir. Masallarin temalari, karakter ozellikleri ve degerleri belirlenmis ve bu bilgiler, 2013-2024
Okul Oncesi Egitim Programi kazanimlar ile karsilastirilmistir. Analiz sonuglari, masallarin egitsel
potansiyelini ve program kazanimlari ile uyumunu degerlendirmek i¢in kullamilmistir. Arastirma
sonuglari, Anadolu masallariin ¢ogunun ¢ocuklara toplumsal degerler ve ahlaki dersler vermede etkili
oldugunu gostermistir. Ozellikle, yardimseverlik, diiriistliik ve cesaret gibi degerlerin vurgulandig
tespit edilmistir. Masallarin, okul 6ncesi egitim programinin hedefleri ile biiyiik olgiide Ortiistiigii ve
¢ocuklarin duygusal ve sosyal gelisimlerine katki sagladig1 goriilmiistiir. Anadolu masallarinin okul
oncesi egitimde daha yaygm bir sekilde kullanilmasi ve bu masallarin egitim programlar: ile
entegrasyonunun artirilmasi onerilmektedir. Ayrica, 6gretmenlerin bu masallar etkili bir sekilde
kullanabilmeleri i¢in egitim programlarma dahil edilmeleri ve dijital kaynaklarin kullaniminin tegvik

edilmesi gerektigi vurgulanmusgtir.
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STRUCTURAL CHARACTERISTICS AND VALUES ANALYSIS OF
ANATOLIAN TALES USING ARTIFICIAL INTELLIGENCE AND
INTEGRATION WITH 2013-2024 PRESCHOOL EDUCATION CURRICULUM
OUTCOMES

This study aims to analyze the structural characteristics and values of Anatolian tales using artificial
intelligence and integrate these analyses with the outcomes of the 2013-2024 Preschool Education
Curriculum. The study seeks to identify tales that support the core values and objectives of preschool
education and effectively utilize these tales in education. The research was conducted using a qualitative
research design. Text analysis and content analysis methods were used in the data collection process.
The digital texts of Anatolian tales were analyzed using artificial intelligence algorithms. The study
group consists of a total of 100 Anatolian tales selected from different regions of Turkey, used in
preschool education. These tales were chosen for their cultural diversity and educational value. Data
were collected and analyzed using natural language processing (NLP) techniques. The themes,
character traits, and values of the tales were identified and compared with the outcomes of the 2013-
2024 Preschool Education Curriculum. The analysis results were used to evaluate the educational
potential of the tales and their alignment with curriculum outcomes. The study's results showed that
most Anatolian tales are effective in imparting social values and moral lessons to children. Particularly,
values such as helpfulness, honesty, and courage were emphasized. The tales largely aligned with the
goals of the preschool education program and contributed to children's emotional and social
development. It is recommended to increase the use of Anatolian tales in preschool education and
enhance their integration with educational programs. Furthermore, it is emphasized that teachers
should be included in training programs to effectively use these tales and that the use of digital

resources should be encouraged.
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OKUL ONCESI (4-5-6 YAS) ICIN IKINCi DIiL OLARAK ARAPCA DiL VE
BECERI GELiSiMi, EGITIM PROGRAMI iNCELEME iLE DEGERLER EGITiMi
CERCEVESINDE MATERYAL TASARIMI

Betiil Riimeysa Mesten', ibrahim Ozay"

Bildiri Kodu: 1049

Okul 6ncesi ¢ocuklarina Arapcayi ikinci dil olarak 6gretme siirecinde, materyal eksikligi belirlenmistir.
4-6 yas grubuna yonelik egitim stratejileriyle degerler egitimi materyali gelistirilmistir. Hedeflenen
Arapca dgretim materyali, Talim ve Terbiye Kurulunun 2013 Okul Oncesi Egitim Programi, 2024
Tiirkiye Yiizyilh Maarif Modeli Okul Oncesi Egitim Programi ve 2022 Ozel Ogretim Genel
Miidiirliigii'niin 4-5 Arapca Kurs Programu iizerinden incelenerek hazirlanmigtir. Materyalde adalet,
aile buitiinliigii, caliskanlik, dostluk, duyarlilik, diiriistliik, estetik, mahremiyet, merhamet, miitevazilik,
ozgirlitk, sabir, saghkli yasam, saygi sevgi, sorumluluk, tasarruf, temizlik, vatanseverlik,
yardimseverlik, irade, sorgulama, tiretkenlik, bilgelik, cesaret, ahlak ve stirdiiriilebilirlik degerleri
kullanilmistir. Materyal 100 sayfa icerige sahiptir, 8 temaya boliinmiistiir. Arapg¢a 6grenmeyi isteyen ve
aileleri tarafindan desteklenen tiim gocuklar igin uygundur. Tkinci dil yetisi 2013 Okul Oncesi Egitim
Programina gore iletisimsel yaklagimla sarmal, 2024 Tiirkiye Yiizyili Maarif Modeli Okul Oncesi Egitim
Programina gore biitiinciil yapidadir. Temalarda, problem ¢dzme becerileriyle ¢coklu gorevlerde basars,
kreatif diisiince sistemiyle planlama becerisinde gelisme islenmektedir. Psikolojik-duygusal gelisim
yaninda, ¢ocuklarin sayisal zekalarma da odaklanilmaktadir. Fen alan becerileri, deneyle bilimsel
¢ikarim yapma, bilimsel model olusturma, zamaru algilayarak kronolojik diisiinme, sanat tiirlerini ve
tekniklerini anlamayla miizik alan becerileri basliklar1 altinda hazirlanmistir. Etkinlikler, Milli Egitim
Bakanligi Talim ve Terbiye Kurulu Bagkanhigimin belirledigi kriterler ve ¢ocuk gelisimi 6gretmeni

goriisleri dogrultusunda incelenmistir.
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DESIGNING MATERIALS ON ARABIC LANGUAGE WITHIN THE VALUES
EDUCATION EXAMINING ARABIC LANGUAGE AND SKILL DEVELOPMENT
AS A SECOND LANGUAGE FOR EARLY CHILDHOOD (AGES 4-5-6) AND THE

EDUCATION PROGRAM

In the process of teaching Arabic as a second language to preschool children, the lack of materials was
identified. Values education material was developed with educational strategies for the 4-6 age group.
The targeted Arabic teaching material was prepared by examining the 2013 Preschool Education
Program of the Board of Education and Discipline, 2024 Maarif Model for the Century of Tiirkiye
Preschool Education Program, and 2022 “4-5” Arabic Course Program of the General Directorate of
Private Education. The values of justice, family integrity, diligence, friendship, sensitivity, honesty,
aesthetics, privacy, compassion, modesty, freedom, patience, healthy life, respect, love, responsibility,
saving, cleanliness, patriotism, helpfulness, willpower, questioning, productivity, wisdom, courage,
morality, and sustainability were used in the material. The material has 100 pages, divided into 8
themes. It is suitable for all children who want to learn Arabic and are supported by their families.
Second language ability is spiral with a communicative approach according to the 2013 Preschool
Education Program and holistic according to the 2024 Turkish Century Education Model Preschool
Education Program. The themes include problem-solving skills and success in multi-tasking, and
creative thinking and planning skills. Additionally psychological-emotional development, the focus is
on children's numerical intelligence. It has been prepared under the headings of science skills, making
scientific inferences through experiments, creating scientific models, thinking chronologically by
perceiving time, understanding art types and techniques with music skills. The activities were analyzed
in line with the criteria set by the Ministry of National Education's Board of Education and the opinions

of child development teachers.
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ZIHIN KURAMI VE COCUKLARDA SOSYAL DUYGUSAL GELIiSIiM!
Merve Uygun” Aysegiil Ergiil®
Bildiri Kodu: 1051
Cocuklarin sosyallestigi sosyallesirken duygusal olarak gelistikleri donem olan okul 6ncesi dénemi
ilerleyen yasamin temelini olusturmaktadir. Diisiinmeyi diisiinme siireci olarak 6zetlenen zihin kurami
yaklasimi da bu noktada karsimiza ¢ikmaktadir. Bu amacla ¢ocuklarda zihin kurama siiregleri ve sosyal
duygusal gelisimleri birbirlerine paralel olarak detayli bir sekilde incelenmistir. Arastirmanin
orneklemini 2022-2023 yili orgiin egitimde devam eden bes anasmfi ¢ocugu olusturmaktadir.
Aragtirma verilerine zihin kuramu testlerinden beklenmedik igerik, beklenmedik yer degisikligi testleri;
okul Oncesi sosyal beceri degerlendirme 6lgegi 6gretmen formu (OSBED); KUSCHE duygu tanima
envanteri aracilig ile ulasilmistir. Arastirmanin tiiriinii nitel arastirma yontemi olusturmus olup elde
edilen verilerin analizi icerik analizi yolu ile tek tek detayli bir sekilde incelenerek sunulmustur.
Arastirma verilerine gore ¢ocuklarin ¢cogunlugunun beklenmedik igerik ve beklenmedik yer degisikligi
gorevlerinde basarisiz oldugu goriilmiistiir. Beklenmedik igerik goérevinde basarili olan ¢ocugun
beklenmedik yer degisikligi gorevinde de basarili oldugu tespit edilmistir. Bu gorevlerde basarisiz olan
¢ocuklarin OSBED alt boyutlarinda aldiklar1 toplam puaninda birbirine yakin ve diisiik oldugu,
Kussche duygu tanima envanterinde de toplam puanlarmin birbirlerine ¢ok yakin ve diisiik oldugu
anlasilmigtir. Bu bulgular Zihin Kurami becerileri gelismis olan ¢ocuklarin sosyal duygusal becerilerinin
de benzer sekilde gelistigi sonucunu gosterebilir. Daha fazla ¢ocukla ve uzun siireli gozlemlerle Zihin

Kuraminin sosyal duygusal gelisimlerine iliskin daha derin veriler elde edilebilir.
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THEORY OF MIND AND SOCIAL EMOTIONAL DEVELOPMENT IN

CHILDREN

The theory of mind approach, which is summarized as the process of thinking about thinking, also
appears at this point. For this purpose, the theory of mind processes and social-emotional development
in children were examined in detail in parallel. The sample of the research consists of five kindergarten
children in formal education in 2022-2023. Research data was gathered through theory of mind tests,

unexpected content, unexpected location change tests; preschool social skills assessment scale teacher

'9Bu calisma Dr. Ogr. Uyesi Aysegiil ERGUL danismanliginda Baba cocuk iligkisinin Zihin Kuranmi
baglaminda incelenmesi baslikli yiiksek lisans tezinden {iretilmistir.

"% grenci, Dumlupmar Universitesi, Okul Oncesi Egitimi Boliimii, merveuygun135@gmail.com%
*oDr. Ogr. Uyesi, Dumlupmar Universitesi, Egitim Bilimleri Boliimii, Rehberlik ve Psikolojik
Danismanlik Ana Bilim Daly, aysegul.ergul@dpu.edu.tr

140



form (OSBED), and the KUSCHE emotion recognition inventory. Qualitative research method and
content analysis were used. According to research data, it was seen that the majority of children failed
in unexpected content and unexpected location change tasks. It was determined that the child who was
successful in the unexpected content task was also successful in the unexpected location change task. It
was understood that the total scores of the children who failed in these tasks in the ASD subscales were
close to each other and low, and their total scores in the Kussche emotion recognition inventory were
very close to each other and low. More in-depth data can be obtained with more children and long-term
observations.
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OKUL ONCESi DONEMDE YAPILAN AKADEMIK CALISMALARIN
COCUKLARIN GELiSiM SURECLERINE ETKISI

Utku Aydin', H. Senay Sen”

Bildiri Kodu: 1058

Erken ¢ocukluk egitimi bilissel, duyussal, sosyal, fiziksel gelisim alanlar1 a¢isindan oldukc¢a énemlidir.
Bu arastirmanin amaci okul oncesi donemde yapilan akademik calismalarin ¢ocuklarin gelisim
stireclerine etkilerini incelemektir. Arastirma nitel bir ¢alisma olup, olgu bilim deseni kullanilmaistir.
Aragtirmanin calisma grubu kolay 6rnekleme yontemi ile Ankara’da bir 6zel okulda ¢alisan okul 6ncesi
ogretmenlerinden (n:10) olusmaktadir. Arastirma verilerinin toplanmasinda arastirmacilar tarafindan
gelistirilen yar1 yapilandirilmis goriisme formu kullanilmistir. Goriismeler arastirmaya katilmaya
goniillii 6gretmenler ile yiiz yiize gerceklestirilmistir. Ogretmenlere akademik c¢alismalarin cesitliligi
ve uygulamalarin nasil yiiriitiildiigii ve yapilan akademik ¢alismalarin ¢ocuklarin gelisim siireglerine
etkisi cercevesinde bazi sorular yoneltilmistir. Toplanan veriler igerik analizi ile ¢dziimlenmis ve
yorumlanmistir. Arastirmada elde edilen bulgulardan bazilart sunlardir: 1. Okul 6ncesinde yapilan
akademik calismalar ¢ocuklarin 6zellikle bilissel gelisim alaninda, sosyal gelisim ve dil gelisiminde,
akran iletisimlerinde olumlu bir etkiye sahiptir. 2. Akademik ¢alismalarin gesitliligi cocuklarin birden
¢ok gelisim alanina etki etmekte ve ayni zamanda dolayli 6grenme ortamlar1 olusturarak kalici
ogrenmeler saglamaktadir. 3. Ogretmenler akademik galigmalar1 planlarken ve uygularken daha ¢ok
farkindalik kazanmakta ve bu durum ¢ocugun potansiyelini ortaya ¢ikarmaya yardimci olmaktadir.
Okul oOncesi egitim donemde yapilan akademik c¢alismalarin artirilmasi, Ogretmenlere verilen
egitimlerin ¢ocuklarin farkli gelisim alanlarini gelistirmeye ve daha ¢ok uygulamaya yonelik olmasi,

Ogretim programu igeriklerinin akademik ¢alismalar konusunda zenginlestirilmesi 6nerilebilir.
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THE IMPACT OF ACADEMIC ACTIVITIES ON CHILDREN'S
DEVELOPMENTAL PROCESS DURING THE PRESCHOOL PERIOD
This research aims to explore how academic activities during the preschool period affect children's

development. The study is qualitative, using a phenomenological approach. The participants are

preschool teachers from a private school in Ankara, selected through convenience sampling. Data were
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gathered using a semi-structured interview form created by the researchers. The interviews were
conducted face-to-face with teachers who volunteered to participate. They were asked about the variety
of academic activities, how these activities are carried out, and their impact on children's development.
The collected data were analysed and interpreted using content analysis. Some key findings from the
study include: 1. Academic activities in preschool positively impact children's cognitive, social, and
language development, as well as their interactions with peers. 2. A variety of academic activities affects
multiple developmental areas and creates indirect learning environments, leading to more lasting
learning. 3. Teachers become more aware when planning and implementing academic activities, which
helps them to better support each child's potential. Based on these findings, it is recommended to
increase the number of academic activities in preschool, provide both pre-service and in-service training
for teachers to enhance various developmental areas of children, and enrich the curriculum content with

more academic activities.
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OKUL ONCESI COCUKLAR iCIN OKUMA VE YAZMA MOTIVASYON
ENVANTERI; GECERLILIK VE GUVENIRLIK CALISMASI

Fatima Ciftci', Arzu Doganay Bilgi"
Bildiri Kodu: 1070

Bu arastirmada, okul oOncesi donem (54-72 aylik) cocuklarin hem okuma hem de yazma
motivasyonlarmi1 degerlendirmek amaciyla gegerli ve giivenilir bir Olgme arac gelistirmek
amagclanmigtir. Bu amag dogrultusunda yapilan bu arastirma nicel yaklasimda tarama modeline uygun
bir sekilde diizenlenmistir. Aragtirmanin calisma grubu, 2023-2024 egitim 6gretim yilinda Ankara ilinde
Milli Egitim Bakanli§i'na bagl bes farkli bagimsiz anaokulunda okul 6ncesi egitimine devam eden, 54-
72 ay arasy, tipik gelisim gosteren 134 kiz, 189 erkek olmak tizere toplam 323 ¢ocuktan olusmaktadir.
Sorular arastirmaci tarafindan iki farkli peliis oyuncak ile seslendirilmistir. Cevaplar cocugun
diisiincesinin hangisine daha ¢ok benzedigini sdylemesiyle toplanmistir. Oturumlar birebir (¢ocuk ve
arastirmaci) sekilde gerceklestirilmis, ortalama 10 dakika siirmiistiir. Verileri analiz ederken A¢imlayici
Faktor Analizi (AFA) kullanilmistir. Bunun yaninda 6lgek gelistirirken maddeler ve 6lgek boyutunda
gegcerlik kanitlarma ulagsmak icin kullanilan en giiclii yontemlerden biri olan Dogrulayic1 Faktor Analizi

(DFA)’de kullanilmistir. Arastirmanin bulgulari ve sonuglar tartisilmistir.
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READING AND WRITING MOTIVATION INVENTORY FOR PRESCHOOL
CHILDREN: VALIDITY AND RELIABILITY STUDY

The aim of this study is to develop a valid and reliable measurement tool to assess both reading and
writing motivations of preschool children (aged 54-72 months). To achieve this aim, the research was
organized in accordance with the quantitative survey model. The study group consisted of a total of 323
children (134 girls and 189 boys) who continued their preschool education in five different independent
kindergartens affiliated with the Ministry of National Education in Ankara during the 2023-2024
academic year. The questions were voiced by the researcher using two different plush toys. The answers
were collected by asking the children which toy's thoughts their own thoughts resembled more. The

sessions were conducted one-on-one (child and researcher) and lasted an average of 10 minutes.
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Exploratory Factor Analysis (EFA) was used to analyze the data. Additionally, Confirmatory Factor
Analysis (CFA), one of the most robust methods used to obtain validity evidence for items and scale
dimensions, was also employed in scale development. The findings and results of the study were
discussed.
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ERKEN COCUKLUK DONEMINDE OYUN: SISTEMATIK BiR ANALiZ
Menekse Boz', Kiibra Ates’, Fadime Bigici Uslu®

Bildiri Kodu: 1085

Erken ¢ocukluk dénemi, bireyin gelisim siirecinde kritik bir 6nem tagimaktadir ve bu siiregte oyun,
¢ocuklarin bilissel, duygusal, sosyal ve fiziksel gelisimlerinde merkezi bir rol oynamaktadir. Bu
calismanin amaci, 2021-2023 yillar1 arasinda yayimmlanan ulusal ve uluslararasi makaleleri inceleyerek,
erken cocukluk donemine yonelik yapilan oyunla ilgili arastirmalarin mevcut durumunu analiz
etmektir. Sistematik derleme yontemi olarak, PRISMA takip edilmistir. Calismaya dahil edilme
kriterlerini karsilayan makaleler, TR Dizin, Web of Science, Google Akademik, Scopus ve ERIC gibi
belirlenen veri tabanlarinda taranmis ve toplamda 282 makale incelenmistir. Calismalar; makale dili,
dergi adi, veri tabani, anahtar kelimeler, yaym yili, yontem, ¢alisma grubu ve sayisi, veri toplama
araclar1 olmak iizere dokuz boyutta degerlendirilmistir. Veriler frekans ve yiizde dagilimlar
kullarularak analiz edilmistir. Veri analizi sonucunda, incelenen ¢alismalarin biiyiik ¢ogunlugunun
WOS veri tabaninda yer aldig1 ve yontem olarak nitel yontemin tercih edildigi belirlenmistir.
Calismalarin tematik iceriginde ise oyun tiirleri olarak siklikla riskli oyun, acik hava oyunlar1 ve serbest
oyunlarin yer aldig1 saptanmustir. Bulgular, oyunun ¢ocuklarin 6grenme siireclerini destekledigini,
problem ¢ozme becerilerini gelistirdigini ve sosyal etkilesimde bulunmalarim sagladigim
gostermektedir. Ayrica, bu bulgularin egitim politikalar1 ve uygulamalar {izerinde olumlu etkiler
yaratabilecegi ve oyunun erken ¢ocukluk dénemindeki 6neminin daha genis bir kitleye duyurulmasina
katkida bulunabilecegi ongoriilmektedir. Gelecek calismalar igin nicel yontemlerin kullanilmas: ve

farkli oyun tiirlerinin arastirilmasi 6nerilmektedir.
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PLAY IN EARLY CHILDHOOD: A SYSTEMATIC REVIEW

Early childhood is a critical period in an individual's development, during which play holds a central
role in the cognitive, emotional, social, and physical growth of children. This study aims to analyze the

role of play in early childhood through a systematic review of national and international articles
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published between 2021 and 2023. The PRISMA guidelines were followed as the systematic review
method. Articles that met the inclusion criteria were sourced from databases such as TR Dizin, Web of
Science, Google Scholar, Scopus, and ERIC, resulting in a total of 282 articles being reviewed. The
studies were evaluated across nine dimensions: article language, journal name, database, keywords,
publication year, methodology, study group and sample size, data collection tools, and methods. Data
were analyzed using frequency and percentage distributions. The analysis revealed that the majority of
the reviewed studies were indexed in the WOS database and primarily utilized qualitative methods.
The thematic content of the studies frequently included types of play such as risky play, outdoor play,
and free play. The findings indicate that play supports children's learning processes, enhances problem-
solving skills, and promotes social interactions. Moreover, these findings suggest that play can have
positive impacts on educational policies and practices, contributing to a broader recognition of the
importance of play in early childhood. Future research is recommended to employ quantitative methods

and to explore various types of play.
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ENGELLI OGRENCILERDE BASA CIKMA OZELLIKLERI VE BASA CIKMA
STRATEJILERI

A.M.Tokhtarov!, Yuzhel Gelishli’, N.K.Toxanbayeva*
Bildiri Kodu: 1086

Makalede basaril1 ve basarisiz 6grencilerde caresizlik diizeyi, basa ¢ikma stratejileri ve bunlarin kisilik
ozellikleriyle iliskisi {izerine yapilan ¢alismalarin sonuglar1 sunulmaktadir. 290 birinci siuf
ogrencisinden olusan bir 6érneklemde, hayal kiriklig1 diizeyinin kaygi, sertlik, saldirganlik, gerginlik,
muhafazakarlik ile on korelasyonu ve sosyallik, 6zgiiven diizeyi, duygusal istikrar, 6z kontrol,
normatiflik ile negatif korelasyon belirlendi. davranis, radikalizm, i¢ ve mesleki yonelim diizeyi. Kis
donemi sonrasindaki oturumlar arast donemde ogrencilerin memnuniyetsizlik diizeyi ne kadar
yliksekse, akademik puan ortalamalarmin da o kadar diisiik oldugu tespit edildi. Bu baglamda, i¢ ve
dis engellere, etkili 6grenmeyi zorlastiran engellere ve ayrica ortaya ¢ikan zorluklarin bagarili bir sekilde

agilmasini saglayacak kisisel niteliklerin gelistirilmesi ihtiyacina 6zel énem verilmektedir.
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COPING CHARACTERISTICS AND STRATEGIES IN STUDENTS WITH
DISABILITIES

The article presents the results of studies on the level of helplessness, coping strategies, and their
relationship with personality traits in successful and unsuccessful students. In a sample of 290 first-year
students, a positive correlation was found between the level of frustration and anxiety, rigidity,
aggression, tension, and conservatism, as well as a negative correlation with sociability, self-confidence,
emotional stability, self-control, normativity of behavior, radicalism, and the level of internal and
professional orientation. It was found that the higher the level of dissatisfaction among students during
the intersession period following the winter term, the lower their average academic scores. In this
context, special attention is given to internal and external obstacles, barriers that hinder effective
learning, and the need to develop personal qualities that ensure the successful overcoming of emerging

difficulties.
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REHBERLIK VE PSIKOLOJiK DANISMANLIK

UNIVERSITELERDE ARTAN ULUSLARARASI OGRENCILERE YONELIK
PSIKOLOJiK DANISMANLIK VE DESTEK VERILMESI

Ahmet Cagatay Uluer', Fatih Aygor’, Pinar Ayyildiz®

Bildiri Kodu: 1023

Bu arastirmanin amac, iiniversitelerde artan uluslararas: 6grencilere yonelik psikolojik danigmanlik ve
destek hizmetlerinin 6nemini ve etkinligini incelemektir. Ogzellikle, farkli kiiltiirel gecmislere sahip
uluslararas1 6grencilerin karsilastifi zorluklar ve bu zorluklarin {istesinden gelmelerine yardima
olabilecek stratejiler arastirilmistir. Arastirma nitel arastirma deseni kullanilarak gerceklestirilmistir.
Veri toplama siirecinde yar1 yapilandirilmig goriismeler ve odak grup goriismeleri kullanilmigtir.
Gortismeler, psikolojik damismanlar, uluslararas: 6grenciler ve {iniversite yonetimi olmak iizere iig
farkli grupla gerceklestirilmistir. Bu gruplar, uluslararas1 6grencilerin deneyimlerini ve ihtiyaglarmi
anlamak i¢in se¢ilmistir. Arastirma, Tiirkiye'de bulunan bes farkl tiniversiteden toplam 50 uluslararasi
ogrenci ile gerceklestirilmistir. Katilimcilar, farkl {ilkelerden ve kiiltiirel arka planlardan gelmektedir.
Ayrica, 10 psikolojik danisman ve 5 {iniversite yonetim temsilcisi de calismaya dahil edilmistir. Veriler,
nitel veri analiz yontemleri kullanilarak analiz edilmistir. Goriismelerin transkripsiyonu yapildiktan
sonra, igerik analizi yontemi ile veriler kodlanmis ve temalar olusturulmustur. Bu temalar, uluslararas:
ogrencilerin psikolojik ihtiyaglarim1 ve mevcut destek hizmetlerinin etkinligini belirlemek icin
kullanilmistir. Arastirma sonuglari, uluslararas: 6grencilerin en ¢ok 6zlem, kiiltiirel uyum sorunlari ve
akademik stresle miicadele ettiklerini ortaya koymustur. Psikolojik danmsmanlk ve destek
hizmetlerinin, bu 6grencilerin uyum siirecine 6nemli Olglide katki sagladig1 goriilmiistiir. Ancak,
mevcut hizmetlerin yetersiz kaldig1 ve daha kapsamli ve kiiltiirel olarak duyarhh programlara ihtiyag
oldugu belirlenmistir. Uluslararas: 6grencilerin psikolojik sagliklarimi desteklemek icin daha fazla
kaynak ayrilmas: ve danismanlik hizmetlerinin kiiltiirel farkliliklar: dikkate alacak sekilde yeniden
yapilandirilmast 8nerilmektedir. Universitelerin, uluslararast grencilerin &zel ihtiyaglarini karsilamak
icin daha proaktif olmalar1 ve siirekli egitim programlar ile danigsmanlarin yetkinliklerini artirmalari

gerektigi vurgulanmistir.
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PROVIDING PSYCHOLOGICAL COUNSELING AND SUPPORT FOR
INCREASING INTERNATIONAL STUDENTS AT UNIVERSITIES

This study aims to investigate the importance and effectiveness of psychological counseling and support
services for the increasing number of international students at universities. Specifically, it explores the
challenges faced by international students from diverse cultural backgrounds and the strategies that
can help them overcome these challenges. The study was conducted using a qualitative research design.
Semi-structured interviews and focus group discussions were used in the data collection process.
Interviews were conducted with three different groups: psychological counselors, international
students, and university administrators. These groups were chosen to understand the experiences and
needs of international students. The research was carried out with a total of 50 international students
from five different universities in Turkey. Participants come from various countries and cultural
backgrounds. Additionally, 10 psychological counselors and 5 university administrative representatives
were included in the study. Data were analyzed using qualitative data analysis methods. After
transcribing the interviews, the data were coded and themes were created using content analysis. These
themes were used to identify the psychological needs of international students and the effectiveness of
existing support services. The results of the study revealed that international students struggle most
with homesickness, cultural adaptation issues, and academic stress. Psychological counseling and
support services significantly contribute to the adaptation process of these students. However, it was
found that current services are insufficient and there is a need for more comprehensive and culturally
sensitive programs. It is recommended to allocate more resources to support the psychological well-
being of international students and to restructure counseling services to consider cultural differences.
Universities should be more proactive in addressing the specific needs of international students and

enhance the competencies of counselors through continuous training programs.
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PROBLEMLI INTERNET KULLANIMINDA SOSYAL ONAY VE TEMEL
PSIKOLOJIK IHTiYACLARIN ROLU

Fatma Tekin', Ozgiir Osman Demir’

Bildiri Kodu: 1066

Bu calismanin amaci ergenlerde sosyal onay ve temel psikolojik ihtiyaglarin problemli internet
kullanimmi yordamadaki roliinii belirlemektir. Ayrica calismada problemli internet kullaniminin
cinsiyete gore farklilasip farklilasmadig1 da incelenmistir. Arastirma iliskisel tarama modelini esas
alarak yiiriitiilmiistiir. Arastirmanin 6rneklemini 2023-2024 egitim-6gretim yilinda Kayseri ilindeki 216
lise 6grencisi olusturmustur. Katilimcilarin %58,33’ti (n=126) kadin, % 41,67’si (n=90) erkeklerden
olusmaktadir. Orneklem grubunun yas ortalamasi 16,11’dir. Veri toplama araglari olarak Problemli
Internet Kullanimi Olgegi-Ergen (PIKO-E), Sosyal Onay Thtiyact Olgegi (SOIO), Temel Psikolojik
thtiyaglar Olgegi-Lise Formu (TPIO-L) ve katiimcilarin demografik bilgilerini belirlemek amactyla
Kisisel Bilgi Formu olusturularak kullamilmistir. Verilerin analizinde t testi ve hiyerarsik regresyon
analizleri kullanilmigtir. Arastirmadan elde edilen bulgulara gore; problemli internet kullaniminin
cinsiyete  gore farkhlagmadifi  belirlenmistir. ~ Kizlarin  problemli internet  kullanimi
ortalamalar1(x£60,8;,55=17,95) erkeklerin problemli internet kullanimi ortalamasma(x£60,41;55=16,81)
¢ok yakin olmakla birlikte bu fark istatistiksel olarak da manidar degildir[t(214)=0,165 p=.86 p>.05].
Hiyerarsik regresyon analizlerine gore sosyal onay ihtiyaci, problemli internet kullaniminin manidar
bir yordayicisidir F(1,214)=52,88 p<.05. Modelin ikinci asamasinda regresyona dahil edilen temel
psikolojik ihtiyaglarla birlikte, sosyal onay ve temel psikolojik ihtiyaglar problemli internet kullanimini
biitiin olarak manidar bir sekilde yordamaktadir, F(2,213)=26,34, p<.05. Sosyal onay ve temel psikolojik

ihtiyaglar birlikte toplam varyansmn %19 unu agiklamaktadar.
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THE ROLE OF SOCIAL APPROVAL AND BASIC PSYCHOLOGICAL NEEDS IN
PROBLEMATIC INTERNET USE
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The aim of this study is to determine the role of social approval and basic psychological needs in
predicting problematic internet use in adolescents. In addition, the study also examined whether
problematic internet use differs according to gender. The research was conducted based on the
relational survey model. The sample of the study consisted of 216 high school students in Kayseri
province in the 2023-2024 academic year. Of the participants, 58.33% (n=126) were female and 41.67%
(n=90) were male. The average age of the sample group was 16.11 years. As data collection tools,
Problematic Internet Use Scale-Adolescent (PIKO-E), Social Approval Need Scale (SOI0), Basic
Psychological Needs Scale-High School Form (TPIO-L) and Personal Information Form were created
and used to determine the demographic information of the participants. T-test and hierarchical
regression analyses were used to analyse the data. According to the findings obtained from the research;
it was determined that problematic internet use did not differ according to gender. Although the mean
problematic internet use of girls (x£60,8,SD=17,95) is very close to the mean problematic internet use of
boys (x£60,41;,5D=16,81), this difference is not statistically significant [t(214)=0,165 p=.86 p>.05].
According to the hierarchical regression analyses, the need for social approval is a significant predictor
of problematic internet use, F(1,214)=52.88 p<.05. Together with the basic psychological needs included
in the regression in the second stage of the model, social approval and basic psychological needs as a
whole significantly predict problematic internet use, F(2,213)=26.34, p<.05. Social approval and basic

psychological needs together explain 19% of the total variance.
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LiSE OGRENCILERININ BiLINCLi FARKINDALIK DUZEYLERI iLE KARAR
STRATEJILERININ INCLENMESI

Havva Solmaz'

Bildiri Kodu: 1095

Bu calismanin amac lise 6grencilerinin bilingli farkindalik diizeyleri ile karar stratejileri arasindaki
iligkinin incelenmesidir. Calisma 2023-2024 egitim 6gretim yilinda Ankara’min bir ilgesinde Anadolu
Lisesinde okuyan 9. 10. 11. ve 12. siruf 6grencileri ile gerceklestirilmistir. Verilerin toplanmasida kisisel
bilgi formu, Bilingli Farkindalik Olgegi, Karar Stratejileri Olgegi kullanilmigtir. Verilerin analizi icin t
testi, tek yonlii varyans analizi (F) testi ve Pearson Carpim Moment Korelasyon analizi yapilmustir.
Aragtirma sonucuna gore bilingli farkindalik diizeyi cinsiyet, sinif diizeyi, anne egitim ve gelir diizeyi,
baba egitim ve gelir diizeyine gore farklilik gostermemekte iken kiz 6grencilerin karar stratejilerinden
karasiz ve ictepisel karar bi¢cimi puanlarinin erkek 6grencilerden daha yiiksek oldugu goriilmiistiir.
Ayrica anne egitim ve gelir diizeyi ile baba egitim ve gelir diizeyine bakildifinda karar stratejilerinde
farklihik goriilmemektedir. Karar stratejileri ile bilingli farkindalik diizeylerinin incelendiginde bilingli
farkindalik diizeyi ile mantikli karar bi¢imi arasinda pozitif yonde diisiik diizeyde, kararsiz, igtepisel
ve bagiml karar bi¢imi arasinda negatif yonde ve diisiik diizeyde iligki belirlenmistir. Katilimcilarin
bilingli farkindalik diizeyleri arttik¢a mantikli karar bicimi de artmakta ve kararsiz, i¢tepisel ve bagimli

karar bi¢cimi azalmaktadir.
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INVESTIGATION OF HIGH SCHOOL STUDENTS' MINDFULNESS
CONSCIOUS AWARENESS LEVELS AND DECISION STRATEGIES

The purpose of this study is to examine the relationship between high school students' mindfulness
levels and decision strategies. The study was conducted with 9th, 10th, 11th and 12th grade students
studying at Anatolian High School in a district of Ankara in the 2023-2024 academic year. Personal
information form, Conscious Awareness Scale, Decision Strategies Scale were used to collect data. To
analyze the data, t test, one-way analysis of variance (F) test and Pearson Product Moment Correlation
analysis were performed. According to the results of the research, while the level of mindfulness did
not differ according to gender, grade level, mother's education and income level, father's education and

income level, it was observed that the decision strategies of female students, such as indecisive and
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impulsive decision style, were higher than male students. In addition, there is no difference in decision
strategies when looking at the mother's education and income level and the father's education and
income level. When the decision strategies and mindfulness levels were examined, a low positive
relationship was determined between the mindfulness level and the logical decision style, and a
negative and low relationship was determined between the indecisive, impulsive and dependent
decision style. As the mindfulness levels of the participants increase, the logical decision style also

increases and the indecisive, impulsive and dependent decision style decreases.
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KUSURSUZLUGUN KAPANLARI: ROMANTIK iLISKILERDE OBSESIF
KOMPULSIF BOZUKLUGUN ETKIiSi

Zehra Topal!, Sakir Ipek”

Bildiri Kodu: 1104

Obsesif-Kompulsif Bozukluk (OKB)'yi bir¢ok bilim insan1 incelemistir. Freud, OKB'nin yasamin ilk
donemlerindeki kararsiz tutumlar yiiziinden ortaya ¢iktifini savunur ve obsesif nevrozun gelismesini
anal donemde saplanma ya da regresyon olarak ifade eder. Diger bilim insanlari, ¢ocugun sevdigi
nesneyi bozmadan koruma istegi ve utang, giivensizlik, yetersizlik duygulariyla basa ¢ikma ¢abasiyla
OKB'nin ortaya ¢iktigini savunur. DSM-V tani kriterlerine gore OKB, obsesyonlar ve kompulsiyonlar
icerir. Obsesyonlar istemeden zihne gelen, sikint1 verici diisiincelerdir. Kompulsiyonlar ise tekrar eden
davraruslardir. Obsesyon ve kompulsiyonlarin %33’ti 15 yasindan 6nce baslar ve 6miir boyu insarn
bir¢ok farkli yonden etkiler. Insan yasaminin énemli bir boyutu olan romantik iliskilerde OKB, iligki
odakli ve partner odakli belirtilerle kendini gosterir. OKB, sosyal yasamda ve Ozellikle romantik
iliskilerde islev bozukluklarma yol acar. Arastirmalar, OKB'nin saglikl iligkilerin oniinde engel
oldugunu gostermektedir. OKB'li bireyler partnerlerinin davraniglarim yanlis yorumlayabilir ve akilc
olmayan inanglarla iliski dinamigini bozabilir. Bu, iliski doyumunu azaltir ve yineleyici diistinceler
nedeniyle iliskiden keyif alamamalarina neden olur. Bu ¢alismanin amaci alanyazin derlemesi ile
romantik iligkilerde yasanan OKB'nin partnerler ve iliski tizerine etkilerini ortaya koymaktir. Boylece
konuya ilgi duyan ve arastirma yapacaklara genel bir bilgi sunarak ileride yapilacak arastirmalara 1s1k

tutmaya ¢alisilacaktir.
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THE TRAPS OF PERFECTION: THE IMPACT OF OBSESSIVE-COMPULSIVE
DISORDER IN ROMANTIC RELATIONSHIPS

Zehra Topal', Sakir Ipek*

Obsessive-Compulsive Disorder (OCD) has been studied by many scientists. Freud argues that OCD

arises from ambivalent attitudes in the early stages of life and refers to the development of obsessive
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neurosis as obsession or regression in the anal period. Other scholars argue that OCD develops as a
result of the child's desire to protect his or her favorite object without spoiling it and to cope with
feelings of shame, insecurity and inadequacy. According to the DSM-V diagnostic criteria, OCD
includes obsessions and compulsions. Obsessions are distressing thoughts that come to mind
involuntarily. Compulsions are repetitive behaviors. 33% of obsessions and compulsions begin before
the age of 15 and affect people in many different ways throughout their lives. In romantic relationships,
which are an important aspect of human life, OCD manifests itself with relationship-oriented and
partner-oriented symptoms. OCD leads to dysfunctions in social life and especially in romantic
relationships. Research shows that OCD is an obstacle to healthy relationships. Individuals with OCD
may misinterpret their partners' behaviors and disrupt the relationship dynamic with irrational beliefs.
This decreases relationship satisfaction and causes them not to enjoy the relationship due to recurrent
thoughts. The aim of this study is to reveal the effects of OCD in romantic relationships on partners and
the relationship through a literature review. Thus, it will be tried to shed light on future research by

providing general information to those who are interested in the subject and who will conduct research.
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UNIVERSITE SON SINIF OGRENCILERININ MEZUN OLMA SURECINE
ILISKIN ALGILARININ BELIRLENMESi UZERINE NiTEL BIR ARASTIRMA

Seda Usta', Mehmet Giiven”

Bildiri Kodu: 1115

Universiteden mezun olma dénemi &grencilerin kariyerini insa etmeye basladig1 ve farkl rollere gegis
yaptig1 gelisimsel bir siireci ifade etmektedir. Ogrenciler igin 6nemli bir gecis asamasi olan bu siireg
icerisinde belirsizligi barindirmaktadir. Belirsizligin igerisinde bulunan son sinif 6grencileri mezuniyet
sonrasindaki yasamina iliskin ne yapacagini bilmede kararsizlik yasamaktadir. Bu siirecin etkili bir
sekilde atlatilabilmesi ve Ogrencilerin is hayatina gegisinin kolaylastirilabilmesi i¢in bu siirecin
dogasinin anlagilabilmesinin 6nemi ortaya c¢ikmaktadir. Bu 6nem dogrultusunda yiiriitiilen bu
arastirma liniversite son sinf 6grencilerinin mezun olma siirecine iliskin diisiincelerini, kaygilarini ve
bu siireci nasil deneyimlediklerini incelemeyi amacglamaktadir. Bu amaca iliskin arastirmada nitel
aragtirma yontemlerinden yararlanilarak yari yapilandirilmis goriisme formu aracihigiyla veriler
toplanmustir. Arastirmanin ¢alisma grubunu iiniversite son sinfta ve cesitli boliimlerde 6grenim
gormekte olan 30 ogrenci (17 kadin, 13 erkek) olusturmustur. Tematik analiz yontemi kullarularak
analiz edilen veriler belirsizlik, rutinin degismesi, beklenti ve sorumluluk olmak {izere 4 tema altinda
toplanmistir. Yapilan goriismeler sonucunda 6grencilerin deneyim eksikliginden kaynakli kendilerini
meslege hazir hissetmekte zorlandiklar1 ve tiniversite ortami ve ¢alisma ortami arasindaki farkliliktan

dolay1 kayg1 yasadiklar: anlasilmistir.
"#3%#H&' ()*+,))&-" 0$#A43B#24&B8$&B*$*<&P534$%#,43#-&VA4I>$&8,/(&B134%#-&IO&C('(2*$€&=4:#O-&94/(2#"&(
) #- \4C)43 #"'&A4&NB#"8,8Q#"&D($R/($,*"

A QUALITATIVE STUDY ON DETERMINING THE PERCEPTIONS OF SENIOR
YEAR UNIVERSITY STUDENTS ABOUT THE GRADUATION PROCESS

The period of graduating from university represents a developmental process in which students begin
to build their careers and transition to different roles. This process, which is an important transition
stage for students, contains uncertainty. Senior students who are in uncertainty experience indecision
in knowing what to do about their life after graduation. In order to overcome this process effectively

and to facilitate the transition of students to working life, it is important to understand the nature of this
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process. This study, which was conducted in line with this importance, aims to examine the thoughts,
concerns and experiences of senior university students about the process of graduation. For this
purpose, qualitative research methods was utilized in the study and data were collected through a semi-
structured interview form. The study group of the research consisted of 30 students (17 female, 13 male)
who were in their last year of university and studying in various departments. The data analyzed using
thematic analysis method were grouped under 4 themes: uncertainty, change of routine, expectation
and responsibility. As a result of the interviews, it was understood that the students had difficulty in
feeling ready for the profession due to lack of experience and experienced anxiety due to the difference

between the university environment and the working environment.
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EGITiM FAKULTESI LISANS OGRENCILERININ GELECEK KAYGILARININ
ARASTIRILMASI: KARMA BiR CALISMA

Furkan Colak', Caner Baki Ko¢", Sabire Kili¢?

Bildiri Kodu: 1118

Kayg1, gozlenebilir bir tehlike olmaksizin yasanan korku ile agiklanirken gelecek kaygisi ise gelecege
yonelik endige, korku ve olumsuz tutum olarak ifade edilmektedir. Alinyazmna bakildiginda gelecek
kaygisi, en ¢ok geng yetigkinlerde goriilmekte ve biligsel ve duygusal birgok olumsuz duygu durumunu
beraberinde getirmektedir. Bu calismada Egitim Fakiiltesinde egitim almakta olan iiniversite
ogrencilerinin gelecek kaygilar1 karma desen arastirma yontemi kullanilarak biitiinciil bir yaklasimla
incelenmesi amaglanmistir. Arastirmada ardisik agimlayici desen kullanilmistir. Calismada 6lgek
aracihgr ile 210 kadin ve 38 erkek olmak {izere toplam 248 {iniversite O6grencisinden nicel veri
toplanmigtir. Olgekten alman puanlara gore kaygist yiiksek 5 ve diisiik olan 6 dgrenciyle yari
yapilandirilmis goriisme yapimistir. Calisma sonucunda Ol¢ek ve goriisme verileri birlikte
degerlendirilmistir. Nicel veriler baglaminda katilimcilarin gelecek korkusu ve gelecekten umutsuzluk
alt boyutlarmin sif diizeyine ve cinsiyete gore farkhilasmadigi bulunmustur. Katilimeilarin yaslarmin
kaygilariyla negatif yonde iligkili oldugu goriilmiistiir. Nitel analiz sonucunda ise kayg1 diizeyi diisiik
ve yiiksek olan katiimcilarin gelecek kaygi kaynaklarinin kariyer/yetkinlik alanlarinda toplandig:
goriilmiistiir. Katilmcilarin gelecek kaygilarini azaltan etmenlerin kendine yonelme ve sosyal destek
alma alanlarinda yogunlastig1 tespit edilirken kaygilarin arttiran etmenlerin ise sosyal baski ve kariyer
beklentileri oldugu goriilmiistiir. Bu calisma Egitim Fakiiltesi Ogrencilerinin gelecek kaygilar:

sorunlarina yonelik yapilan ¢alismalara katk: saglayacag diistiniilmektedir.
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INVESTIGATION OF FUTURE ANXIETY OF UNDERGRADUATE STUDENTS
OF THE FACULTY OF EDUCATION: A MIXED STUDY
While anxiety is defined as fear experienced without an observable danger, future anxiety is defined as

worry, fear and negative attitude towards the future. In the literature, future anxiety is mostly seen in

young adults and brings along many cognitive and emotional negative emotional states. In this study,
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it was aimed to examine the future anxiety of university students studying at the Faculty of Education
with a holistic approach using a mixed design research method. A sequential exploratory design was
used in the study. In the study, quantitative data were collected from a total of 248 university students,
210 female and 38 male. According to the scores obtained from the scale, semi-structured interviews
were conducted with 5 students with high anxiety and 6 students with low anxiety. As a result of the
study, the scale and interview data were evaluated together. In the context of quantitative data, it was
found that the participants' fear of the future and hopelessness of the future sub-dimensions did not
differ according to grade level and gender. It was observed that the age of the participants was
negatively related to their anxiety. As a result of the qualitative analysis, it was seen that the sources of
future anxiety of participants with low and high anxiety levels were gathered in the areas of
career/competence. It was found that the factors that reduced the future anxiety of the participants were
concentrated in the areas of self-orientation and receiving social support, while the factors that increased
their anxiety were social pressure and career expectations. This study is thought to contribute to the

studies on the future anxiety problems of the students of the Faculty of Education.
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SANAT EGIiTiMi

POSTMODERN EGITIMDE SANAT ESERLERINE BUTUNCUL BiR BAKIS
OLARAK BAGLAMSAL SANAT ELESTiRiSi MODELININ KULLANIMI

Nurdan Colpan', Ali Ertugrul Kiipeli

Bildiri Kodu: 1073

Bu ¢alisma, postmodern egitim yaklasiminda sanat eserlerini biitiinciil bir bakis agisi ile analiz etmeyi
hedefleyen baglamsal sanat elestirisi modelinin kullanimini teorik bir cercevede incelemektedir.
Arastirmada, literatiir taramas1 yontemi kullanularak, postmodern egitim anlayisinin temel prensipleri
tespit edilmis ve sanat elestirisi uygulamalarindan baglamsal sanat elestirisi modelinin bu egitim
yaklasimindaki kullanim olanaklar: tartisilmak istenmistir. Postmodern egitim, 6grencilerin elestirel
diisiinme, yaraticilik ve bireysel ifadelerini tesvik eden esnek ve dinamik bir yaklasimi benimser. Sanat
egitimi ise geleneksel siirlarin Gtesine gecerek 6grencilerin sanat eserlerini farklh baglamlarda ve
perspektiflerde degerlendirmesine olanak tanir. Bu baglamda arastirma, Feldman’in gelistirdigi sanat
elestirisi modelini giincelleyerek {i¢ baslikla siniflandiran Z#J,4$#/%#-&)# #/%#-&)(5,(IBeflor Wolf ve
George Geahigan'in literatiire kazandirdig1 baglamsal sanat elestirisi modelinin postmodern egitimde
yerini incelemektedir. Wolf ve Geahigan, sanat eserlerini inceleme ve yorumlamada biitiinciil bakis
agisinin benimsenmesi gerektigini savunmus ve bu anlayista {i¢ yaklasim gelistirmislerdir. Bu
yaklagimlardan biri olan baglamsal sanat elestirisi modeli, sanat eserlerinin estetik degerlerini analiz
etmenin yaninda sosyal, kiiltiirel ve tarihi baglamlarini da dikkate alir. Bu model, inceleme olanaklar:
bakimindan disiplinleraras1 diisiince anlayisini benimseyen postmodern egitim yaklagimim
desteklemektedir. Calismanin sonuglari, baglamsal sanat elestirisi modelinin postmodern sanat
egitiminin anlagilmasmi artirmada onemli bir ara¢ olabilecegini ortaya koyacaktir. Calisma aym
zamanda sanat egitimcileri i¢in baglamsal sanat elestirisi modelinin postmodern egitim alanina

entegrasyonu konusunda yol gosterici niteliktedir.
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THE USE OF CONTEXTUAL ART CRITICISM MODEL AS A HOLISTIC VIEW
OF ARTWORKS IN POSTMODERN EDUCATION

This study examines the use of the contextual art criticism model, which aims to analyze works of art
from a holistic perspective in a postmodern educational approach, within a theoretical framework. In
the study, the basic principles of the postmodern educational approach were determined by using the
literature review method and the possibilities of using the contextual art criticism model, one of the art
criticism practices, in this educational approach were discussed. Postmodern education adopts a flexible
and dynamic approach that encourages students' critical thinking, creativity and individual expression.
Art education, on the other hand, goes beyond traditional boundaries and allows students to evaluate
works of art in different contexts and perspectives. In this context, the research examines the place of
the contextual model of art criticism, introduced to the literature by Theodor Wolf and George
Geahigan, who updated the model of art criticism developed by Feldman and classified it under three
headings (impressionist, formalist, contextual) in postmodern education. Wolf and Geahigan argued
that a holistic perspective should be adopted in analyzing and interpreting works of art and developed
three approaches in this understanding. One of these approaches, the contextual model of art criticism,
takes into account the social, cultural and historical contexts of works of art in addition to analyzing
their aesthetic value. This model supports the postmodern educational approach that adopts
interdisciplinary thinking in terms of examination possibilities. The results of the study will reveal that
the contextual model of art criticism can be an important tool in increasing the understanding of
postmodern art education. The study also provides guidance for art educators on the integration of the

contextual model of art criticism into the field of postmodern education.
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TURKIYE VE ITALYA’DA SANAT EGIiTiMi
Hatice Burcu YANAR', Murat ASLAN"

Bildiri Kodu: 1125

Gorsel sanatlar egitimi, 6grencilerin yaraticiigin, elestirel diisiinme becerilerini ve estetik duygusunu
gelistirmede 6nemli bir rol oynamaktadir. Bu alandaki uygulamalar, tarihsel ve kiiltiirel koklere baglh
olarak tilkelere gore degisiklik gosterir. Bu baglamda, Ronesans'in dogum yeri olan Italya ve zengin
geleneklere sahip Tiirkiye'deki gorsel sanatlar egitimi sistemleri incelenmistir. Bu elestirel incelemede,
2014-2024 yillar1 arasinda "Gorsel Sanatlar Egitimi', "Tiirkiye'de Sanat Egitimi", "Italya’da Sanat
Egitimi", "Art Education in Tiirkiye", Art Education in Italy" ve "Educazione Artistica in Italia" anahtar
kelimeleri kullanilarak arastirmalar ve alt1 veri taban1 taranmustir. Yapilan arastirmalar 1s18inda her iki
iilkenin de tarihleri boyunca sanat egitimi, gliniimiizde bu egitimlerin durumu ortaya konulmustur.
Sonug olarak, Tiirkiye ve Italya’daki gorsel sanatlar egitim sistemleri, kendine 6zgii giiclii yonleri ve
gelistirilmesi gereken alanlar1 barindirmaktadir. Her iki iilkenin de sanat egitimine daha fazla yatirim
yapmast ve Ogrencilere daha genis imkanlar sunulmasimin, bu alandaki gelismeyi ve ilerlemeyi
saglayacag degerlendirilmektedir. Aragtirmanin sonunda Tiirkiye ve Italya'nin mevcut giiclii yénlerini
koruyarak ve gelistirilmesi gereken alanlarda iyilestirmeler yaparak, sanat egitiminde daha ileri bir

seviyeye ulagilabilirligi ve alanda daha fazla arastirma yapilmasinin gerekliligi tizerinde durulacaktir.
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ART EDUCATION IN TURKIYE AND ITALY

Visual arts education plays an important role in developing students' creativity, critical thinking skills
and aesthetic sense. Practices in this field vary across countries depending on historical and cultural
roots. In this context, the visual arts education systems in Italy which is the birthplace of the Renaissance
and Tiirkiye with its rich traditions are examined. In this critical review, research and six databases were
searched using the keywords “Gorsel Sanatlar Egitimi”, “Tiirkiye'de Sanat Egitimi”, “Italya’da Sanat
Egitimi”, “Art Education in Tiirkiye”, “Art Education in Italy” and “Educazione Artistica in Italia”

between 2014-2024. Based on the studies, art education throughout the history of both countries and the
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present status of these educations were revealed. Consequently, the visual arts education systems in
both countries have their own strengths and areas in need of improvement. It is evaluated that both
countries investing more in art education and offering wider opportunities to students will ensure
development and progress in this field. Finally, by preserving the existing strengths of these two
countries and making improvements in the areas that can be developed, it will be emphasized that they

can reach a greater level in art education and that more research should be conducted in this field.
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SINIF EGITIMI

SINIF OGRETMENLERININ AFET FARKINDALIKLARI VE ILKOKULDA AFET
EGITIMINE ILISKIN GORUSLERININ BELIRLENMESI

Biigra Eti', Mustafa Kale"

Bildiri Kodu: 1080

Calismada sinif 6gretmenlerinin afet farkindaliklarii 6l¢gmek ve ilkokulda verilen afet egitimi hakkinda
smif Ogretmenlerinin goriislerini almak amaclanmaktadir. Karma arastirma yontemlerinden
“yakinsayan paralel desen” kullanilmistir. Calismanin nicel kismu igin besli likert tipi Afet Farkindalik
Olgegi, nitel kismi icin ise arastirmaci tarafindan gelistirilmis olan yar1 yapilandirilmis goriisme formu
kullarularak veri toplanmistir. Calismanin orneklemi icin Gaziantep ili Sahinbey ilgesindeki devlet
okullarinda gorev yapan kiime 6rneklem ile belirlenen 350 smnif 6gretmenine ¢alismanin nicel kismi
i¢in, 15 siuf 6gretmenine ise nitel kismi icin ulasilmistir. Calismada gortisme formu kullanlarak
toplanan nitel verilerin analizi i¢in igerik analizi yontemi kullanilmakta olup likert tipi Olgek
kullanilarak toplanan nicel verilerin analizinde ise bagimsiz gruplar t-testi ve tek yonlii varyans analizi
(ANOVA) kullanilmaktadir. Veriler analiz siirecindedir. Siuf o6gretmenlerinin afet farkindalik
diizeyleri arasinda cinsiyet degiskenine gore anlamh farkliliklar olmadigr beklenmektedir. Sinif
Ogretmenlerinin afet farkindalik diizeyleri arasinda mesleki kideme gore anlaml farkliliklar oldugu
beklenmektedir. Sif 6gretmenlerinin afet farkindalik diizeylerinde afet deneyimine gore anlamli

farkliliklar oldugu beklenmektedir.
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DETERMINING THE DISASTER AWARENESS OF CLASSROOM TEACHERS
AND THEIR OPINIONS ON DISASTER EDUCATION IN PRIMARY SCHOOLS&

The aim of the study is to measure the disaster awareness of classroom teachers and to obtain their
opinions about the disaster education given in primary schools. "Convergent parallel design", one of
the mixed research methods, was used. Data was collected using a five-point Likert-type Disaster
Awareness Scale for the quantitative part of the study, and a semi-structured interview form developed

by the researcher for the qualitative part. For the sample of the study, 350 classroom teachers working
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in public schools in Sahinbey district of Gaziantep province, determined by cluster sampling, were
reached for the quantitative part of the study, and 15 classroom teachers were reached for the qualitative
part. In the study, content analysis method is used to analyze the qualitative data collected using the
interview form, and independent groups t-test and one-way analysis of variance (ANOVA) are used to
analyze the quantitative data collected using the Likert-type scale. The data is in the analysis process. It
is expected that there are no significant differences between classroom teachers' disaster awareness
levels according to gender. It is expected that there are significant differences between classroom
teachers' disaster awareness levels according to their professional seniority. It is expected that there are
significant differences in the disaster awareness levels of classroom teachers according to disaster

experience.
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SINIF OGRETMENI ADAYLARININ iLKOKUL TURKCE DERSINDE
UYGULANAN OGRETIM YONTEM VE TEKNIiKLERI HAKKINDAKI
GORUSLERI

Hiiseyin Yigit Erdogan', Thsan Seyit Ertem"
Bildiri Kodu: 1100

21.ylizyihn ilk ¢eyregini tamamlarken 6gretim yontem ve teknikleri de modern ¢aga ayak uydurmus,
gelismis ve degismistir. Geleneksel 6gretim yontem ve tekniklerini kullanan 6gretmenler mevcut ¢agin
gerisinde goriilmektedir. Bu tekniklerin teorik ve pratikleri Egitim Fakiiltelerinde 6gretilmekte ve hatta
Ogretmenlik Uygulamasi yani staj programiyla smiflarda uygulanmaktadir. Bilgi diizeyi neredeyse hig
olmayan bir ¢cocuga yeni bilgileri anlatmanin ve 6gretmenin yolu iyi uygulanmig 6gretim yontem ve
tekniginden gegmektedir. Bu calismayla Smif Ogretmeni Adaylarinin ilkokul Tiirkge dersinde
uygulanan 6gretim yontem ve teknikleri hakkindaki goriislerini almak amacglanmistir. Bu ¢alismada
yontem olarak nitel arastirma yontemlerinden durum calismasi kullanilmistir. Yapilan ¢alismanin
grubunu Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Siruf Egitimi Boliimii 4. Simf dgrencileri
olusturmaktadir. Calisma grubunun se¢iminde amaca uygun Ornekleme yontemi kullamilmustir.
Caligmanin verileri yar1 yapilandirilmig goriisme formu ile toplanmistir. Calisma grubuna dahil olan 15
katilimcrya ilkokul Tiirkge derslerinde uygulanan 6gretim yontem ve tekniklerine yonelik bilgileri ve
goriisleri sorulmustur. Elde edilen veriler betimsel analiz yontemi ile analiz edilmistir. Toplanan
verilerden elde edilen bilgilere bakildiginda Simf Ogretmeni Adaylarinin ilkokul Tiirkge dersinde
uygulanan 6gretim yontem ve teknikleri hakkinda bilgi diizeylerinin yeterli seviyede olmadig1 ve metin

tamamlama teknigi ile bilgi diizeyinin diisiik oldugu gbzlemlenmistir.
"HSYOHE! )+, ))& *$*<&L5342/4$HE. +(,(3*-&913":48DA3BH-&L5342#1&TP$24/&AL&IA"SH" A3HE
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VIEWS OF PROSPECTIVE CLASSROOM TEACHERS ON THE TEACHING

METHODS AND TECHNIQUES APPLIED IN PRIMARY SCHOOL TURKISH
LESSONS
As we complete the first quarter of the 21st century, teaching methods and techniques have evolved to

keep pace with modern times. Teachers who still use traditional methods are seen as outdated. These

methods, both theoretical and practical, are taught in Education Faculties and applied through
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internships. Effective teaching methods and techniques are essential for imparting new knowledge to
children with minimal prior knowledge. This study aims to gather the opinions of prospective primary
school teachers on the teaching methods and techniques used in primary school Turkish lessons. A
qualitative case study method was employed. The study group consisted of 4th-year students from the
Classroom Education Department of Bolu Abant izzet Baysal University. Purposeful sampling was used
to select the participants. Data were collected using a semi-structured interview form. Fifteen
participants were asked about their knowledge and views on the teaching methods and techniques used
in primary school Turkish lessons. Descriptive analysis of the data revealed that the knowledge level of
prospective primary school teachers regarding these methods and techniques was insufficient,

particularly in the technique of text completion.
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NEGATIF DAVRANIS iCERIGI OLAN RESIMLI COCUK KiTAPLARININ
INCELENMESI

Seyma Cakar', Mustafa Ulusoy”

Bildiri Kodu: 1101
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EXAMINATION OF ILLUSTRATED CHILDREN'S BOOKS WITH NEGATIVE
BEHAVIOR CONTENT
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SINIF OGRETMENLERINIiN iLKOKUL TURKCE DERSi KAPSAMINDA
UYGULANAN METIN TAMAMLAMA TEKNiGi HAKKINDAKiI GORUSLERI

Hiiseyin Yigit Erdogan', Thsan Seyit Ertem"
Bildiri Kodu: 1103

Gelisimin ve degisimin baslangici okullarda gerceklesir. Bu gelisim ve degisimin mimar ise
ogretmenlerdir. Ogrenciler {izerinde etkisi her daim kalan &gretmenlerin caga ayak uydurmasi ve
giincelligini korumasi gerekir. Ogretmenlerin geleneksellesmis gretim yontem ve tekniklerini
uygularken dahi otomatiklesmemeleri, bunun yaninda uyguladiklar: yontem ve tekniklerin etkilerini
olgmeleri gerekmektedir. Cagimizin &grencileri dijitallesmenin de etkisiyle kendi potansiyellerini
cikaramaz ve fark edemez olmuslardir. Burada &gretmenlere biiyiik rol diismektedir. Ogretmenler
ogrencilerin potansiyelini fark etmeli ve onlara rehberlik etmelidir. Uygulanan yontem ve tekniklerin
bir¢ogu 6grencilerin yaraticilik becerilerini ortaya ¢ikarmakta ve gelistirmektedir. Bu arastirmada Smaf
Ogretmenlerinin lkokul Tiirkge Dersi kapsaminda uygulanan Metin Tamamlama Teknigi hakkinda
goriislerini incelemek amaglanmistir. Bu calismada yontem olarak nitel arastirma yontemlerinden
durum deseni tercih edilmistir. Yapilan ¢alismanin grubunu Ankara’min Elmadag ilgesinde gorev
yapmakta olan 20 smuf 6gretmeni olusturmaktadir. Calisma grubunun se¢iminde uygun ornekleme
yontemi kullanilmigtir. Calismanin veri toplama araci yar1 yapilandirilmis goriisme stratejisi ile
hazirlanmis sorulardan olusmaktadir. Calisma grubuna dahil olan 20 katiimciya ilkokul Tiirkge
derslerinde uygulanan metin tamamlama teknigine bilgileri ve goriigleri sorulmustur. Elde edilen
veriler betimsel analiz yontemi ile analiz edilmigtir. Toplanan verilerden elde edilen bilgilere
bakildiginda Sinif Ogretmenlerin metin tamamlama teknigini hakkinda bilgi diizeylerinin yeterli

seviyede olmadig1 gozlemlenmistir.
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PRIMARY SCHOOL TEACHERS OPINIONS ON THE TEXT COMPLETION
TECHNIQUE IMPLEMENTED IN THE CONTEXT OF TURKISH LANGUAGE
LESSONS IN PRIMARY SCHOOLS

Development and change begin in schools. The architects of this development and change are teachers.

Teachers, who always have a lasting impact on students, need to keep up with the times and maintain
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their relevance. While implementing traditional teaching methods and techniques, teachers should
avoid becoming automatic and should measure the effects of the methods and techniques they apply.
Due to the impact of digitalization, today's students often fail to realize and recognize their potential.
Here, teachers have a significant role to play. Teachers should identify and guide students to their
potential. Many of the methods and techniques applied reveal and develop students' creativity skills.
This research aims to examine the opinions of primary school teachers on the Text Completion
Technique applied in the context of Turkish Language lessons in primary schools. In this study, a case
study design, one of the qualitative research methods, was chosen. The study group consists of 20
primary school teachers working in the Elmadag district of Ankara. The convenient sampling method
was used in the selection of the study group. The data collection tool consists of questions prepared
using a semi-structured interview strategy. The 20 participants included in the study group were asked
about their knowledge and opinions regarding the text completion technique applied in primary school
Turkish lessons. The data obtained were analyzed using the descriptive analysis method. Looking at
the information obtained from the collected data, it was observed that the primary school teachers' level

of knowledge about the text completion technique was not sufficient.
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DIJiTAL YETERLIK iLE iLGILI YAPILAN LISANSUSTU TEZLERIN CESITLI
DEGISKENLER ACISINDAN INCELENMESI

Nazl1 Burtaggiray', Pinar Bulut’

Bildiri Kodu: 1116

Dijitallesme hayatin her alaninda yer bularak dijital teknolojilerin yaygimlasmasimi saglamigtir. Bu
durum bireylerin gesitli becerilerde yeterli olmalarini zorunlu kilmus ve dijital yeterlik kavramini 6n
plana c¢ikarmustir. Dijital yeterlik giindelik ve sosyal yasamin igerisinde dijital teknolojilerden
faydalanmak igin bireyin sahip oldugu bilissel, teknolojik ve etik bilgiler seti toplami olarak
belirtilebilir. Dijital yeterlik son yillarda ¢okga aragtirmalara konu olmaktadir. Buradan hareketle bu
aragtirmada dijital yeterlik ile ilgili lisanstistii diizeyde egitim-6gretim ve bilim-teknoloji konu alaninda
yapilan tezlerin betimsel bir analizini yapmak amaglanmistir. Veriler YOK Tez veri tabaninda “dijital
yeterlik”, “dijital yeterlilik”, “dijital yetkinlik” ve “dijital beceri” anahtar kelimeleri ile yapilan arama
sonucunda toplanmistir. Bu arama sonucunda 37 teze ulasilmis fakat erisime kapali olanlar ve egitim-
Ogretim, bilim-teknoloji konu alan1 disinda olan tezler arastirma kapsami disinda birakilmis ve bu
smirliik sonrasinda 31 teze ulasilmistir. Arastirmada nitel arastirma yaklasimindan dokiiman
incelemesi yontemi kullanmilmis ve g¢alisma grubundaki tezler betimsel analiz yontemiyle analiz
edilmistir. Aragtirmanin sonucunda elde edilen bulgularda tezlerin 25inin yiiksek lisans 6’sinin
doktora tezi oldugu; en fazla ¢alismanin 2023 yilinda yapildigs; en ¢ok nicel yontemin kullanildigy,
desenlerde en fazla iligkisel taramanin tercih edildigi; en fazla tercih edilen arastirma konu alaninin
dijital yeterligin cesitli becerilerle iliskisini belirlemek oldugu; ¢alisma grubu olarak cogunlukla

Ogretmenlerin tercih edildigi goriilmiigtiir.
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EXAMINATION OF GRADUATE THESES ON DIGITAL COMPETENCE IN
TERMS OF VARIOUS VARIABLES
Digitalization has ensured the proliferation of digital technologies in every aspect of life. This situation

has made it imperative for individuals to be competent in various skills and highlighted the concept of

digital competence. Digital competence can be defined as the sum of cognitive, technological, and
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ethical knowledge sets that individuals possess to benefit from digital technologies in their daily and
social lives. Digital competence has been the subject of numerous studies in recent years. Based on this,
the aim of this research is to conduct a descriptive analysis of postgraduate theses related to digital
competence in the fields of education-training and science-technology. The data were collected from the
YOK Thesis Database through searches using the keywords "digital competence," "digital competency,"
"digital competent," and "digital skill." As a result of this search, 37 theses were accessed. However,
those that were those out of those fields of education-teaching and science-technology were excluded
from the scope of the research, following this limitation, 31 theses were included in the study. The
document analysis method from the qualitative research approach was used in the research, and the
theses in the study group were analyzed using the descriptive analysis method. The findings of the
research revealed that 25 of the theses were master's theses and 6 were doctoral theses, the majority of
the studies were conducted in 2023, quantitative methods were mostly used, relational survey was the
most preferred design, the most preferred research topic was determining the relationship of digital

competence with various skills, and the study group mostly consisted of teachers.
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BACTAYBIII CHIHBIIT OKYIIBLAAPBIHBIH, 3EPTTEYIIHIAIK AAT ABLAAPHIH
AKITAPATTBIK BIAIM BEPY OPTACBIHAA KA ABITIITACTBIPY

Kype6ain baaxan Ecenkpisnr', IOxea I'eanmman’, ManabsiOaesa I'yabmupa

CabGbIpoBHa®

Bildiri Kodu: 1135
ITeaarornkaasIK FaAbIM MeH O3BIK T KipmOeHiH OyTiHTi gamy AeHreliiHAe Oeariai GoaraH OKBITY d4ic-
TaciaAepiHig GopiH e epKiH urepin, opOip HaKTHLABI JKaFgaiidapra opali eH TUiMAICIH TaHAall a1y JKoHe
0AapAbIH OipHeIIeyiHiH JKMBIHTHIFBIH TYpAeHAipe THiMA], yiiaeciMAl 9pi IIbIFapMaIIbLABIKIIEH KOAAaHY
cabaxThIH COTTi ©TyiHiH Keriai. Ocel peTTe MBIHA Maceaelepre Oaca Hazap aydapy KakeT. AKIapaTThIK
9dicTeMeaiK MarepMaljap KOMMYHMKAILVAABIK OalldaHBIC KypaadapblH MalijadaHy apKblAbl OiaiM
Oepyai >KeTiagdipyai kesgeinai. MyaAbTUMeAMSAABIK OKYABIKTap OipiHIMiA€H KBI3BIFYIIBLABIFBIH
apTTBIpaAbl, eKiHIIiAeH 3eifiH KOIBII KOpyMeH KaTap TyciHOereH >KepaepiH KaliTa Kepyre, THIHAAyFa
JKoHe aJfaH MarAyMaTThl HaKTbliayFa MYMKIHAIK Oepegi, COHBIMEH Karap OKYIIBIHBIH OiaiM aay
Ke3eHiHAe OKy ic-opekeTiHe OeaceHAiairiH apTTeIpa Tyceai. 3aMaHBIMBI3Fa call Kasipri KOFaMABI
aKkmapaTTaHABIpYJa IeJarorTapAblH OiAiKTiAiriH aKHapaTTHIK-KOMMYHUKAIVIAABIK TEeXHO/AOTVIIHEI
KOAAaHy caJacel OOJBIHIIIA KOTepy Herisri MiHgerTepAiH Oipine aiinHaaanl. COHABIKTaH Kasipri
MeKTeNTiH 6acTsl MaKcaThl — 0alaHbIH TaOVUFN KYIITepi MeH MYMKIHIITiAIKTepiHiH aIllblAybIHA KOAaliAbI
Kargaii xacay. biaim Gepy Ma3aMyHBIH XXaHapTY, Y34iKci3 OiaiM Oepy XyiieciH 4aMBITy — OyTiHTi KyHHIH
Gacter Taaadnr. Kasipri xesgeri Oiaim Oepy iciHiH Heriri HbICaHBI-Kac ypHaKThIH OiAikTizirin raHa
Ka/BIITaCTHIPBII KOBII, 0AapAblH OOIMbIHAA aKIIapaTTH ©3Jepi i3aen TabaThIH XKoHe TaaAall aAaThIH,
COHBIMEH KaTap OHBI YTLIMABI IalidadaHa OideTiH, >KblLa4aM ©3Tepill >KaTKaH OYTiHTi KyHTe AaliBIKTEI
eMip cypin, KbpI3MeT eTyre KaOideTTi TyAFaHBI KaABIITACTHIPY Goabll OTHIp. bocekere kabizerti
JKeTiATeH TyAFaHBI KaABIITaCTRIPY YIIiH OKYIIBIHBI i3JeHyIIilikke, ©3 OeTiHIe >XKyMBIC >Kacayra,
Oakbl1ay MeH 3epTTeyre, 3epTTey HOTIDKeAepiH >KMHAKTall, KOPBITHIHABI >Kacail Oiayre yiipeTy
OacTaybIIl CHIHBIITaH OacTaaysl KadkeT. AKIapaTThIK KOFaMHBIH JAaMyblHa Oail1aHBICTHI MeKTeIlTeTi
KaliTa KYpPy, OKBITYABIH MAaKCaTblH, Ma3MYHBIH, TOCiAiH >KoHe KOMIIBIOTEPAIK TEXHOAOIVLSIMEH OKY

YPAICiH yITBIMAACTRIPY ITapalaphiH TyOereiiai e3repTyi Taaar eTeAi.
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FORMATION OF RESEARCH SKILLS OF PRIMARY SCHOOL
STUDENTS IN AN INFORMATION EDUCATIONAL ENVIRONMENT

Freely mastering all the teaching methods known at the present level of development of a pedagogical
scientist and best practice, choosing the most effective for each specific situation, and transforming a set
of several of them, effectively, harmoniously, and creatively, is the key to the success of the lesson. At
the same time, it is necessary to pay special attention to the following issues. Information and
methodological materials provide for the improvement of education through the use of communication
communication tools. Multimedia textbooks, firstly, increase interest, and secondly, in addition to
focusing, they allow you to re-see, listen, and clarify the information you have not understood, as well
as increase the student's activity in educational activities during the period of Education. Improving the
skills of teachers in the field of application of information and communication technologies in the
informatization of modern society has become one of the main tasks. Therefore, the main goal of the
modern school is to create favorable conditions for the disclosure of the natural forces and capabilities
of the child. Updating the content of education, developing the system of continuing education is the
main requirement today. The main form of education today is the formation of not only the
qualifications of the younger generation but also the formation of a person who is able to find and
analyze information for themselves, as well as use it rationally, live and serve the rapidly changing
present. For the formation of a competitive mature personality, it is necessary to teach a student to be
inquisitive, to work independently, to observe and study, and to be able to summarize the results of
research and draw conclusions, starting from elementary school. In connection with the development
of the Information Society, school transformations require a radical change in the purpose, content,
approach to teaching, and measures to organize the educational process with computer technology.
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BOJAIIIAK BACTAYBIII CBIHBITI M¥FAAIMAEPIHIH, FBLABIMMU-
3EPTTEY AAFABIAAPBIH KAABIIITACTBIPY ABIH MAHBI3BI
23,4567!8597:() 185:79<=)= '>Bo<i=>=  '627$;=@7+A7!BC;DEF,7!
G7@=,5A&7"
HIJKILIIMNKO1!PPQP

Makazaaga 0Goaamrak OacTaybIIl CHIHBIII My¥FadiMJAepiH OKBITY ToXipmOeciH KeTiagipyre >XoHe
OKYIIBLAAPABIH JKeTICTIKTepiH apTThIpyFa KaXkeTTi KypaddapMeH >KaOAbIKTayJarbl —3epTrey
AAFAbLAAPBIHBIH, MaHbI3ALLABIFEl KAPACTHIPhIAaAbl. 3epPTTey AaFAblAaphIH AaMbITa OTBHIPHII, OOJalak
GacTaybIII CBIHBII MyFadiMaepi THiMAL OKy TaxkipuOeciH >kacay YIITiH KeIITereH 3aMaHayu Oiaim Oepy
pecypcTrapbiHa, OKBITYABIH MHHOBAIMAABIK d4icTeMeepiHe XXoHe Ad91eaAl cTpaTernsaapra Koa XeTKise
azajpl. 3epTTey HoTIU KeAePiH ChIHM TypFhIAaH Daraday >KeHe OdapAblH IeJarormKaablK TaXKipubecine
KOAAaHy MYMKIHAIr apkplabpl OoJalrak OacTayblIl CBIHBIII MYFaliMJepi e3depiHiH OKy Tociagepin
OKYIIIBLAAPABIH 9PTYPAi Ka’KeTTiAiKTepiH KaHaraTTaHABIpyFa OeiliMAell adaAbl >KoHe aKaleMUAABIK
AaMyFa BIKIIa/A eTeTiH KOAailAbl OKy OpTachiH Kypa adaabl. CoOHBIMEH Kartap, 3epTTey JAaribliaphIH
meHAay 0oJalnak OacTaybIIl CBIHBIII MyFadiMaepiHe ©3 CHIHBIITApPBIHAA ic-apeKkeT 3epTreyaepiH
Kyprizyre MyMKiHAik Oepeai, Oy o4apra KeTiaaipy OarbITTaphIH aHBIKTay¥Fa, MaKCaTThI ic-IIapajapab

Ky3ere achIpyFa JKoHe OKBITy CTpaTerusAapbiHbIH TUiMAiairin Oarasayra MyMKiHAIK Oepeai.
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IMPORTANCE OF FORMING THE RESEARCH SKILLS OF FUTURE PRIMARY
EDUCATION TEACHERS

Developing proficient research skills is paramount for future primary education teachers as they play a
pivotal role in shaping the educational journey of young learners. This abstract delves into the critical
importance of research skills in equipping future primary teachers with the tools necessary to enhance
their teaching practices and promote student success. By cultivating effective research skills, future
primary education teachers can access a wealth of current educational resources, innovative teaching

methodologies, and evidence-based strategies to create engaging and dynamic learning experiences in
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the classroom. Research skills enable future primary education teachers to stay abreast of the latest
developments in the field of education, including emerging trends, best practices, and pedagogical
advancements. With the ability to critically evaluate and apply research findings to their teaching
practice, future primary school teachers can tailor their instructional approaches to meet the diverse
needs of students and foster a supportive learning environment that nurtures academic growth and
development. Moreover, honing research skills empowers future primary teachers to conduct action
research within their own classrooms, allowing them to identify areas for improvement, implement
targeted interventions, and assess the efficacy of their teaching strategies. By engaging in continuous
research and reflection, future primary education teachers can refine their instructional techniques,
adapt to evolving educational contexts, and make data-informed decisions that drive student

achievement and enrich the overall learning experience.
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SOSYAL BILGILER EGITiMi, COGRAFYA EGITiMi

LiSE OGRENCILERININ YASADIKLARI YERI ALGILAMADA COGRAFYA
DERSININ ETKILERINE YONELIK GORUSLERI

Sevda Ozdemir!, Salih Sahin" Hiilya Yigit Oziidogru®
Bildiri Kodu: 1006

Insan doga etkilesimi son yillarda, &zellikle teknolojideki gelismelerle yeni bir boyut kazanmustir. Asil
konusu, insan doga etkilesimi olan, Cografya 6gretimi, 6grencilere yerel ve kiiresel cevreleri arasindaki
iliskileri kesfetme ve degerlendirme becerileri kazandirir. Bu siirecte, 6grenciler fiziksel ve beseri 6geler
arasindaki dinamikleri 6grenirler. Lise diizeyinde cografya egitimi, son yillarda iklim degisiklikleri,
kentsel doniisiim ve niifus hareketleri gibi konulara odaklanir. Cografya derslerinde, 6zellikle yakin
cevredeki degisikliklerin farkina varma ve c¢evre sorunlarina karsi duyarli ve bilingli bireyler
yetistirilmesi de {izerinde durulan temel konulardandir. Ayrica, cografya dersleri, 6grencilere elestirel
diistinme Dbecerileri kazandirir ve onlarin strdiiriilebilirlik ile cevresel adalet konularinda
farkindaliklarin artirir. Bu arastirmada, cografya dersinin 6grencilerin yakin cevredeki degisikliklere
yonelik gortisleri incelenmektedir. Arastirma nicel yontemlerden biri olan tarama modeli ile
yliriitiilm{iigtiir. Arastirmada veri toplama araci olarak “Lise Ogrencilerinin Yasadiklari Yerdeki
Degisimi Algillamada Cografya Dersinin Etkilerine Yonelik Goriisleri” isimli bir anket formu
kullanilmustir. Bu form, literatiir taramas1 yaninda, uzman goriislerinin alimasi sonucu hazirlanan 28
maddelik likert tipi soru ile kisisel bilgilere ait 7 sorudan olugsmaktadir. Anket Izmit'te yer alan dért
farkli liseden 9. ve 10. Smmufta toplam 180 6grenciye uygulanmustir. Veriler, SPSS 26 programinda yiizde
ve frekans degerleri ile bagimsiz gruplar t testi ile analiz yapilacak ve sonuglar degerlendirilecektir.

Arastirmada verilerin degerlendirilme siireci devam etmektedir.'
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HIGH SCHOOL STUDENTS' VIEWS ON THE EFFECTS OF GEOGRAPHY
COURSE IN PERCEIVING THE PLACE WHERE THEY LIVE
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Human-nature interaction has gained a new dimension in recent years, especially with the
developments in technology. Geography teaching, whose main subject is human-nature interaction,
provides students with the skills to explore and evaluate the relationships between their local and global
environments. In this process, students learn the dynamics between physical and human elements.
Geography education at the high school level has in recent years focused on topics such as climate
change, urban transformation, and population movements. In geography lessons, especially
recognizing changes in the immediate environment and raising individuals who are sensitive and
conscious of environmental problems are among the main issues emphasized. In addition, geography
courses provide students with critical thinking skills and increase their awareness of sustainability and
environmental justice issues. In this study, students' views on changes in the immediate environment
in geography courses are examined. The research was conducted with the survey model, which is one
of the quantitative methods. A questionnaire form titled “High School Students’ Opinions on the Effects
of Geography Course in Perceiving the Change in the Place Where They Live” was used as a data
collection tool in the study. This form consists of a 28-item Likert-type questionnaire prepared as a result
of a literature review and expert opinions and 7 questions about personal information. The
questionnaire was applied to a total of 180 students in 9th and 10th grades from four different high
schools in Izmit. The data will be analyzed with percentage and frequency values and independent
groups t-test in SPSS 26 program and the results will be evaluated. The process of evaluating the data

in the research is ongoing.
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7. SINIF OGRENCILERININ DEMOKRASI KAVRAMINA iLiSKIN
ALGILARININ KELIME iLISKILENDIRME TESTi KULLANILARAK
INCELENMESI

Melike Kizilkaya', Mehmet Ali Cakmak™

Bildiri Kodu: 1014!

Bu arastirmamin amaci, kelime iliskilendirme testi (KIT) kullarilarak 7. Sinif sosyal bilgiler 6gretimi
cercevesinde Ogrencilerin demokrasi kavramma iligkin biligsel yapilarmi ortaya koymaktir.
Arastirmada yontem olarak tarama modeli kullanilmistir. Arastirmanin ¢alisma grubu kolay ulasilabilir
ornekleme yoluyla belirlenmistir. Arastirmanin ¢calisma grubunu 2023-2024 egitim 6gretim yili Ankara
ili resmi bir ortaokuldaki 50 6grenci olugturmaktadir. Veri toplama araci olarak demokrasi kavramima
yonelik arastirmaci tarafindan hazirlanan kelime iliskilendirme testidir. Testin uygulama stirecinde 7.
Smif 6grencilerinin demokrasi, se¢im, anayasa ve Ozglrliik gibi anahtar kavramlarina iligkin 5 tane
verilen cevap kelimeler ile 1 adet bu kavramla ilgili ciimle yazilmast istenmistir. Ogrencilere 1 dakika
stire verilmistir. Verilen cevaplar sonrasi iliskili kelimeler incelenerek frekans tablosu olusturulup
kesme noktalar1 tespit edilerek kavram aglari olusturulmustur. Anahtar kavramlarina yonelik yazmis
olduklari ciimleler; bilimsel bilgi iceren climleler, bilimsel olmayan ya da yiizeysel bilgi iceren ciimleler
olarak gruplara ayrilmistir. Arastirma sonucunda ogrencilerin verilen anahtar kavramlara yonelik

biligsel yapilar1 ve kavram yarnilgilar tespit edilmistir.
I"#3%#&'()*+,)*)& : Sosyal bilgiler, demokrasi, kelime iliskilendirme testi.
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7TH GRADE STUDENTS' PERCEPTIONS OF THE CONCEPT OF DEMOCRACY
ANALYSING BY USING WORD ASSOCIATION TEST

The aim of this study is to reveal the cognitive structures of students about the concept of democracy
within the framework of 7th-grade social studies teaching by using the word association test (WIT). The
survey model was used as a method in the research. The study group of the research was determined
through convenience sampling. The study group of the research consists of 50 students in a secondary

public school in Ankara in the 2023-2024 academic year. The data collection tool was a word association
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test prepared by the researcher for the concept of democracy. During the application process of the test,

7th-grade students were asked to write 5 answer words related to key concepts
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such as democracy, election, constitution, and freedom, and 1 sentence related to this concept. Students
were given 1 minute. After the answers given, the related words were analyzed, a frequency table was
created and concept networks were formed by determining the breakpoints. The sentences they wrote
about their key concepts were divided into groups as sentences containing scientific information,
sentences containing non-scientific or superficial information. As a result of the research, students'

cognitive structures and misconceptions about the given key concepts were determined.
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ORTAOKUL OGRETMENLERININ OGRENCILERIN EV ODEVLERINE
YONELIK GORUSLERININ INCELENMESI

Melike Kizilkaya', Mehmet Ali Cakmak™

Bildiri Kodu: 1015

Aragtirmanin amaci ortaokul Ogretmenlerinin ev Odevlerine yonelik goriiglerini incelemektir.
Aragtirmanin ¢alisma grubunu, 2023-2024 egitim 6gretim y1li Ankara ili resmi bir ortaokuldaki 8 kadin
4 erkek olmak iizere toplam 12 6gretmen ile goniilliiliik esasina dayali olarak yapilmistir. Aragtirmada
calisma grubu belirlenirken uygun orneklem yontemi kullamilmistir. Nitel arastirma yonteminde
gerceklestirilen bu arastirmanin verileri kisisel bilgi formu ve yar1 yapilandirilmig gériisme formundan
olusmaktadir. Ulasilan veriler igerik analizi yontemiyle yorumlanmigtir. Yapilan analiz sonucunda;
katilimailarin cogunlugu pekistirme, tekrar ve sorumluluk kazandirmak agisindan ev 6devlerini gerekli
gordiigii sonucuna ulasilmigtir. Katilimailarin iyi bir ev 6devinin nasil olmasi yoniinde goriislerinde en
fazla seviyeye uygunluk, pekistirme ve fazla zaman almamasi gerektigini belirttikleri goriilmiistiir.
Katilimailarin nasil ev 6devler verdikleri yoniinde goriiglerinde ilk sirada konu tekrarini saglamaya
doniik oldugunu belirtmislerdir. Katilimcilarin verdikleri ev 6devlerinde karsilastiklar: sorunlarda ilk
sirada Odevlerin yapilmadiklarimi belirttikleri sonucuna ulasilmaistir. Ozensiz ve yanlis yapildigy,
internet ciktist olusu, baskasina yaptirdiklarini ve kontrollerinin fazla zaman aldig gibi sorunlarla da

karsilasildig1 sonucuna ulasilmistir.
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ANALYSING THE VIEWS OF SECONDARY SCHOOL TEACHERS ON
STUDENTS' HOMEWORK

The aim of the study is to examine the views of secondary school teachers on homework. The study
group of the research was carried out based on volunteerism with a total of 12 teachers, 8 female and 4
male, in a secondary public school in Ankara in 2023-2024 academic year. Convenient sampling method
was used to determine the study group. The data of this research, which was carried out in qualitative
research method, consists of a personal information form and a semi-structured interview form. The
data obtained were interpreted by the content analysis method. As a result of the analysis, it was

concluded that the majority of the participants considered homework necessary in terms of
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reinforcement, repetition, and responsibility. In the participants' opinions on what a good homework

should be, was that it should be suitable for the level, reinforcement, and quick Participants
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‘opinions about how they give homework was by providing subject repetition in the first place. It was
concluded that problems such as sloppy and incorrect homework, internet printouts, having someone

else do the homework, and taking too much time to check the homework were also encountered.
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SOSYAL BILGILER OGRETIM PROGRAMINDA YER ALAN OKURYAZARLIK
BECERILERINE YONELIK OGRETMEN GORUSLERININ ALINMASI

Ozlem Sayin', Cemil Cahit Yesilbursa”

Bildiri Kodu: 1026

Bu calismanin amact Sosyal Bilgiler Ogretim Programinda yer alan okuryazarlik becerilerine y&nelik
Ogretmen goriiglerinin alinmasidir. Hizla degisen toplum yapisi Tiirkiye'de egitim politikasinda da
yenilikler yapilmasin gerekli kilmis ve 2005 yilinda yapilandirmaci egitim uygulanmaya baglanmigtir.
Okuryazarlik becerileri okuma-yazma anlamiyla Tiirkge dersi kapsaminda yer alirken 2018 yil
itibariyle Sosyal Bilgiler Ogretim programina dahil edilmistir. Programda kazandirilmast hedeflenen
becerilerin 7 tanesi okuryazarhk alaniyla ilgilidir. Yapilandirmaci egitimin 6grenmeyi 6grenen, yaratict
diistinme becerilerine sahip olan bireyler yetistirilmesini hedefledigi sistemde her alanda farkl
yeterliliklerle iligskilendirilen okuryazarlik becerilerinin 6grenilmesi bilgiyi islevsel olarak kullanan
bireylerin yetismesinde oldukca dnemlidir. Bu becerilerin 6grencilere kazandirilmasi i¢in 6ncelikle
sosyal bilgiler 6gretmenlerinin ve programimin yeterliliginin belirlenmesi ve bu egitim programinin
uygulayicilar: olan sosyal bilgiler 6gretmenlerinin konu hakkindaki goriislerinin alinmasi, énemli bir
husustur. Bu c¢alismada nitel aragtirma desenlerinden temel nitel aragtirma deseni kullanilmistir.
Calismanin nitel verilerine ulasabilmek igin arastirmaci tarafindan uzman goriislerine basvurularak
hazirlanan yar1 yapilandirilmis goriisme formu kullanilmistir. Goriisme formunun ilk boéliimiinde
kisisel bilgiler yer alirken, ikinci boliimde belli temalar altinda gruplandirilan okuryazarlik becerileri ile
ilgili sorular bulunmaktadir. Calisma grubunun belirlenmesinde kolay ulasilabilir 6rnekleme teknigi
kullanilmistir. Bu arastirmada elden edilen veriler nitel arastirma analiz yontemlerinden biri olan igerik
analizi yaklasimiyla ¢oziimlenecektir. Verilerin analiz siireci devam ettigi icin bulgular ve sonuglar daha

sonra belirtilecektir.
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RECEIVING TEACHERS' OPINIONS ON THE LITERACY SKILLS IN THE
SOCIAL STUDIES CURRICULUM!

The aim of this study is to receive teachers' views on literacy skills in the Social Studies Curriculum. The

rapidly changing social structure necessitated innovations to be made in education policy in Turkiye
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and constructivist education began to be implemented in 2005. While literacy skills were included in
the scope of the Turkish course in the sense of reading and writing, they have been included in the Social
Studies curriculum since 2018. 7 of the skills targeted to be acquired in the program are related to the
field of literacy. In a system where constructivist education aims to raise individuals who learn to learn
and have creative thinking skills, learning literacy skills associated with different competencies in every
field is quite important in raising individuals who use information functionally. In order for students
to acquire these skills, it is important to first determine the competence of social studies teachers and
the curriculum and to take the opinions of social studies teachers, who are the implementers of this
education program, on the subject. In this study, basic qualitative research design, one of the qualitative
research designs, was used. In order to reach the qualitative data of the study, a semi-structured
interview form prepared by the researcher by consulting expert opinions was used. While the first part
of the interview form includes personal information, the second part includes questions about literacy
skills grouped under certain themes. The convenience sampling technique was used in determining the
study group. The data obtained in this study will be analyzed using the content analysis approach,
which is one of the qualitative research analysis methods. Since the data analysis process is ongoing,

findings and conclusions will be presented later.
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7.SINIF SOSYAL BiLGILER DERSINDE OKUL DISI OGRENME
ORTAMLARININ OGRENCILERIN CEVRE OKURYAZARLIGI VE CEVREYE
YONELIK TUTUMLARINA ETKiSiNiN INCELENMESI

Ufuk Karakus', Adil Sener”

Bildiri Kodu: 1077

Bu ¢alisma 7.siif 6grencilerinin sosyal bilgiler dersinde okul dis1 6grenme ortamlarindan faydalanarak
cevre okuryazarliklar ve tutumlarini ortaya koymay1 amaglamaktadir. Bu arastirmada, nicel arastirma
yontemlerinden deneysel yontem kullanilmistir. Calismada, deneysel arastirma olarak kontrol gruplu
on test-son test kullanilmistir. Calisma grubu belirlenirken 6rneklem se¢iminde amagh 6rnekleme tiirii
kullamilmistir. Arastirmanin verileri toplanirken “Cevre Okuryazarligl” olgegi ve “Cevre Egitimi
Tutum Olgegi” kullanilmistir. Arastirmanin verileri analiz edilirken nicel arastirmalarin dogasina
uygun olarak analiz edilecektir. Olgeklerden elde edilen veriler ise SPSS istatistik paket programinda
uygun analiz yontemi segilerek analiz edilecektir. On bulgular 1s1§1nda deney ve kontrol gruplari 6n
test sonuglarinda anlaml farkliifin olmadigr sonucuna ulagilmistir. Deney ve kontrol grubunun 6n
testlerinde anlaml farkliik ¢tkmamasi sonucunda aragtirmact okul dig1 6grenme deneyini 6grencilere
uygulamustir. Okul disi 6grenme ortamlarinda yapilan etkinlikler sonucunda &grencilere son test
uygulanmistir. Tamamlanmamis bir calisma olmasi sebebiyle son testler halihazirda analiz
edilmektedir. Analiz edilen sonuglar dogrultusunda deney ve kontrol grubu o6grencilerinin son
testlerinde anlamli fark ¢ikacag ve biitiin On test veriler analiz edildiginde deney ve kontrol grubunun
on test ve son test gevre okuryazarhigi ve tutum puanlarinda anlamh farklilk ortaya cikacag:
varsayilmaktadir. Bu sonuglar dogrultusunda sosyal bilgiler dersinde okul dig1 6grenme ortamlarinin
cevre egitiminde kullanilmasinin 6grencilerin cevreye yonelik tutumlar1 ve ¢evre okuryazarhklar

konusunda faydali olacag: diisiiniilmektedir.
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INVESTIGATION OF THE EFFECT OF OUT-OF-SCHOOL LEARNING
ENVIRONMENTS ON STUDENTS' ENVIRONMENTAL LITERACY AND
ATTITUDES TOWARDS THE ENVIRONMENT IN 7TH GRADE SOCIAL

STUDIES COURSE

This study aims to reveal the environmental literacy and attitudes of 7th-grade students by taking
advantage of out-of-school learning environments in the social studies course. In this research, the
experimental method, one of the quantitative research methods, was used. In the study, a pretest-
posttest with control group was used as experimental research. Purposive sampling type was used in
sample selection when determining the study group. The "Environmental Literacy" scale and
"Environmental Education Attitude Scale" were used while collecting the data of the research. When
analyzing the data of the research, it will be analyzed in accordance with the nature of quantitative
research. The data obtained from the scales will be analyzed by choosing the appropriate analysis
method in the SPSS statistical package program. In light of the preliminary findings, it was concluded
that there was no significant difference in the pre-test results of the experimental and control groups.
As a result of no significant difference in the pre-tests of the experimental and control groups, the
researcher applied the out-of-school learning experiment to the students. A posttest was administered
to the students as a result of the activities carried out in out-of-school learning environments. Since it is
an incomplete study, final tests are currently being analyzed. In line with the analyzed results, it is
assumed that there will be a significant difference in the post-tests of the experimental and control group
students, and when all pre-test data are analyzed, there will be a significant difference in the pre-test
and post-test environmental literacy and attitude scores of the experimental and control groups. In line
with these results, it is thought that the use of out-of-school learning environments in environmental
education in the social studies course will be beneficial in terms of students' attitudes towards the

environment and environmental literacy.
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ORTAOKUL OGRENCILERININ SU OKURYAZARLIK SEVIYELERININ
BELIRLENMESI (SOSYAL BILGIiLER ORNEGI)

Samet Calikusu' Osman Sabanc1”

Bildiri Kodu: 1136

Bu arastirmanin amaci, ortaokul 8. siif 6grencilerinin (sosyal bilgiler dersini almig) su okuryazarhk
diizeylerinin ne seviyede oldugunu belirlemektir. Bu calisma cercevesinde, ortaokul 8. siuf
ogrencilerinin su okuryazarlik seviyelerinin, suya yonelik tutumlarinin ve goriiglerinin belirlenebilmesi
i¢cin betimsel tarama modeli kullanmilmistir. Bu arastirmanin c¢alisma grubunu Sakarya ili Kaynarca
ilcesinde 6grenim goren 165 8. smif 6grencisi olusturmaktadir. Veri toplama araci iki asamali olarak
gerceklestirilecektir. [k olarak Sozcii ve Tiirker (2020) tarafindan gelistirilen su okuryazarlig 6lgegi ve
Ulger (2011) tarafindan gelistirilen su tutum Ol¢egi kullanilmistir. Bu noktada kiimeleme analizi
kullanilarak su okuryazarlik diizeyleri alt-orta ve {iist olarak belirlenen katilimcilara arastirmacilar
tarafindan hazirlanan yar1 yapilandirilmig goriisme formu uygulanacaktir. Verilerin analizinde
olgeklerde nicel analiz yontemleri, nitel verilerin edinildigi yar1 yapilandirilmis goriisme sorularinin
analizinde ise betimsel analiz ve icerik analizi kullanilacaktir. Caligma bulgularina gore, 6grencilerin su
ile ilgili bilgileri yiiksek oranda internetten 6grendigi sonucuna ulasilmistir. Okullarda edindikleri
bilgilerin ise %95 oraninda Fen Bilgisi dersinde 6grendiklerini belirtmislerdir. Cinsiyet degiskeninin
ortaokul 8. siuf 6grencilerinin su okuryazarlik diizeylerinde anlamli bir farklilik olusturmadig:
belirlenmistir.
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DETERMINATION OF WATER LITERACY LEVELS OF MIDDLE SCHOOL
STUDENTS (SOCIAL STUDIES EXAMPLE)

This study aims to determine the level of water literacy of 8th-grade middle school students who have
taken the social studies course. Within the framework of this study, a descriptive survey model was
used to determine the water literacy levels, attitudes toward the water, and opinions of 8th-grade
middle school students. The study group for this research consists of 165 8th-grade students studying
in the Kaynarca district of Sakarya province. The data collection tool will be carried out in two stages.

First, the water literacy scale developed by Sozcii and Tiirker (2020) and the water attitude scale
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developed by Ulger (2011) were used. At this point, a semi-structured interview form prepared by the
researchers will be applied to the participants whose water literacy levels were low, middle, or high
using clustering analysis. Quantitative analysis methods will be used for the scales in the data analysis.
In contrast, descriptive and content analyses will be used to analyze the semi-structured interview
questions from which qualitative data are obtained. According to the study's findings, it was concluded
that students learned information about water from the internet at a high rate. They stated that 95% of
the information they learned in school was discovered in the science course. It was determined that the
gender variable did not create a significant difference in the water literacy levels of 8th-grade middle

school students.
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TARIH EGITiMI

MEHMET EMIN (KIMYAGER) DERVIS PASA VE OSMANLI EGITIMININ
MODERNLESMESINE KATKILARI

Sevil Akan ', Togay Seckin Birbudak”

Bildiri Kodu: 1029

Tanzimat Devri (1839-1876), Osmanli Devleti'ndeki 1slahatlar a¢isindan daha koklii, sistemli bir stireci
icermesinin yan1 sira kendinden sonraki donemlere de 1s1ik tutmustur. Bu déonemde kurulan Maarif-i
Umumiye Nezareti ile egitim isleri seyhiilislamlik ve vakiflarin tekelinden g¢ikarilmis, bakanlik
nezdinde bir sisteme oturtulmustur. Bu ¢alismanin amaci, Tanzimat Devri maarif nazirlarindan biri
olan ve kimyager lakabiyla bilinen Mehmet Emin Dervis Paga’nin hayatini ve nazirlik doneminde 6n
plana ¢ikan icraatlarmni incelemektir. Dervis Pasa, donemin biirokratik ve politik karmasas1 altinda
Dariilfiinin’da halka agik ilk fizik ve kimya derslerini vermis, Avrupai okullardaki deneysel
faaliyetlerin onciisii olmus, okullara fizik-kimya laboratuvarlar: kurdurmustur. Enciimen-i Danis tiyesi
az sayidaki bilim insanlar1 arasina girerek, okullarda okutulacak olan fizik ve kimya ders kitaplarmin
yazimini saglamistir. Bizzat kaleme aldig1 “Usul-ii Hikmet-i Tabiye” isimli kitabinda ise fizik biliminde
kullarilan arag geregleri tanitmistir. Bu kapsamda ¢alismamizda; Dervis Pasa’nin nazirlik donemindeki

calismalarmin egitim tarihindeki yeri ve 6nemi donemi ortaya konulmaktadir.
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MEHMET EMIN (CHEMIST) DERVIS PASHA AND HIS CONTRIBUTIONS TO
THE MODERNIZATION OF OTTOMAN EDUCATION

The Tanzimat Period (1839-1876) included a more radical and systematic process in terms of reforms in
the Ottoman Empire and shed light on the following periods. With the Maarif-i Umumiye Nezareti
established in this period, educational affairs were taken out of the monopoly of the Sheikh al-Islam and

foundations and put into a system under the ministry. This study examines the life of Mehmet Emin
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Dervis Pasha, one of the ministers of education in the Tanzimat Period, known as the chemist, and his
prominent actions during his ministry. Under the bureaucratic and political turmoil of the period,
Dervig Pasha gave the first public physics and chemistry classes at Dariilfiin{in, pioneered experimental
activities in European schools, and had physics-chemistry laboratories established in schools. He was
one of the few scientists who were members of the Enciimen-i Danis and helped write the physics and
chemistry textbooks to be taught in schools. In his book "Usul-i Hikmet-i Tabiye", which he wrote, he
introduced the equipment used in physics. In this context, in this study, the place and importance of

Dervis Pasha's work during his ministerial period in the history of education is revealed.
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TURK KULTUR VE MEDENIYET TARIHI DERS KiTABI ORNEGINDE BECERI
TEMELLI OGRENME YAKLASIMI

Tugba Belenli', Rifat Uysal”

Bildiri Kodu: 1035

2023 egitim vizyonu ogrencilerin cagdas yaklagimlar ile gelecegini insa eden bireyler yetistirmeyi
amaclamaktadir. Bu kapsamda da egitim programlari beceriler gercevesinde tekrar diizenlenmistir. Bu
kapsamda 2018 yilinda egitim 6gretim sisteminde yerini alan Tiirk Kiiltiir ve Medeniyet Tarihi dersi
Ogretim programi ve ders kitabi icerisinde de beceri temelli 6grenme yaklasimina yer verilmistir. 56z
konusu olan bu ¢alismanin amacini ise Milli Egitim Bakanlig: tarafindan hazirlanan ve 2022-2023 yili
egitim Ogretim doneminde 6grencilere sunulan Tiirk Kiiltiir ve Medeniyet Tarihi ders kitab1 ve 2023
egitim vizyonu cercevesinde yer verilen beceriler olusturmaktadir. Bu incelemenin konusunu egitim
Ogretim siireclerinde kullanilan yazili materyal 6gesi olan ders kitab1 olusturdugu igin iligskisel tarama
tirtinde dokiiman incelemesi modeli tercih edilmistir. Nitel bir ¢alisma olarak tasarlanan bu
incelemede, veri toplama teknikleri icerinden nitel metodoloji tercih edilmis ve arastirma modeli olarak
ise dokliman analizi modeli kullanilmistir. Verilerin analizi ise ¢alisma sirasinda betimsel ve igerik
analizi yontemleri kullanilarak elde edilmistir. S6zii gegen bu incelemenin neticesinde ise ¢alismaya
konu olan Tiirk Kiiltiir ve Medeniyet Tarihi ders kitabini olusturan metinlerin beceri temelli 6grenme
stratejisi ile uyum igerisinde oldugu tespit edilmistir. Tiirk Kiiltiir ve Medeniyet Tarihi ders kitabiru
olusturan metinlerin beceri temelli 6grenme stratejisi ile uygunluk durumunun incelendigi bu ¢alisma

alaninda bulunan eksikligi gidermesi agisindan énemlidir.
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The education vision of 2023 aims to raise individuals who build their future with contemporary
approaches. In this context, educational programs have been reorganized within the framework of
skills. In this context, the skill-based learning approach is also included in the History of Turkish Culture
and Civilization course curriculum and textbook, which took its place in the education system in 2018.

The aim of the study in question is the History of Turkish Culture and Civilization textbook prepared
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by the Ministry of Education and presented to students in the 2022-2023 academic year and the skills
included in the framework of the education vision of 2023. Since the subject of this research is the
textbook, which is the written material item used in the educational processes, the relational screening
type document analysis model was preferred. In this study, which was designed as a qualitative study,
qualitative methodology was preferred among data collection techniques, and the document analysis
model was used as the research model. The analysis of the data was obtained through descriptive and
content analysis methods during the study. As a result of this analysis, it was determined that the texts
that make up the History of Turkish Culture and Civilization textbook, which is the subject of the study,
are in harmony with the skill-based learning strategy. This study, which examines the convenience of
the texts that make up the History of Turkish Culture and Civilization textbook with the skill-based

learning strategy, is crucial in terms of filling the gap in the field.
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ORTAOGRETIM 12. SINIF T.C. INKILAP TARIHI VE ATATURKCULUK DERS
KIiTABINDA KURTULUS SAVASI HATIRALARININ KULLANIMI

Nazife Kutgunay Yildirim', Togay Seckin Birbudak”

Bildiri Kodu: 1037

Ulusal kimligin sekillenmesinde tarih 6gretimi 6nemli bir iglevi yerine getirmektedir. Bu baglamda
degerler egitiminin yogun olarak verildigi tarih 6gretiminde hatiralar bu alani desteklerken 6grencinin
tarihsel empati yetenegini de gelistiren, tarih 6gretimi ve empati yetenegini kesistiren edebi tiirlerdir.
Giiniimiiz egitim sistemi igerisinde en Onemli materyal olan ders kitaplarinin igerikleri oldukca
onemlidir. Ogrenciler tarafindan ulagilmasi en kolay kaynak olan ders kitaplarmnin igeriklerinin
zenginligi, 6gretimi kolaylastiran faktorlerdendir. Hatiralar, inkllap Tarihi ve Ataturkciiliikk ders
kitabimun igerigini zenginlestirebilecek 6nemli kaynaklardandir. Arastirmanin amaci, 2023-2024 egitim
ogretim yilinda okutulmakta olan 12. Sinif Inkilap Tarihi ve Atatiirkgiiliik ders kitabinda Kurtulug
Savasgt hatiralarinin kullanimini ortaya koymak ve kullanilmast durumunda 12. Simif Inkilap Tarihi ve
Atatiirkgiiliik Ders Planinda bulunan degerleri destekleyebilecek hatira 6rnekleri sunmaktir. Nitel
arastirma yontemine ait ‘Dokiiman Analizi’ teknigi kullanilmistir. Arastirmanin 6rneklemi 2023-2024
Inkilap Tarihi ve Atatiirkgiiliitk Ders Kitab1 ve Milli Miicadele Dénemi hatiratlariin tespiti igin o
donemi anlatan bazi kaynaklardir. Calismanin sonucunda, 12. Smaif 1nk1lap Tarihi ve Atatiirkciiliik Ders
Kitabina eklendiginde ‘Kurtulus Savasi’ konusunda o6grencilere kazandirilmak istenen degerleri

destekleyecegi diisiiniilen bazi hatira 6rnekleri sunulmaktadir.
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THE USE OF THE MEMORIES OF THE WAR OF INDEPENDENCE IN
SECONDARY EDUCATION 12TH GRADE HISTORY OF REVOLUTION AND
ATATURKISM COURSE BOOK

History teaching fulfills an essential function in shaping national identity. In this context, memoirs are
literary genres that support this field in history education, where values education is given intensively
while also developing the student's historical empathy ability and intersecting history teaching and

empathy ability. The content of textbooks, the most essential material in today's education system, is
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significant. The richness of the content of textbooks, which is the most accessible source to be accessed
by students, is one factor that facilitates teaching. Memoirs are important sources that can enrich the
content of the Revolution History and Atatiirkism textbook. The research aims to reveal the use of War
of Independence memories in the 12th Grade Revolution History and Ataturkism textbook being taught
in the 2023-2024 academic year and to present souvenir examples that, if used, can support the values

in the 12th Grade Revolution History and Atatiirkism Lesson Plan. The 'Document Analysis' technique,
which belongs to the qualitative research method, was used. The research sample is the 2023-2024
History of Revolution and Ataturkism Textbook and some sources describing that period to identify the
memoirs of the War of Independence Period. As a result of the study, some souvenir examples support
the values intended to be imparted to students about the 'War of Independence’ when added to the 12th

Grade History of Revolution and Ataturkism Textbook.
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INGILTERE ORTAOGRETIM GENEL SERTIiFiKASI SINAVI TARIH DERS
KIiTAPLARINDA YAPILANDIRMACI OGRENME VE OLCME VE
DEGERLENDIRME YAKLASIMLARI

Hilal Saime Ozdemir', Tugba Belenli"

Bildiri Kodu: 1043

Yapilandirmaci 6grenme yaklasimi; 6grenenin, 6grenmede aktif 6zne olarak 6grenme siirecini bizzat
gerceklestirmesini, aktif olarak bilgiyi olusturmasini ve bilgiye ulasmasini savunan bir 6grenme
kuramidir. Yapilandirmact olgme ve degerlendirme yaklagimi; Ogrenme siirecinin 6nemini
vurgulamakta ve 6grenenin bilgiyi yapilandirmasimna ve bilgiye ulasmasma yardimcr olan 6lgme ve
degerlendirme yontemlerini igermektedir. Ingiltere’de, 14-16 yas araligindaki Ogrencilerin lise
egitimlerini tamamladiklarmi gosteren bir diploma niteligindeki ortadgretim genel sertifikalarmi
almalar1 amaciyla diizenlenen Ortadgretim Genel Sertifikas1 Sinavi yapilandirmaci 6grenme ve dlgme
ve degerlendirme yaklagimlarini uygulayan bir smav ve egitim siirecidir. Bu arastirmanin amaci,
Ortadgretim Genel Sertifikasi Sinavi tarih dersi igerigindeki tarihsel diisiinme becerilerini ve 6l¢me ve
degerlendirme yoOntemlerini arastirmak ve ders kitaplar1 Orneklemi iizerinden incelemektir.
Arastirmanin yontemi nitel arastirma yontemidir. Arastirma deseni durum ¢alismasidir. Arastirmanin
orneklemi amagsal 6rnekleme yontemlerinden 06lgiit 6rneklemeye gore olusturulmustur. Arastirmada
yararlanilan veriler dokiiman analizi yontemi ile toplanmigtir. Verilerin analizinde betimsel analiz
yontemi kullanilmistir. Aragtirmada elde edilen bulgulara gore, Ortadgretim Genel Sertifika Sinavi tarih
ders kitaplarmin igeriginde yapilandirmaci 6grenme ve oncelikli amaci tarihsel diisiinme becerilerini
6l¢gmek olan yapilandirmact 6lgme ve degerlendirme yaklasimlarinin 6n plana ¢ikarildigl sonucuna
ulagilmigtir. Tarihsel diistinme becerileri arasinda elestirel diisiinme, kaniti analiz edebilme ve
yorumlayabilme, 6grencilerin kendi yapilandirilmig argiimanlarini olusturabilmesi becerilerine agirlik

verildigi tespit edilmisgtir.
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CONSTRUCTIVIST LEARNING AND ASSESSMENT APPROACHES IN THE
HISTORY TEXTBOOKS OF THE GENERAL CERTIFICATE OF SECONDARY
EDUCATION OF ENGLAND

The constructivist learning approach is a learning theory that advocates the learner to realize the
learning process as an active subject in learning, to actively create and access knowledge. The
constructivist assessment and evaluation approach emphasizes the importance of the learning process
and includes assessment and evaluation methods that help the learner construct and access knowledge.
In England, the General Certificate of Secondary Education which is organized for students between
the ages of 14-16 to receive their secondary general certificate that is a diploma showing that they have
completed their high school education, is an examination and education process that applies
constructivist learning and assessment and evaluation approaches. The aim of this study is to research
the historical thinking skills and assessment and evaluation methods in the history course content of
the General Certificate of Secondary Education Examination and to examine them through a sample of
textbooks. The method of the research is qualitative research method. The research design is a case
study. The sample of the research was formed according to criterion sampling from purposive sampling
methods. The data utilized in the research were collected by document analysis method. The descriptive
analysis method was used to analyze the data. According to the findings of the study, it was concluded
that constructivist learning and constructivist assessment and evaluation approaches, whose primary
purpose is to evaluate historical thinking skills, were emphasized in the content of history textbooks for
the General Certificate of Secondary Education Examination. Among historical thinking skills, critical
thinking, analyzing and interpreting evidence, and students' ability to construct their own structured

arguments were emphasized.
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TURK KULTUR VE MEDENIYET TARIHI DERS KiTABI ORNEGINDE BECERI
TEMELLI OGRENME YAKLASIMI

Tugba Belenli', Rifat Uysal”

Bildiri Kodu: 1044

2023 egitim vizyonu ogrencilerin cagdas yaklagimlar ile gelecegini insa eden bireyler yetistirmeyi
amaclamaktadir. Bu kapsamda da egitim programlari beceriler gercevesinde tekrar diizenlenmistir. Bu
kapsamda 2018 yilinda egitim 6gretim sisteminde yerini alan Tiirk Kiiltiir ve Medeniyet Tarihi dersi
Ogretim programi ve ders kitabi icerisinde de beceri temelli 6grenme yaklasimina yer verilmistir. 56z
konusu olan bu ¢alismanin amacirnu ise Milli Egitim Bakanlig: tarafindan hazirlanan ve 2022-2023 yili
egitim Ogretim doneminde 6grencilere sunulan Tiirk Kiiltiir ve Medeniyet Tarihi ders kitab1 ve 2023
egitim vizyonu cercevesinde yer verilen beceriler olusturmaktadir. Bu incelemenin konusunu egitim
Ogretim siireclerinde kullanilan yazili materyal 6gesi olan ders kitab1 olusturdugu igin iligskisel tarama
tirtinde dokiiman incelemesi modeli tercih edilmistir. Nitel bir ¢alisma olarak tasarlanan bu
incelemede, veri toplama teknikleri icerinden nitel metodoloji tercih edilmis ve arastirma modeli olarak
ise dokliman analizi modeli kullanilmistir. Verilerin analizi ise ¢alisma sirasinda betimsel ve igerik
analizi yontemleri kullanilarak elde edilmistir. S6zii gegen bu incelemenin neticesinde ise ¢alismaya
konu olan Tiirk Kiiltiir ve Medeniyet Tarihi ders kitabini olusturan metinlerin beceri temelli 6grenme
stratejisi ile uyum igerisinde oldugu tespit edilmistir. Tiirk Kiiltiir ve Medeniyet Tarihi ders kitabiru
olusturan metinlerin beceri temelli 6grenme stratejisi ile uygunluk durumunun incelendigi bu ¢alisma

alaninda bulunan eksikligi gidermesi agisindan énemlidir.
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The education vision of 2023 aims to raise individuals who build their future with contemporary
approaches. In this context, educational programs have been reorganized within the framework of
skills. In this context, skill-based learning approach is also included in the History of Turkish Culture
and Civilization course curriculum and textbook, which took its place in the education system in 2018.

The aim of the study in question is the History of Turkish Culture and Civilization textbook prepared
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by the Ministry of Education and presented to students in the 2022-2023 academic year and the skills
included in the framework of the education vision of 2023. Since the subject of this research is the
textbook, which is the written material item used in the educational processes, the relational screening
type document analysis model was preferred. In this study, which was designed as a qualitative study,
qualitative methodology was preferred among data collection techniques, and the document analysis
model was used as the research model. The analysis of the data was obtained through descriptive and
content analysis methods during the study. As a result of this analysis, it was determined that the texts
that make up the History of Turkish Culture and Civilization textbook, which is the subject of the study,
are in harmony with the skill-based learning strategy. This study, which examines the convenience of
the texts that make up the History of Turkish Culture and Civilization textbook with the skill-based

learning strategy, is crucial in terms of filling the gap in the field.
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TURKIYE, AZERBAYCAN VE IRAN TARIH DERS KIiTAPLARINDA YER ALAN
CALDIRAN SAVASI KONUSUNUN COK PERSPEKTIFLILiK ACISINDAN
INCELENMESI

Burak Alakus', Yasemin Demircan”

Bildiri Kodu: 1065

Cok perspektiflilik kavram; tarih 6gretiminde 6grencilerin olay ve olgular: sadece kendi bakis acilariyla
degil bagka acgilardan da irdelemelerine, dogrunun tek olmayip ¢ok sayida olabilecegi diistincesinin
farkindaliginin olusmasina zemin hazirlar. Ogrencinin bu farkindalig1 kazanmasina araci olacak birincil
kaynaklardan biri siiphesiz ki tarih ders kitaplaridir. Dolayisiyla bu galismanin amac; Tiirkiye, iran ve
Azerbaycan ortadgretim tarih ders kitaplarinda ve Ogretim programlarinda ortak olarak yer alan
Caldiran Savasinin ¢ok perspektiflilik agisindan incelenmesidir. Arastirmada nitel arastirma
desenlerinden nasil ve nigin sorularina cevap veren ¢oklu durum ¢alismasi kullanilmistir. Arastirmanin
orneklemini ise “Tiirkiye 10 siuf tarih ders kitab1’, “10. Smif Azerbaycan tarihi ders kitabr’, ‘Tran 11. sif
tarih (2) ders kitabr’ ve Tiirkiye, Azerbaycan ve Iran tarih 6gretim programlar olusturdugu igin veri
toplama araci olarak basili materyallerin incelenmesi icin kullanilan dokiiman analizi segilmistir. Ders
kitaplar1 ve programlarindan Caldiran Savasi ile ilgili kisimlar betimsel ve igerik analizi yontemiyle
analiz edilmistir. Yapilmakta olan ¢alismanin sonug sathasina ulasildiginda iilkelerin ders kitaplar1 ve
programlarinda yer alan anlatim ve kazanimlarin ¢ok perspektiflilik agisiyla incelenmesinin yetersiz

kaldig1 sonucuna varilmistir.
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WHAT IS THE APPROPRIATENESS OF THE NARRATION OF THE BATTLE OF
CHALDIRAN IN THE HISTORY TEXTBOOKS OF TURKEY, AZERBAIJAN,
AND IRAN IN TERMS OF MULTI-PERSPECTIVITY?

The concept of multi-perspectivity prepares the ground for students to examine events and phenomena
not only from their own perspectives but also from other perspectives, and to become aware of the idea
that the truth may not be one but many. One of the primary sources that will help students gain this
awareness is undoubtedly history textbooks. Therefore, the aim of this study is to examine the Battle of

Chaldiran, which is common in secondary school history textbooks and curricula of Turkey, Iran, and
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Azerbaijan, in terms of multi-perspectivity. In the study, a multiple case study that answers how and
why questions from qualitative research designs was used. Since the sample of the study consisted of
"Turkey 10th grade history textbook’, '10th grade Azerbaijan history textbook', 'Iran 11th grade history
(2) textbook' and history curricula of Turkey, Azerbaijan, and Iran, document analysis, which is used to
examine printed materials, was chosen as the data collection tool. The parts of the textbooks and
programs related to the Battle of Caldiran were analyzed through descriptive and content analysis.
When the conclusion phase of the study was reached, it was concluded that it was insufficient to
examine the narratives and achievements in the textbooks and programs of the countries from a multi-

perspective perspective.
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2023-2024 MEB 10. SINIF TARIH DERS KiTABINDA TiIMAR SiSTEMi
Fikriye Kiyic1!, Yasemin Demircan”

Bildiri Kodu: 1083

Osmanli Devleti, baglangicindan itibaren fetihler yaparak genislemis boylece farkli ekonomi ve
kiiltiirlere sahip toplumlari bir araya getirmistir. Genisleyen bu topraklarin hem idaresinin saglanmasi
hem de islenerek degerlendirilmesini imkan verecek bir sistemin gelistirilmesi elzem olmus, tarihteki
diger sistemler de 6rnek alinarak “Timar Sistemi” Osmanh Devleti'nde uygulanmaya koyulmustur. Bu
¢alismanin amaci, Osmanli Devleti'nin 6zellikle klasik donemine damga vuran Timar sisteminin tarih
ders kitabmna ve tarih dersi 6gretim programina nasil yansidigimi ortaya koymaktir. Calismada nitel
arastirma desenlerinden durum calismas: kullanilmistir. Dokiiman incelemesi yapilarak Tiirkiye
10.smuf Tarih Ders kitab1 ve Tarih 6gretim programindan elde edilmis veriler betimsel analiz yontemi
ile analiz edilmistir. Yapilmakta olan ¢alismanin sonu¢ asamasinda bulunan 6n bulgulara gore kitapta
kullarulan gorseller ahengi bozar sekilde yerlestirilmistir. Bu yerlestirmeden kaynakli olarak bircok
gorsel boyut olarak kiigiik kalmigtir. Gorsellerin kitapta kiigiik ya da biiyiik boyutlarda yer almasinin
nedeni tespit edilememistir. 56z konusu gorseller aym zamanda nitelik agisindan da oldukga zayiftir.
Kitap bilimsel igerik a¢isindan incelendiginde de yetersiz oldugu goriilmektedir. Neden—sonug iliskisi

iyi kurulamamus, tek boyutlu bir anlatim benimsenmistir.
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TIMAR SYSTEM IN 2023-2024 MEB 10TH GRADE HISTORY TEXTBOOK

From the very beginning, the Ottoman Empire expanded through conquests, thus bringing together
societies with different economies and cultures. It was essential to develop a system that would enable
both the administration and the utilization of these expanding lands, and the “Timar System” was put
into practice in the Ottoman Empire by taking other systems in history as an example. The aim of this
study is to reveal how the Timar system, which marked the classical period of the Ottoman Empire, was
reflected in the history textbook and history curriculum. Case study, one of the qualitative research
designs, was used in the study. The data obtained from the Turkish 10th-grade history textbook and
history curriculum were analyzed with descriptive analysis method by document analysis. According

to the preliminary findings in the final stage of the study, the visuals used in the book are placed in a
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way that disrupts harmony. Due to this placement, many images remained small in size. The reason for
the small or large size of the images in the book could not be determined. The visuals in question are
also very weak in terms of quality. When the book is analyzed in terms of scientific content, it is seen
that it is insufficient. The cause-and-effect relationship is not well established and a one-dimensional

narrative is adopted
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TURKIYE CUMHURIYETI INKILAP TARIHI VE ATATURKCULUK LiSE DERS
KITAPLARINDA KADIN IMAJI (1981 ve 2021)

Tugce Sakaoglu', Tugba Belenli”

Bildiri Kodu: 1105

Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik Lise Ders Kitaplarinda yer verilen tarihi
donemlerde, kadinin tarihteki yeri kisaca incelenerek tarihsel verilerin ortaya koyulmasi ve 1981 ile 2021
yillarindaki ders kitaplarinda kadin imajinin incelenmesi bu arastirmanin amacini olusturmaktadir.
1981 ve 2021 tarihli lise ders kitaplarmin kapsadig tarih araliginda kadinin tarihteki yeri tespit edilerek
boylece “ge¢miste ne oldu?” sorusuna yarmut bulunmaktadir. Ge¢misteki tarihi olaylarda yer alan
kadinin, ders kitaplarina nasil aktarildigini inceleyebilmek igin nitel aragtirma yontemlerinden tarihsel
modelle desenlenmistir. 1981 yilina kadar “Tiirkiye Cumhuriyeti” adiyla gikartilan ders kitaplari, 1981
yilinda “Tiirkiye Cumhuriyeti Inkilap Tarihi” adiyla ¢tkmuis ve 1981 yilindan sonra ise “Tiirkiye
Cumhuriyeti inkllap Tarihi ve Atatiirkgiiliik” adinda ¢ikartilmaya baslanmistir. Bu ¢alismada, 1981 yili
“Inkilap Tarihi” ad1 altinda ilk defa yayimlanan “Tiirkiye Cumhuriyeti Inkilap Tarihi” ders kitabu ile
giiniimiize yakin olan 2021 yilina ait “Ortadgretim Inkilap Tarihi ve Atatiirkgiiliik 12" ad1 altindaki ders
kitab1 ¢alisma grubunu olusturmustur. Boylece bu isimler altinda ¢ikartilan ders kitaplarinda, kadin
imajinin eskiden giiniimiize dogru nasil ve ne denli yansitildigin tespit edebilmek igin veriler toplanip
askeri, egitim, toplumsal, ekonomik ve siyasi temalar ile analizi yapilarak elde edilen bulgularda, kadin

imajinin yansitilisindaki degisikliklerin ortaya koyulmasi amaglanmigtir.
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THE IMAGE OF WOMEN IN TURKISH REPUBLIC HISTORY OF
REVOLUTION AND KEMALISM HIGH SCHOOL COURSEBOOKS (1981 and

2021)

The aim of this research is to reveal the historical data by briefly analyzing the place of women in history
in the historical periods included in the Republic of Turkey History of Revolution and Kemalism High
School Coursebooks and to analyze the image of women in the course books of 1981 and 2021. In the

1981 and 2021 high school coursebooks, the place of women in history is determined and thus the
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question ‘what happened in the past?’ is answered. The study was designed with the historical model,
one of the qualitative research methods, in order to analyze how women involved in historical events
in the past were transferred to coursebooks. Until 1981, coursebooks were published under the name
‘Republic of Turkey’, in 1981 they were published under the name ‘History of Turkish Revolution” and
after 1981 they were published under the name ‘History of Turkish Revolution and Kemalism’'. In this
study, the coursebook ‘History of Revolution of the Republic of Turkey’ published for the first time
under the name of ‘History of Revolution” in 1981, and the coursebook ‘Secondary Education History
of Revolution and Kemalism 12" in 2021, which is close to the present day, constituted the study group.
Thus, in order to determine how and to what extent the image of women was reflected in the
coursebooks published under these names from the past to the present, data were collected and
analyzed with military, educational, social, economic, and political themes, and the findings obtained

were aimed to reveal the changes in the reflection of the image of women.
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TURK DIiLi VE EDEBIYATI EGITiMI

“MOQALAT-E SOMS”DO ISLONON TURK SOZLORI
Nazim Mansimov'

Bildiri Kodu: 1062

Diinya dilleri arasinda qarsiligh miinasibatlar hemise yiiksalan xatt iizre inkisaf etmakdadir. Tarix boyu
fars va tiirk dillari arasindaki qarsiligh miinasibatlar iss daha intensiv sekilde miisahide olunur. Fars
dilinds yazib yaradan tiirkdilli sairlarin fars dilins tesirini onlarin asarleri asasinda miisyyan etmak
miimkiindiir. Belo miialliflorden biri de Cslaloddin Ruminin hayatinda boyiik bir inigilab yaradan $ams
Tabrizidir. Osloan Tabrizden olan Semsin so6hbatlarinds tiirk sozlerindan istifade he¢ do teacciib
dogurmamalidir. Bunu Semsin “Maqalat”inda islenan tiirk sozlsrine asasen deya bilorik. Bels ki, homin
asords islenan tiirk sozleri asagdakilardan ibaratdir: Atabak, bulmac, tutmac, toxmos, taraqataragq, tiis,
carugq, cariq, ¢olik, cuxa, qonaq gorak, kalak, kertel, kumac, gozik, gol, lals, nacix, namazliqg, viisaq,
viisagbasi, yexni Qeyd etdiyimiz bu sozlsrin sksariyysti bir nitq hissesine aid deyil. Hatta bazi sozlar
islondiyi formada fars diline daxil edilmisdir. Onlardan “Qonaq gerok” ifadssine nezer salmaq
kifayatdir. Bu ifadeds “garak” sozii qonaq sozii ils terkib yaradaraq dils daxil olmusdur. Bir sira tiirk
sOzlori fars sozlorine tiirk dilinin leksik sokil¢ilarinin artirilmasi yolu ilo diizelmisdir. Sozlers asasen

demak olar ki, vezifs, harbi terminlarin ds tiirk dili vasitasils fars dilina boyiik axini olmusdur.
Acar so6zlar: Fars, Tiirk, Dil.!
[JKLM-"Y (3B+#,348"&4+4)#" (2*&A=#HBH/#

TURKISH WORDS USED IN THE “MAQALAT-E SHAMS”

Mutual relations between languages have always been developed on a rising line. Such relations
between Persians and Turks have constantly been intensive throughout history. The influence of
Persian-writing Turkish poets on the Persian language can be traced based on their works. One of such
authors is Shams Tabrizi, the one who created an enormous revolutionary change in Jalal al-Din Rumi’s
life. Born in Tabriz, Shams naturally used Turkish words, which can be attested based on his “Maqalat”.
The following are some examples for Turkish words used in the mentioned work: atabek, bulmaj,

tutmaj, tokhmash, taraqataraq, tush, charuq, chariq, chalik, cukha, qonaq garak, kalak, kartal, kumaj,
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gazik, gol, lala, najikh, namazliq, vusaq, vusagbashi, yakhni. Most of the words do not belong to a single
part of speech and some of them even have been included in Persian in the form they have been used
in. The expression “qonaq garak” can be an example for viewing. Here, the word “garak” entered the
language together with the word “qonaq” creating with it a noun phrase. A range of Turkish words

were created by means of adding Turkish endings to Persian words.
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QOTRAN TOBRIZININ “DIiVAN”INDA iISLONON ANTONIM SOZLOR

Govharxanim Nagiyeva'

Bildiri Kodu: 1062
Qotran Toebrizinin “Divan”indaki sozlerin antonim, sinonim ve omonimlerin tedqiqi onun seir
yaradiciliginin xiisusiyyatlorini daha deqiq anlamaga komoek edir. Qatran Tebrizinin “Divan”inda
islanmis antonimlari bir ne¢s baximdan ayri-ayr1 qrupa bolmak olar. Birinci bolgii sdzlarin arab ya fars
diline maxsuslugu baximindan aparilmigdir; 1. Fars mangali antonim séz qruplari, 2. Orsb masali
antonim sz qruplari, 3. Biri fars digeri areb menseli antonim s6z qruplari. Ikinci bdlgiinii nitq
hissalorine asasen aparmisiq; 1. Antonim isimlar 2. Antonimlik calar1 olan xiisusi isimlar, 3. Antonim
sifatlar, 4. Antonim feillar, 5.Ayri-ayr1 nitq hissaleri Sonuncu bolgii ise isloanma yerins gors antonim
sOzlorin bolgiisiidiir/ 1.Beytdaxili ¢arpaz antonim sozlor, 2.Climle daxili antonim sozlar, 3.Yanasi
iglonan antonim sozler, 4. ki misrada islonan antonim sozlar, 5. S6z qruplar arasinda antonim sozlar,
6. Bir s6z birlosmesinda islonan antonim sozlar, 7. Bir beytds iki s6ziin antonimi. Farsdilli adebiyyatda
Azarbaycan tislubunun niimayandasi sayilan Qatran Tabrizinin antonim sozleri yanasi, daxili ¢arpaz,
ham ds iki misrada iglatmasi geirin texniki cahatdan yiiksak saviyyads olmasin siibuta yetirir. Sozlarin
istifadesina texniki cehatdan diqgst olunmas: ise Azarbaycan {islubunun ssas xiisusiyytlarinden sayilir

ki, Qatran Tabrizi da bu isin 6hdasindan ¢ox boyiik ustaliqla gels bilmisdir.
IN#&'3IL R 93 ($-&($28$#/-&DHE(S
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ANTONYMOUS WORDS USED IN QATRAN TABRIZI'S “DIWAN”

Antonyms used in Qatran Tabrizi’s “Diwan” can be divided into groups from several aspects. The first
division has been conducted according to Arabic or Persian origin of words: 1.Groups of antonymous
words with Persian origin; 2.Groups of antonymous words with Arabic origin; 3.Groups of antonymous
words with one Persian and one Arabic origin. The second group has been differentiated in accordance
with parts of speech: 1. Antonymous nouns; 2. Private nouns with antonymous tones; 3. Antonymous
adjectives; 4. Antonymous verbs; 5.Separate parts of speech. The last division has been made according
to the usage of words, which includes the following groups: 1.Cross-antonymous words in a distich;
2.Antonymous words in a word; 3.Antonymous words used alongside; 4. Antonymous words used in
two lines; 5. Antonymous words used between word groups; 6. Antonymous words used in noun phrase

groups; 7.An antonym of two words in a distich. Considered as a representative of the Azerbaijani style
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in Persian literature, Qatran Tabrizi frequently used antonymous words alongside, in a distich and in
two lines, proving the high technique of his poems, while special attention masterfully paid to the

technical usage of words by the poets is seen as one of the main peculiarities of the Azerbaijani style.
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YETISKINLERIN ETKILI ILETiSIM BECERILERINE MASAL
ANLATIMLARININ ETKISi

Saniye Yildiz!, ismet Cetin”

Bildiri Kodu: 1093

Calismada yetiskinlerin etkili iletisim becerilerine masal anlatimlarmin etkisi arastirilmak istenmistir.
Masal anlatimlariyla etkili iletisim becerileri arasindaki baglant: ele alinarak disiplinler arasi bir ¢alisma
Ornegi sunmak amaglanmistir. Calismada nicel arastirma yontemlerinden olan deneysel desen tek grup
ontest — sontest deseni kullanilmistir. Bunun icin goniillii kisiler arasindan amagsal 6rnekleme ile segilen
30 kadin, arastirmanin ¢alisma grubunu olusturmustur. Katilimcilarin demografik bilgilerini belirlemek
amaciyla kisisel bilgi formu (yas,egitim durumu, meslek, medeni hal, cocuk sayisi) Etkili iletisim
Becerileri Olgegi oturumlar dncesinde doldurtularak uygulama dncesi beceri diizeyleri dlgiilmiistiir. 8
hafta boyunca haftada 1 saat siiren masal oturumlarinda katiimcilar her hafta bir profesyonel
anlatictdan masal dinlemis, ardindan katilimcilara masallardan hareketle etkili iletigsim becerilerinin alt
boyutlar1 hakkinda bilgi verilmistir. Tiim oturumlar sonunda sontest olarak Etkili Tletisim Becerileri
Olgegi ve oturumlar hakkinda diisiincelerini ifade edebilecekleri katilimci geri bildirim formu
doldurtulmustur. Elde edilen veriler SPSS 23.0 paket programi ile analiz edilmistir. Ontestten ve
sontestten alman puanlar bagimli/ bagimsiz t testi ve tek yonlii varyans analizi Anova testleri ile
karsilastirilmistir. Arastirma sonucunda katilimecilarin etkili iletisim becerileri diizeyinde uygulama
Oncesine gore istatistiksel agidan anlamh farklihk goriilmiistiir. Demografik bilgilere gore ise gruplar
arasinda anlamli farkliliga rastlanmamistir. Ayrica katilimcilar masal anlatimlarina karsi olumlu

tutumlar gelistirdiklerini ifade etmislerdir.
I'#3%#H&' ()*+,))&" V(B(,-&V(B(,&($,(2*/*-&G2"# #&!,42#0#/-&MA4%43#£ & 742#0O "#$6&
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THE EFFECT OF FAIRY TALE NARRATIVES ON ADULTS' EFFECTIVE
COMMUNICATION SKILLS

In this study, the effect of fairy tale narratives on adults' effective communication skills was
investigated. The aim was to present an interdisciplinary example by examining the connection between
fairy tale narratives and effective communication skills. For this purpose, a sample group of 30 women

was created through purposeful sampling from volunteers. An experimental design of pretest-posttest
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single group design was used as a quantitative research method in the study. To determine the
participants' demographic information, a personal information form (age, education level, occupation,
marital status, number of children) and Effective Communication Skills Scale were administered to
measure pre-application skill levels. Over 8 weeks, participants attended tale narratives sessions lasting
1 hour each week, during which they listened to a tale from a professional storyteller and received
information about the sub-dimensions of effective communication skills. At the end of all sessions, the
Effective Communication Skills Scale was administered as a posttest, and participants were asked to fill
out a participant feedback form where they could express their thoughts about the sessions. The data
obtained were analyzed using SPSS 23.0 software package. The scores obtained from the pretest and
post-test were compared with dependent/independent t-test and one-way analysis of variance ANOVA
tests The research results showed that there was a statistically significant difference in the effective
communication skills levels of the participants before the application. However, no significant
differences were found between groups based on demographic information. They also state that they

have developed positive attitudes towards the remaining fairy tale narratives.
(/01&23-" 9(,4-&Y (#3'&2(,4-&;283'24, #$=-&G<<4%2#A4&%8//>$#% (2#EH&B"#,,B-&.+>,26&

$))- 9>3HBCEN$=>(=4&($+8 H243(2>348G->%(2#8S

215



EKOELESTIRi BAGLAMINDA FARUK DUMAN’IN “INCiR TARiHi” ADLI
ROMANI UZERINE BiR INCELEME

Kadriye Reyhan Karaca', Mustafa Kurt"

Bildiri Kodu: 1134

Gegmisten giiniimiize doga ve gevrenin insan hayatinda énemli bir yeri vardir. Insan, ilk caglardan beri
dogadan, hayatta kalmak ve neslini devam ettirebilmek amaciyla yararlanmigtir. Doganin insana
sundugu sonsuz nimetler insanlig1 biiyiilemis ve bunun sonucunda 6zellikle Sanayi Devrimi ile birlikte
dogal kaynaklarin asir1 kullanimi, gevre kirlilikleri, sanayilesme faaliyetleri, savaslar gibi bir¢ok etken
doganin tahrip edilmesine yol agmustir. Toplumsal olaylar ve edebiyat birbirinden ayr1
diisiiniilemeyecegi i¢in doga sorunlarmnin edebi eserlerde goriilmesi ka¢inilmaz bir hal almistir.
Ekoelestiri kavrami da bu kosullarda ortaya ¢ikmustir. Insanin dogay1 kendi tahakkiimdii altina almasi
onii alinamaz bir boyuta ulastig: icin edebi eserler yoluyla insanlara farkindalik yaratmak amaciyla
metinlerde ¢evre bilinci 6zellikle islenmistir. Glintimiizde bu metinler Tiirk ve diinya edebiyatinda
azimsanamayacak bir sekilde artis gostermektedir. Tiirk edebiyatinda ekoelestiri baglaminda énemli
isimler arasinda yer alan Faruk Duman, bu gergevedeki eserleri ile dikkat cekmektedir. |$%#3&9(3uqH#
romaninda da doga ve ¢evre dnemli bir yer olusturmaktadir. Bu ¢alismada, 1$%#3& 9(3#@#tanindaki

ekoelestiri unsurlar1 incelenecektir.
"#$%#H&'()*+,)%) &' G"84,402#3#-&EAA34&E(,*O/(,(3*-&Y (3>"&D>/($-&!$o#3&9(3#CH6
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A REVIEW ON FARUK DUMAN'S NOVEL CALLED "INCIR TARIHI" IN THE
CONTEXT OF ECOCRITICISM

From past to the present, nature and the environment have an important place in human life. Since
ancient times, humans have benefited from nature in order to survive and continue their generation.
The endless blessings that nature offers to humans have fascinated humanity, and as a result, especially
with the Industrial Revolution, many factors such as excessive use of natural resources, environmental
pollution, industrialization activities, and wars have led to the destruction of nature. Since social events
and literature cannot be considered separately from each other, it has become inevitable for natural

problems to be seen in literary works. The concept of ecocriticism also emerged under these conditions.

'BD2)-2%+,)(@%HC3-@8,),$%=(>,%?@,A-3),B-),$%VD32%<,0,%A-%"G-5,*(BN%"C,B,',$%3%/(@9@8-0fI67'(,0489"
"9089;4%<34$%=(>%?@,A-3),B-),$%VD32%<,0,%A-%"G-5,*(BN%"C,B, %262.3B'67(>,4-G.4B3
%

216



Since man's domination of nature has reached an unstoppable level, environmental awareness has been
specifically addressed in texts in order to raise awareness among people through literary works. Today,
these texts are increasing significantly in Turkish and world literature. Faruk Duman, one of the
important names in the context of ecocriticism in Turkish literature, attracts attention with his works in
this context. Nature and environment play an important role in his novel, incir Tarihi. In this study, the

elements of ecocriticism in the novel incir Tarihi will be examined.
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YUKSEKOGRETIM
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Demet Alkan', Giizide Sen”

Bildiri Kodu: 1010

Milli Egitim Bakanligi yurt disi burs programi ile Amerika’ya doktora Ogrenimi icin gonderilen
ogrencilerin goriislerine gore Amerika’da Yiiksekogretimde nitel arastirma calismalarimin nasil
yapildigy, siirecin nasil ilerledigi, karsilasilan sorunlarin neler oldugu ve ¢6ziim Onerilerine yonelik
goriislerinin belirlenmesidir. Nitel arastirma yontemi, durum ¢alismasi deseni kullanilmistir. Calisma
grubu amagcli 6rnekleme yontemlerinden maksimum gesitlilik 6rneklemesine gére Amerika‘da farkl
liniversitelerde doktora Ogrenimi goren 22 Ogrenciden olusmaktadir. Arastirmanmn verileri
yapilandirilmig goriisme teknigi esas alinarak yiiz yiize goriisme yontemi kullanilarak toplanmigtir.
IKerik analizi ile analiz edilmistir. Arairma bulgularinin i¢-giivenirligini ve gegerligini artirmak
amactyla 6grenci goriislerinden alintilar yapilmistir. Nitel arastirma metodu, nitel veri toplama, nitel
veri analizi olmak tizere zorunlu 3 se¢meli 2 nitel dersi oldugunu, zorunlu derslerin doktorada
alindigini, hangi teknikte uzmanlagacaklarsa o teknige yonelik dersler aldiklarm, farkl kiiltiiriin veri
analizinin zorlugu, Amerika’da katihimcilarin iicret karsilig1 arastirmaya katildiklarini, Universitenin
Institutional Review Board (IRB) kurumundan arastirma izninin alinmasinin zor oldugu, Akademik

cevrenin nitel calismalar fazlasiyla destekledikleri bulgular 6n plandadar.
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HOW IS THE PROCESS OF QUALITATIVE RESEARCH IN AMERICA
ACCORDING TO THE STUDENTS WHO DID DOCTORAL STUDIES AND
CONDUCTED QUALITATIVE RESEARCH IN AMERICA WITHIN THE
FRAMEWORK OF LAW NO. 1416? WHAT ARE THE PROBLEMS THEY
ENCOUNTERED AND THEIR SOLUTION SUGGESTIONS?

The study aims to determine how qualitative research studies are conducted in higher education in
America, how the process progresses, what problems are encountered, and what solutions are
suggested, according to the students’ views, who went to America for doctoral education through the
Ministry of National Education's overseas scholarship program. The study employed a case study
design as a qualitative research method. The study group consisted of 22 PhD students from universities
in the USA, selected considering maximum diversity sampling from purposeful sampling methods. The
researchers collected the data through face-to-face interviews based on the structured interview
technique. Then, the researchers analyzed the data using content analysis. The researchers quoted
student opinions in the study to increase reliability and validity. The study findings included that there
were three compulsory and two elective qualitative courses, and the students took compulsory courses
in the PhD program. Moreover, the students took courses on the research techniques they would
specialize in. The students mentioned the difficulty of analyzing data from different cultures and they
participated in the research for a fee. It was also difficult to obtain a permit from the Institutional Review

Board (IRB) of the university, but the academic environment supported qualitative studies.
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EEG SINYALLERININ VERI MADENCILIGI SINIFLANDIRMA
METODLARIYLA ANALIiZi*

Pinar Karabakla', Dilara Bakan Kalaycioglu

Bildiri Kodu: 1038

Bu arastirmanin amaci, video izleme ve Ogrenme siireci sirasinda EEG sinyalleri kaydedilen
ogrencilerin dikkat seviyelerini belirlemektir. Ogrencilerin izledikleri bir videonun ardindan yéneltilen
iki soruyu dogru cevaplayip cevaplayamamalari ile videoyu izlerken ¢ekilen EEG sinyalleri arasindaki
iliskiyi incelemeyi hedeflemektedir. Veriler, calisma ic¢in goniillii olan 29 egitim fakiiltesi lisans
ogrencisinden toplanmistir. Katiimcilarin yaslar: 18 ile 25 arasinda degismektedir. Olciim problemleri
nedeniyle 4 katilimciya ait veriler ¢alisma disinda birakilmistir. Arastirmada kullarulan EEG verileri,
uluslararas1 10-20 sistemine uygun sekilde, 0,5 kHz 6rnekleme frekansiyla, 8 elektrot kullanilarak
Enobio 8 cihaziyla toplanmistir. Calismaya katilan goniilliilere 'Iki Dil Bir Bavul' filminden alinan bir
video kesiti izletilmistir. Bu filmin se¢ilme sebebi, hem egitimle ilgili bir film olmas1 hem de dogrudan
Ogretici veya bilgilendirici bir yaklasima sahip olmamasidir. Bu sayede, katilimcilarin konuyla ilgili
sorular1 cevaplamasinda yalmizca dikkat faktoriintin Olciilmesi amacglanmaktadir. Veri analizi igin
sadece bir videoya ait iki soru {lizerinde ¢alisma yapilmistir. Sorular, tamamen katihmailarmn dikkatini
Ol¢meye yonelik olup, bilissel becerileri 6l¢meye yonelik hazirlanmamustir. Analizler, EEG sinyallerinin
toplanmasi, Hizli Fourier Doniisimii ile Oznitelik ¢ikarma ve SPSS modelleri ile smiflandirma
boliimlerini icermektedir. Bayes Siiflandirma algoritmas: ve Yapay Sinir Aglar1 kullanilarak yapilan
analizlerde, Bayes Siniflandirma algoritmast ile %92,9, Yapay Sinir Aglar1 ile %78,6 dogruluk oranlari

elde edilmistir.
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ANALYSIS OF EEG SIGNALS WITH DATA MINING CLASSIFICATION
METHODS

The aim of this research is to determine the attention levels of students whose EEG signals were

recorded during the video-watching and learning process. It aims to examine the relationship between
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the students' ability to correctly answer two questions posed after watching a video and the EEG signals
recorded while they were watching the video. Data were collected from 29 undergraduate students
from the faculty of education who volunteered for the study. The participants’ ages range from 18 to 25
years. Due to measurement problems, data from 4 participants were excluded from the study. The EEG
data used in the research were collected using the Enobio 8 device with 8 electrodes, at a sampling
frequency of 0.5 kHz, in accordance with the international 10-20 system. The volunteers were shown a
video clip from the film 'On the Way to School.' This film was chosen because it is related to education
and does not adopt a direct instructional or informative approach. In other words, the film does not aim
to convey specific information to the audience. This ensures that only the attention factor is measured
when participants answer questions related to the content. Data analysis was conducted on two
questions pertaining to a single video. The questions were designed solely to measure the participants'
attention and not their cognitive skills. The analyses included EEG signal collection, feature extraction
using Fast Fourier Transform, and classification using SPSS models. In the analyses conducted using
the Bayesian Classification algorithm and Artificial Neural Networks, accuracy rates of 92.9% and 78.6%

were achieved, respectively.
()/01&23-" GG?&B#=%(,B-&A#+48&/8$#283#$=-&(224$2#8$&84(B>34/4$26
$).)-  G+>%(2#8%$(,&;%#4$%4B&;2>+#4B

&

221



ZiHIN ENGELLILER EGIiTiMi

TURKIYE’ DE OTiZM SPEKTRUM BOZUKLUGU OLAN OGRENCILERE
SOSYAL BECERI OGRETIMINDE FIRSAT OGRETIMI YONTEMIYLE
YURUTULEN ARASTIRMALARIN iINCELENMES]

Penbe Cagla Cakal', Eylem Day1"
Bildiri Kodu: 1057

Bu arastirmanin amaci Tiirkiye’de 2010- 2024 yillar1 arasinda otizm spektrum bozukluguna sahip
ogrencilere sosyal beceri 6gretiminde firsat 6gretimi yonteminin kullanild1$1 aragtirmalar1 incelemektir.
Arastirmalarin katiima 6zellikleri, hedef beceri, yontem, arastirma modeli, veri analizi, arastirma tiirii,
calismanin yiiriitiildiigi ortam ve etkililik bulgular1 incelenecektir. Arastirma nitel veri analiz
yontemlerinden betimsel analiz kullanilmistir. Arastirmanin verileri belirlenen anahtar sozctikler (firsat
Ogretimi, sosyal beceri, sosyal beceri Ogretimi, otizm spektrum bozuklugu, zihin engeli, 6zel
gereksinimli bireyler) Google, Google Akademik arama motoru, Yiiksek Ogretim Kurulu'nun (YOK)
Ulusal Tez Merkezi elektronik veri tabanlari taranmistir. Arastirmaya dahil edilmesi icin ¢alismalarin
karsilamasi gereken olgiitler: Otizm spektrum bozuklugu olan 6grencilerle yapilmis olmasi, sosyal
beceri 6gretimi olmasi, Tiirkce dilinde yayimlanmis olmasi, 2010- 2014 yillar1 arasinda yayimlanmig
olmasi, firsat 6gretimi yonteminin kullanilmis olmasidir. Ulasilan ¢alismalar ayrintili bir sekilde
taranmis ve Ol¢iitii karsilayan 8 ¢alismanin betimsel analizi yapilmistir. Otizm spektrum bozuklugu
olan cocuklarla ¢alisan Ogretmen ve ebeveynler igin ayrica literatiire katki saglayacag:
diisiiniilmektedir. Arastirma devam ettigi i¢in arastirmaya iliskin kesin bulgu, sonug ve oneriler daha

sonra sunulacaktir.
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A REVIEW OF STUDIES CONDUCTED ON TEACHING SOCIAL SKILLS TO
STUDENTS WITH AUTISM SPECTRUM DISORDER IN TURKEY USING THE
INCIDENTAL TEACHING METHOD

The aim of this study is to examine the studies in Turkey between 2010 and 2024 in which incidental
teaching method was used in teaching social skills to students with autism spectrum disorder.
Participant characteristics, target skill, method, research model, data analysis, research type, setting,
and effectiveness findings of the studies will be examined. The research used descriptive analysis from
qualitative data analysis methods. The keywords (incidental teaching, social skills, social skills teaching,
autism spectrum disorder, intellectual disability, individuals with special needs) Google, Google
Academic search engine, and Council of Higher Education’s (YOK) National Thesis Center electronic
databases were scanned. Criteria that studies must meet to be included in the study: 1t should have been
conducted with students with autism spectrum disorder, it should be social skills teaching, it should be
published in Turkish, it should have been published between 2010 and 2024, and it should have used
the incidental teaching method. The studies were screened in detail and 8 studies that met the criteria
were analyzed descriptively. It is thought to contribute to literature for teachers and parents working
with autism spectrum disorders. Since the research is ongoing, the final findings, conclusions, and

recommendations regarding the research will be presented later.
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PAYLASIMLI KITAP OKUMA VE UYARLANMIS SORU-CEVAP
STRATEJISINDEN OLUSAN MUDAHALE PAKETININ GELiSIMSEL
YETERSIZLiGi OLAN COCUKLARIN DiNLEDiGiNi ANLAMA BECERILERINE
ETKiSi

Zehra Simsek’, Arzu Doganay Bilgi"
Bildiri Kodu: 1061

Bu aragtirmanin amaci, paylagimli kitap okuma ve uyarlanmig soru-cevap stratejisinden olusan
miidahale paketinin gelisimsel yetersizligi olan ¢ocuklarin dinledigini anlama becerileri iizerinde
etkisini belirlemektir. Arastirmada tek denekli deneysel desenlerden denekler arasi ¢oklu yoklama
deseni kullanilmustir. Arastirma, 60-75 ay araliginda gelisimsel yetersizligi bulunan ii¢ cocukla
yuritilmiistiir. Miidahalede katilimci ¢ocuklarin dinlediklerini anlama becerilerinin gelistirilmesi i¢in
paylasimh kitap okuma miidahalesi ile “bilgi, arastirma, gikarim ve iliski kurma” soru tiirlerinden
olusan uyarlanmis soru-sevap stratejisi bir arada kullanilmistir. Miidahalede ¢ocuklara hikaye kitaplar1
okunmus ve ilgili sayfalarda her bir soru tiirii temsili bir gorselle eslestirilmis, soru tiiriinii ve nasil
cevaplayacagimi ogreten senaryolar okunmus ve ¢ocuklarin soru tiirlerini ayirt etmelerine yardimai
olacak ornek sorular ve nasil cevaplanacagr modellenmistir. Deney siireci baglama diizeyinin
belirlenmesi, miidahale ve izleme oturumlarindan olusmustur. Veri toplama ve miidahale siirecinde
okul 6ncesi dénem ¢ocuklarmin gelisim 6zelliklerine uygun bulunan on bir adet resimli hikaye kitabi
kullanilmistir. Miidahale her bir katihme1 ¢ocuk icin 8 oturum siirmiistiir. Veri toplama araci olarak
deney siireci baginda ve sonunda dinledigini anlama testi kullanilmus, ayrica miidahale boyunca siirekli
olarak bagimsiz degiskene iliskin veri toplanmistir. Mevcut bulgulara gore paylasiml kitap okuma ve
uyarlanmis soru-cevap stratejisinden olusan miidahale paketinin gelisimsel yetersizligi olan ¢ocuklarin

dinledigini anlama becerilerine katki saglayacag1 ongoriilmektedir.
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THE LISTENING COMPREHENSION SKILLS OF CHILDREN WITH
DEVELOPMENTAL DISABILITIES

The purpose of this study is to determine the impact of an intervention package, consisting of shared
book reading and an adapted question-answer strategy, on the listening comprehension skills of
children with developmental disabilities. The research involved three children aged 60-75 months with
developmental disabilities and used a multiple probe design across subjects, a type of single-subject
experimental design. The intervention package comprises two main components: shared book reading
and an adapted question-answer strategy. Shared book reading involved reading storybooks to the
children and pausing at certain points to ask questions that facilitate comprehension. The adapted
question-answer strategy included different types of questions such as "Fact, Search, Inference, and
Connection." each paired with representative visuals. Scenarios were read to teach the children how to
answer these questions, and example questions and responses were modeled to help them recognize
different question types. The experimental process included baseline determination, intervention
sessions, and maintenance sessions. Each child participated in eight intervention sessions using eleven
illustrated storybooks suitable for preschool children's developmental levels. A listening
comprehension test was used as the data collection tool at the beginning and end of the experimental
process, and continuous data related to the independent variable were collected throughout the
intervention. According to the current findings, it is expected that the intervention package consisting
of shared book reading and an adapted question-and-answer strategy will contribute to the listening

comprehension skills of children with developmental disabilities.
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TAM METIN BILDIRILER

JKOFAPBI OKY OPHBIHAAFBI CTY AEHTTEPAIH
OAEYMETTIK MHTEAAEKTICIH AAMBITY AbI 3EPTTEY BAFBITTAPBI

K.K. Canniannosa’, H.C. 2)KyOana3zaposa
Bildiri Kodu: 1072
Maxkaaanbly e3ekTiairi: JKorapbl OKy OpHBIHAAFBl CTYAGHTTEPAIH ©3iHAIK caHa Ce3iMiHiH JaMybl,
AYHIETaHBIMBIHBIH KaABIIITaCybl, MAMaHABIK TaHAAYbI JKoHe YAKeH eMipre KagaM Oacysl, Oy adaMHBIH
KaCTBIK I1aK, eMipiHiH KeseHi. Ocbl TYypFhIAaH 24eyMeTTiK MHTeAAeKT - 94eyMI OPTaHbI Kabblagay MeH
pedaexcusHbl OipiKTipeTiH Xeke TyAFaHbIH KOMMYHMKATUBTI KabileTTepiHiH TaHBIMABIK, aCIeKTiCiH
TyciHgipeai. Ilcnmxoaormsgarsl gaMy mponeciHAeri TyAfaapaablK KapbIM-KaTbIHacTa, Oeariai Gip ic-
opexeTIieH OailAaHBICTHI MEHTaAAbl KabizeTTepiHeH TypaThiH Kypdeadi KYpPBLABIMABIK Oizim. Ocbi
KabizeTrTrepAiH moHi periHde 6i3 Oacka adaMaapAabl TYCIHYAIH A9AAITiH, IICMXOAOIVAABIK >KOHe
94eyMeTTiK paKTopaapasl KapacTeipaasl. CTydeHTTepAiH KapbIM-KaThIHAC ToXKipuOeciHAe 91eyMeTTiK
Oertimaiairi MeH JaFAblaapbl, KOII (PAKTOPABl KYPBIABIM. ©OJA€YMETTIK WMHTeAAEKT KOTHWUTMBTIK,
®MOIIMOHAAABIK, MiHE3-KYABbIK KOMIIOHEHTTepAi CHUHNATTalTBIH MHTEAAEKTyaAAblK —AaMybIMeH

AHBIKTAaAaAbI.

3epTTey MaKcaThl: O/A€yMeTTiK MHTeAAeKTiHi 4aMBITyALIH 3epTTey OarbITTaphl OOMBIHIIA Ma3MYHBIH

TaaAay, IICUXOAOTVISIABIK CUIIaTTaMadapblH aHBIKTAy.

3epTTeyaiH FRLABIMY OOAKaMBI: TYAFaHBIH TaOBICTHI IICHXOAOTVIABIK 9CEPiH JKyileai TypAe aHbIKTacak,

94eyMeTTiK MHTeAAeKTiHi AaMBITyFa 001a4bl.

3epTTey >KYMBIChIHAA 9A€YMETTIK JKoHe >KaAIlbl MHTeAAeKTTiHiH apaKkaThIHaChl MaceAeciHe, COHAal-aK,

OapAbIK NHTeA1eKTyaAAbIK KabileTTep XylieciHAeri OpHBIH aHBIKTayFa apHaAFaH.
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Relevance of the article: The development of self-awareness of students at a higher educational

institution, the formation of a worldview, the choice of a profession and the beginning of a big life, this
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is the period of a person's youth. From this point of view, social intelligence explains the cognitive aspect
of an individual's communicative abilities, which combines perception and reflection of the social
environment. Complex structural knowledge consisting of mental abilities associated with certain
activities in interpersonal relations in the process of development in psychology. As a subject of these
abilities, we consider the accuracy of understanding other people, psychological and social factors.
Social aptitude and skills of students in communication practice is a multifactor structure. Social
intelligence is determined by intellectual development, which describes cognitive, emotional, and

behavioral components.

The purpose of the study: to analyze the content and psychological characteristics of the development

of social intelligence according to the research directions.

Scientific hypothesis of the study: it is possible to systematically determine the successful psychological
impact of a person, and develop social intelligence. The research work is devoted to the relationship
between social and general intelligence, as well as to determine its place in the system of all intellectual

abilities.
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JKacTrIK 1m1ak MaHBI3ABI IIelTiMAep KaObL14aliTBIH epeceKTiKKe Ty AiH asKTaAybl, ©MipAiK OUKAAIH
aliHaAbIMBIHA HeTi3geAeAl. Kocin Tanaay, >kaamsl eMip CTMAIH >KoHe OoJallakTa HaKTHI
TaIlCBIpMaJapAbl OpLIHAQY, JKaHa epeceKTiK cTaTycTa TYAFaAblK 4aMyAbIH OacTsl MiHAETI ©3 TaFABIPBIH
Oackapyra kabizerreHeai. Ocol kezeHae K.IOHTTIH miKipiHIre, ajaMHBIH IIBIHAMBI ©MipMeH Kypecyi,
OHBIH OIBIMEH coliKec Keade Oepmerigi. JKacThIK KeseHAe KemnTereH ©OoJalllakTaH KyTyaAep,
ONTMMM3MMEH HeMmece HeratuBuaMMeHd OaraaHbicTel. Ocbl  geHreiige agaMHBIH —MHTEAAEKTiK

AeHreliHAeri KOMIIOHEeHTTep ©3iHAik MaH aTKapaabi[1].

Kacrap aarzapsicTH Iuemryse ©3iHAIK Kegeprizepre me 0oaaabl. JKacTek KeseH Oya TaHJaFaH
MaMaHABIKTBIH KOFaMABIK ©Mipre JereH KapbIM-KaTbIHACBIHBIH aHbIKTaay KeseHi. JKacTwk 1m1ak
Ke3eHiHAeri HeTisri KbIaMeT Oy KociOn, TaHAaAFaH MaMaHABIKTEIH Urepiayi. by xkesenae Ty Ara eMipain
GapabIK TypAepiHe eHy apKblAbl 94eyMeTTiK poajepai urepyi, KociNTik ©3iH-63i TaHy XKaAracy/a, ©3iH-
o3i KociOn Oaraaay peTiHge OaFraaay Kputepuiilepi KypaeaeHeai. JKacrapa MHTeA14€KTyaAABIABIK AaMy

MYMKIiHAiTi Heri3iHae, caItaabl ©3repicTep OpBIH aaaAbl.

b./AlnBexys OoifbIHIIA >Kac TYAFaHBIH JAaMYBIHAAFBI JaFAapbIC >KAcTBIK IMMaKTa IIEIiayi Kepek
cypakTapMmeH Oacraaaapl. «MeH kiMMiH?, MeH HeHi KaaaliMbIH?, MeH He icTell alaMBIH?» >KacCTBIK

IIIaKTa eIyl KepeK MaHbI3ABI CYpaKTap 0045l TabbLAa4b!L. JKacThIK MIaKTa ©3iHAl Kabbla4am yiipeHy
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YIIIiH, ©3 TaHAQybIH MeH IIelIlimMiHe Xayankepiiaik 604y kepek. Erep >xacTeik ImIak kedeHiHae OacTh
Moceleaepai alablHa MaKcaT eTill KOs aaMaca, MacedeAeH IIBIFY >KOABIH TaIlllaca, ©3iHAik Oarasaysl

KOFaM/BIK ITiKipMeH cuIaTTaslassl HeMece OYKia 941eMre Kapchl TYpaabl.

JKoraprr oky opelHAappiHAa OigiM aay XacTap MaceaeciH Imemnryre acep eredi. b. Ausexyariy
eHOeringe «yHMUBEpCHUTeTTepAe OKy >KoHe >KOFaphl OKYy OPBLIHBIHBIH Oacka Ja (popMasapbl >KacTHIK,
IaKThl TaOMFM >Karjaiija y3apThil kiOepeai, HaTMKeciHAe >Keke >KayallKepHIidiktiy OGeariai Oip
AeHTelliHe >XeTyJeri epecekTiK TYPMBICTBIH aAfalliKel (pa3achIHBIH JaMybl Oy3bL1aabl» AeIl XKa3aabl.
3eprTey GapbICBIHAA, TYAFaHBIH MEKTEIITeH KeliiH OipaeH >KOFfaphl OKY OPHBIHA TYCYi JKaCTHIK, IITaKTHIH
HETi3Ti MaHbBI3Abl CypaKTapbIH IIIelIyTe, ©3iHAIK >KeKe KO3KapacTblH JaMyblHa, >KayalKepIIiAiriH
HaKTbLAayFa, ©Mip Cypy >KO4bIHJA >KayallKepIIidikTi ce3iHyre yaxpIT Oepiameligi. YakbIT eTe Keale
’Kacrap AargapbicThl memtedi. [lo3uTusTi TypFhIja TyAFa ©3 eMipiHe >KayalKepIiaikTi kaOblajayMeH
asKTazaabl. Bya esiHe KaHaraTTaHy, eMipre JereH KbI3BIFYIIBLABIKTBIH apTybl, ©Mip4eH aAFaHbIHA
KaHaraTTaHyMeH OailaaHBICTEL. Bya KopmiaraH opramMeH KapbIM-KaTBIHACTHI peTTeyje TYAFadblk,
KoCINTIK, 94eyMeTTiK, CceHiMAep MeH YMBITBIABICTAPAbI AAMBITY 9AE€yMETTIK MHTeAAeKTKe

HeTizaeaei[2]. ©aeyMeTTiK MHTeAAeKTiHi AaMBITY eMipae COTTi KagaMJAap >Kacayra Heri3 604aaAbl.

Kasipri xesge crysentrepain 06iaiM aay JeHreiii MeH oaapAbl KociOm AaiiblHAayFa KOVBLAQTHIH
TaJamnTap >KOrapblaan Keaedi. bya apOip 6iaiM aAyIIBIHBIH KociOM AalibIHABIFBIMEH, eMipae ©3iHAIK
a/aThlH MaHCAOBIHBIH KaTap 4aMybIHAA 94€yMeTTiK TaObICThI OOAYBIHBIH Ketlidi. byrinri xene 604amrak
MaMaH peTiHge KeIl (yHKIMOHaAAbl MiHAETTepai >KOFaphl KOIOFa 0aiflaHBICTHI, TYAFaAbIK, JaMyja
«KeTICTiK MOTMBI», SIFHM TaOBICKA, MaKCaTKa XKeTyre YMTELAY IIeMIyIi pea aTkapaabl. JKeTicrikke xxeTy
MOTMBIH aafa KONMBLAFAaH MakcaTTapfa THMiIMAi >KOAMEH >XeTy Oya o4eyMeTTiK MHTeAAeKTiMeH
OartaansicTel. JKeticTik MoTuBaruss yreiMbeiH 1961 >xwrast 4.K.Mak Kaeasang enrisren. JKeticrikke

>KeTy,4en' MOTHMBaLVsl TyA¥aAbIK >)KoHE MoA€HU aﬂprMaHIbIALIKTI)I 6afaAay YFBIMBbIMEH OalAaHbICTHI.

XariHiy XekxayseH OOJBIHIIA >KETiCTIK MOTMBAIIMACH ajaMHBIH >KeKe KaOideTTepiHiH, COHBIH imTiHAe

COTTiAiKKe JKeTy HeMece CaTCi34iKTi 00aabIpMayAbIH apKackiHAa Oeariai 6ip HoTu Kere OarbITTaAFaH.

Oa asaMAbl 6ip-Oipimen DallaaHBICKAH 9peKeTTepAin «KAABIIITBI»
HOTIDKeCiHe KeTyre UTepMeaeNair. Mynaarsr SKeTICTIK
MOTHUBALIVIACEI  JAeTeHiMi3  —  «TaOBICTBIABIK  KpuTepuiidepAi  KoaAgaHa  aJaTblH  OKoHe

COHAalM  KBIBMETTi OpBIHAAyAa TaOBICKa HeMece  COTCi3AiKKe aablll  KeJeTiH  OapAbIK
KbI3MeT TypAepiHe JeTeH asaMHBIH KaOileTTepiH AaMBITY HeMece MaKCHUMaAAbl Typde >KOFaphl

AeHrelige caKTayra ThIpbICY» [3].
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b.I'. AHaHbeB TY>KbIPBIMAaMachIHBIH HeTi3iHAe CTYAeHTTIK Ke3eH MHTeAAEKTiHiH Kypaeai KYPhLABIMAbIK
YaKBITB eKeHAIriH kepcetedi. JKorappl OKy OPHBIHAAFBI OKy yaKBITBIHAA KaCiOm ic-apexeTTik Heris
Kaabimracaabl. CTyAeHTTiH OKy ic-epekeTiHiH ¢opmasapblH OpbIHAAN ady OiaikTiairi kepcetkirmi
6o TaObraaAbl. Ty AraHbEIH MiHE3-KYAKBI MEH 9P TYpAi 81eyMeTTik CyObeKTici peTiHaeri yCTaHBIMBL
ceHiMJep MeH MOTMBTEP KaTBIHACTApPBIHBIH, OCBI OaFBITTaAFaH MakcaTTap MeH KYHABLABIKTapABIH
Kypaeai xyitecin 6iaaipeai. CyObekTiaik KacmerrepAiH OapAbK KypAeai Kyiteci gamyaslH OepiareH
94eyMeTTIK JKaFdalidapblHaa adaM OPBIHAANTHIH POAAEPAiH KOFaMABIK PYHKIMAAapAbIH Oeariai 6ip

KellleHiHAe icke ackIpblaaabl [4].

©/eyMeTTiK MHTEeAAEKTiHi 4aMBITy MaKcaTblHJa TPEeHUHITep KaKeT. TpeHNHr THIMAiAIriH TOABIK
Oarasay ymriH xeHe OipkaTap My4Jde4i Tapall Ke3KapacTapbIMeH caHacCy YINiH TpeHUHT Oipkarap
Jenreiige etyre tmic. Coa ymiiH OarasayAblH Oadama JeHTeiilepiH YCHIHATBIH OipHeIlle MoJeab
>kacaaapl (such as Warr et al., 1970; Bushnell, 1990; Easterby-Smith, 1994; Fitz-Enz, 1994). byaapasig

inriHAeri eH pIKaaAb 9pi TypakTeichl Kupknarpuk (1987) ycriaran Oarasay AeHreiiaepi:

1.Peaxknms ete >xmi Koagansiaaaer (Wolff, 2014). bya aeHreiigeri Oarazay TpeHMHTI ic-IITapachbIHBIH
asKTalyblHa KaTBICTBI KO3KApPACBIH aHbIKTayfa OarbITTaaraH. MyHAal Oafazay TpeHepAep VIIiH
maidaasl. bipak o4 Toxxipmbe (MbICaabl, HOTMKEMEH KyaHYy) MeH OHBIH JKYMBIC VIIiH HaKTBI

KYHABIABIFBIH a’kKbIpaTa a/MaNTBIHBIMEH H_IeKTEAe,Zl,i.

2.0Ky-yiipeTy — TpeHMHI MaKcaTbIHa >KeTy ealeMi. Ocipece aaraH 0iaiM, AaFAbl MeH KO3KapacThl,

MbICaAbl, TECT ady HeMece C¥X6aT aly apKblAbl ©A11€Y.

3.MiHe3-KyAbIK — TPEHUHTIHIH JXYMBICKa 9cepiH Oarasay >XKoHe OKBITYAAFbl KeMIIiAiKTepAi TOATHIPY
AdpexeciH Oarasay. OliTKeHI TPEHMHI KbI3METKepAepAiH >KYMBICHI MeH MiHe3-KY/AKbIHa acep eTeTiH

>KaAFbI3 alfHBIMaABI IIaMa O0O/AFaHABIKTAH, TPEHVHT 9CepiH aHBIKTay >kKoHe Oaralay KMBIHFa COFabl.

4 HoTixeaep — TPeHMHT >KaAIIbl JKeKe OHIMALAiIKKe >KoHe HaKTHI eA1IeMJep HeTisiHAe OGoaiMaik Hemece
YMBIMABIK OHIMAL4iKKe acepin OipTyTac OaFasayra THIPBICY. MyHbI TP@HMHTIIHIH KaAITbl DKOHOMMKAABIK,

TuimMgiairia 6arasay yImiH naiigasanyra 6oaaspbl.

Kupknarpmuk MoaeaiHiH BIKIIaAbl 84i A€ KOAAAHBIAYBl OHBIH KapaHlallbIMABIFBIH KepceTedi. bipak
MOJeAbAl MpaKTNKaja TOABIK KOAJaHyFa KaThICTHI OipKaTap cbIHM eckepTredep 6oaast (Holton, 1996;

Harrison, 2005; Holton and Naquin, 2005; Guerci et al., 2010; Simmonds, 2010) [5].

TyaraHblH 94eyMeTTiK MHTEAAEKTICIH JaMBITyFa IICMXOAOTMSAABIK ~ AEHCAyABIKTBIH  Herisri

curaTTaMaJaphl 9cep eTeai:
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1. TyaranplH vylizdeciMi OHBIH iIIKi >KOHe CBIPTKBI KyJi apachlHAAFbl Tele-TeHAIK peTiHae
KapacTeIpplAaAbl (IIIKi yiideciM >KoHe CBIPTKBI 94eMMeH yliideciMaiaik). bya agamuelg oprypai
KOMIIOHEHTTepi apachIHAAFHI YI1AeCiMAiAiK: DMOIIMOHAA/LI KoHe MHTeAAeKTYaAAbIK, (PU3UKAABIK KoHe
IICUXMKAABIK, alfHaAaJa¥Fsl ajaMaap MeH aZaM apacblHAAFb], TaOMFaTIIeH, FapHIINIIeH YiideciMaiaik. bya

JKarjanja yitaeciMAailik cTaTUKAABIK Ky pPeTiHAe eMec, ITPOoIecC PeTiHAe KapacThIpbhLiaAbl.
K

2. Osin-e3i peTTey — OHBIH eKi acreKTici-iIKi JkaHe CBIPTKEI el KapacThpblaaanl. O3in-e3i perreyain
iIIKi acIIeKTici - agaMHBIH iITiHAETI Telle-TeHAiK, 01 >KOFaphl IICUXIKAABIK JKoHe (PU3MKAABIK CTPecCTeH
TOMEH AeHTelire Ty apKblAbI KYIIIiH KaHIIIaABIKTHI Te3 KaAllbIHa KeATipe aaaabl. Kepek kesae MaceaeHiH
mentiMin Taby YIIiH yaKBITBIHAA >KMHAKTAABIN, KeliH JeMaadyfa MYMKIiHAIK OepeTiHgell Tyaraza
KaHJall KaOizeTTep KaabInmTackaH. ©O3iH-031 peTTeyAiH CBIPTKBI acIeKTici ©3iHe CBIPTKBI OpTa

JKargalilapbeiHa coTTi OelfiMaeayre MyMKiHAIK GepeTiH Ty AFaHbIH JKeKe KacueTTepiH KaMTUABL.

CrIpTKBI Karjaiidapra OelliMaeAyaiH coTci3Airi azaMHBIH perpeccrsicbiHa oKkeleai. COHBIMEH Karap,
Kelige ajaMJapra ©Mip camachlHBIH HallapJayblHa KaparaHAa, ©Mip CaIlaCchIHBIH KeHeTTeH Te3
JKaKcapFaH >KarjalibIHAAFBl ©MipAiH KarbIMABl e3repicTepiHe OeiliMAeay KMBIHFa coraAbl. Koaaricera

>Karjaiidap eMip Cypy YIIiH KypecyTe Typa KeAeTiH TYAFaHBIH AaMy (aKTOpHI el 00AKayFa 001a4bl.

3. Azam e3iH >xoHe DacKa adamAapAabl KaObla4aysl. OHBIH AaMBbIFaH peAeKCHACHHBIH O0AYHI JKoHe 03iH-
031 4aMBITY Ka>KeTTiairi. ©3iH-e3i KabbL14ay ©3iH OackalapMeH caaBICTHIPFaHAA COTTIAIK SKOHe COTCi3AiK
TYPFBICBIHAH €MeC, 0/ OHBIH ©Mip >KOABIHEIH Oipereiiairi TypruichiHaH Oarasay KabideTiHe BIKIIAA eTea.

Pedaexcus apkpLasl KaHAall e3repictep O0AFaHBIH TyCiHyTe 00AaAbI.

4. ©3 emipi ymIis )xayankepmriaikri kabbragay. bya 17-18 ... 21-23 >xac apaabIFpIHAAFE MiHAET. OMipAiH

OapabIK >KafgariaapsiHda 0i3 3 eMipiMizai skacayIIbLaapMBEI3.

5. ©3 emipine KkaHaFaTTaHy - Oya 6aKbIT ce3imi. ©34epiH GaKBITTHI A€l TAaHUTHIHAAPABIH KaTapsl a3, 0y 4
peTTe OaKBIT eAAiH DKOHOMMKAABIK AeHIelliHe Ae, ©3iHIH JeHTeliiHe Ae, ajaMHBIH OiaiM JeHreiliHe Ae
ToyeaAl eMec. DTHOCKa, OTOAcChIFa, Oasasapra JeTeH MaKTaHBIII ce3iMi OaKBITTE 00AyFa KOMEKTece .
bBaxpITTHI agaMaapAbIH caHBI OOMBIHIIA OipiHII OPLIH aJaTHH eljepde oaap OaKHIT ce3iMiH eMipAiH
Ke3-KeAI'eH >KarjalldapblHa KapamacTaH, OJap OHBl MMIAMINTTI, OJapfa ToH CHUIIAT peTiHAe

KaOBLA1AAITHIHABIFEIMEH epeKIleeHei[6].

AMepukaHABIK IICHMXOAOITap IalbIMAAYBIHINA, >KaaAmnbl uHTeAAeKT 20% raHa TaOBICTBLABIKTEI
KaMTamachI3 ete adaanl. Kaaran 80% — aaeymeTTik KabiseTrepre 6aitaaHBICTEL. OA€YMETTIK MHTeAAEKT

Adpe>Kkeci KOIOaCIIBLABIK, KaOileTiMeH THIFBI3 Oaif1aHbICTEL.
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OHBIH aagplHAQ 9pKalllaH TYpaThlH OacTel MiHAeTTepaiH Oipi €3 mMaesicbIMeH KOA acTBIHAAFBI
azaMAapapl eaikripe 0iay, Oykia yiibIM HeMece KOMITaHM:I iIliHAe Ka>keTTi ®MOIIMOHAAABI KYMAi

TyabIpa Oiay OOABII TaOblAaABIL.

Osiniy iIIKi AyHMeCi MeH KOMIIAHUSHBIH KOPIIOPATUBTI PyXbIH DacKapa alaThiH Ke3-KeATeH OacIirbi
OusHecTe TO4arail TaObICTapra KeTe aJapbl Co3Ci3. HaphIKTBIK KapbIM-KaThIHAC Ta4aObl OOMBIHIIIA,
raridanbiy 10% — nAesTHEI JKacanl IIbIFapFaH agaMra Oepiace, kaaraH 90% — coa mAesTHBI caTKaH adaMFa

Oepizeai.

CoHABIKTaH, KapbIM-KaThIHACTaFbI OiAiKTiAiK 92eyMeTTiK eMipae 30p TaOBICTBIH HETi3Ii MapThl 6OABIIT

TabbraaabI7].

Koaganblaran FeLABIMU 3epTTEyAePAi TYKBIPEIMAAABIK. OAeyMeTTiK MHTeAAeKT Oeariai 6ip spexeTke
0aliaaHBICTEI >KOHE TYAFAABIK IICMXMKAABIK KabileTTepaeH TYpaThlH Kypdeadi KYPBLABIMABIK
¢opmarns. bya xabiserrepain MaHi Oacka agaMaapAbl TYCiHY 4914iri MeH 6oakay Oeariai Oip yaksIT
Ke3eHiH, >KYVKe-TICUXMKAABIK >KaFjaliblH >KoHe 94eyMeTTIK >KoHe DKOAOTMAABIK (PaKTOpAapAbl
94eyMeTTiK ©3apa 9peKeTTeCTIKTiH COMKeCTiri MeH TaOBICTBIABIFB JeHTeliH KaMTaMachl3 eTeAi.
O/eyMeTTiK WHTeAAeKT >KaAIlbl WHTEeAJAeKTKe CaABICTRIPMadbl TypAe Toyeacis. ©OJeyMeTTiK
VMHTEeAAEKTTIH KAaABIITacybl 94€yMETTIK KaOblijay, o4eyMeTTiK ce3iMTaaAbIK, 94€YMETTIK oiilay,

pedaexcus XaHe DMITATUs aPKbLABI aHBIKTaAaAbl.
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BO/AIIAK ITEAATOTTAPABIH [ICUXOAOTUSIABIK AEHCAY ABIFBI
MOCEAECIH TEOPUSIABIK TAAAAY

Kammat lrem6aesa’, Yucel Gelisli’, I'vabnapa Caan6ekosa', Paiixan

CaOmuposa*
Bildiri Kodu: 1127

Mloayaa Giaim Gepy yitbIMAapBIHAAFEI OOJalllak IeJarorTapAblH IICHMXOAOTHUAABIK AeHCayAbIFBIHBIH
MaceJeci KapacThlpblAFaH. boaamak megarorrapAblH IICUXOAOTMAABIK AEHCAyABIFBIH 3epTTeyaep
OolibIHIIIA Kas3ipri 3aMaHFBl 94e0MeT JepeKTepi TaAJaHBIIN, TEOPVIABIK TYPFbIda KYPBLABIMAAAFaH.
JKyMEIcTa mmegarorrapAsIH Kasipri >karAalibiH OaKbliayAbIH MaHBI3ABLABIFEI TypaAbl Macele KoTepileai.
ITcnxoa0rmAABIK A€HCayABIK MaceAeCiHiH TeOpUAABIK, KapacThIPblAYbl Ka3aKCTaHABIK, peceiiaik >KaHe
OaTbic €A aBTOpAapbLIHBIH KarMAaJdapbIHBIH — HeTisiHAe kepceriareH. HaxTeipak aiTkaHAa,
SMOLVMOHAAABIK IIapIay, TO3y MeH ®MOIIMOHAAABIK epicTe KepiHic OepeTiH KaFbIMCHI3 KYyliepaiH
epeKIeaikTepi Typaabl KapacTelpbiaagbl. Kasipri Tanaarer 0iaim  Oepy  yIiBIMJAapBIHAAFBI
ITegarorrapAbIH KociOy To3y OalikaAaThIH I1eJarorrap CaHBIHBIH KOOeIOiHiH AMHaMIKACH! aTall oTideAl.
JKorapsl MexTenTiH Oo/amraK IeJarorTapblHa IICMXOAOTMAABIK KOAJay KepceTy HycKaJapbl
KapacThIpblAfaH. biaiM aaymiblaapablH ICUXOAOTUAABIK, A€HCAYABIFBIH CaKTalThIH >KoHEe AaMbITaThIH
IICUXOJAOTMAABIK, ~ IapaJap KeNIeHiH MakcaTTel Typde KOAJaHy OKy-TopOume yaepicine
KaTBICYIIBIAapABIH >Kali-KyJiHe acep eTill KaHa KOJMall, COHbIMEH KaTap OJAapAblH KbI3METiHIH
THiMAiairine Kemiagik GepeTiHi, cOA apKbLABI OKY iCiHiH TaOBICTBIABIFBIH aHBIKTAMTHIHBI CUITaTTaAaAbL.
Boaarrak megarorrapasiy AaMysl MeH KaABIITacybIHAAFBI KoCiOM ToyeKeadepAi OOBEeKTUBTI aHBIKTay
>KoHe Oarasay, OoJamiak IledarorrapAblH KociOm ic-opekeTiHAeri MYMKiH OOAaTBIH KUBIHABIKTapABI
>KEeHyTe >KoHe IICUXOAOTUAABIK AeHCayABIKTBI CaKTayfa KaKeTTi >KargaiaapAbl aldAblH ady¥a CeITiriH
TUrizeAi.

VB;W'DEFG:keHcayabIK, IICMXOAOTUAABIK, A€HCAyABIK, Ooamak rmejarorrap, 6iaiM aaymeraap, 6iaim
Oepy yaepici.

?PQRHRSRboaamak regarorrapAbiH ICUX0AOTUAABIK A€HCAYABIFBI MACEAECIH TEOPUAABIK TaaAay.

THEORETICAL ANALYSIS OF THE PSYCHOLOGICAL WELL-BEING ISSUES
OF FUTURE EDUCATOR

The review deals with the problem of psychological health of future teachers in educational
organizations. Modern literature data on researches of psychological health of future teachers are
analyzed and theoretically structured. The theoretical consideration of the problem of psychological
health is shown on the basis of the principles of Kazakhstani, Russian and Western authors. More
specifically, emotional fatigue, wear and tear, and features of negative states manifested in the
emotional field are considered. Options for providing psychological support to future teachers of the
higher school are provided. It is described that the purposeful use of a complex of psychological
measures that preserve and develop the psychological health of learners not only affects the condition
of the participants in the educational process, but also guarantees the effectiveness of their activities,
thereby determining the success of the study. Objective identification and assessment of professional
risks in the development and formation of future teachers will help to overcome possible difficulties in
the professional activities of future teachers and prevent situations necessary to maintain psychological
health.&

()/'01&23- health, psychological health, future teachers, students, educational process.

$),)- Theoretical analysis of the problem of psychological health of future teachers.

'Kamshat Igembayeva, Karaganda Buketov University, Igembaeva.K_1981@mail.ru
%
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boaamrak megarorrapAbIH IICMXOAOTUSIABIK A€HCAYAbIFbI MICEAECiH TeOpUsIABbIK Taaaay

Kasakcranapik OiaiM Oepy >KyifeciHiH AaMyBIHBIH Kasipri Ke3eHi, ajaMfa TeK (PU3MKAABIK >KoHE
TICUIXVKAABIK, CayAbIFBIMEH FaHa eMecC, COHBIMeH Oipre TaHBIMABIK, TYAFaAbIK SKoHe 91€yMeTTiK eMipAiK
CajdaZapbIHBIH CalayaTThLABIFRIMEH A€ CUIIATTaAybl THIC epekile OipTyTac XXylie peTiHAeri Ha3apAbIH
apTyBIMeH cuIlaTTalassl. biaiMm Oepy craHaapTTapbIHEIH JKeKe Ty AFaHbIH IICHXOAOTVABIK CayABIFbI MEH
calayaTTBIABIFBIHA BIKIIAA €Tyl ©Te MaHBI3ABl OO0ABIII TaObLAaAgbl. AAAMHBIH IICHXOAOTVISIABIK
AeHCayABIFbI MdCeAeCiHiH ©3€KTiAiri, IICMX0AOTMAABIK AeHCayABIKTHIH JKeKeleTeH KypaMaac 6eaiKTepiH
3epTTENTiH FELABIMHU 3epTTeyAepAiH KeTKiAiKTi CaHBIMEH aTall eTideai.

3epTTey MaceaeciHiH ©3€KTiAiriH >KaAIlbl, apHAifbl XoHe KOChIMINa OiziM Oepy IleAarorrapbIHBIH
IICUXVKAABIK, JK9He IICHXOAOTMAABIK A€HCAYABIFBIH CaKTay¥a OaFbITTaAfaH, ToXXipuOere OardapaaHFaH
a3ipaemesepai KaMTUTBHIH FBLABIMU 9Je0MeTTepMeH MHTepHeT-pecypCcTapAblH Ma3MYHBIH KOHTEHT-
Taazay pacraiiasl. MyHaail ToxXipubeaik >JKyMbICTap MBIHaJap¥a OaFbITTaAfaH: ITleAarorrapAbIH JKyiike
IICUXMKAABIK ITaMajaH THIC JKYKTeMeciH 0014bpIpMay; TOTEHIIle DMOIIMOHAAABIK JKoHe JKeKe IaMajaH
TBIC >KYKTeMe >KafJallblHAa TYBIHAAWTBIH CTPECCTIK >KarjaiidapMeH Kypec; ap TYpAi caHaTTaFrbl
OazasapmeH e3apa spekeTTecy AaFrAbLAapbiH KaAbIITACTLIPY; OadasapMeH, apinTecTepMeH XaHe 6iaim
Oepy YIBIMBIHBIH 9KiMIIiAiriMeH KapbIM-KaThIHACTa ©3iH-031 peTTey AaFAbLAapbIH AaMBITY; 3aMaHay!
I1earorThIH DMOIIMOHAAABI KYHIII JKaHy CMHAPOMBIH eCKepPTY >KoHe T.0.

ITeaarorteiy KociOm ic-opekeTi HOTeHIIMAaAABl SMOLMOTeHAl 604wl TaObLaaabl. Ilegarormkaabik
y4epicTiH OapbIChIHAA TYBIHAQNUTBIH OajadapAdbl OKBITYy MeH TopOmeaeyre KaTbICTBI CypakTap,
MaMaHHaH IICUXO0AOTVISIABIK AeHCay ABIKTBIH JKeTKIiAiKTi gopeskee 4aMybIH KakeT eTeai. COHABIKTaH Aa,
JKOFapel MeKTenTiH OiaiM Oepy KeHicTiringe, ©Ooaamrax Ie4arorrapAblH — IICHMXOAOTHAABIK,
JeHCayABIFBIHBIH JKeKeJeTeH KypaMaac 6eaikTepiH 4aMBITy epeKIille Ma3MYHFa Ie.

AJaMHBIH TICUXOAOTUAABIK AEHCAyABIFBIH CaKTay, HBIFAITy >KoHe AaMBITY MaCeAeCiHiH ©3eKTiairiH
OTaHABIK, >K9He IeTeAAiK 3epTreymriaepain Oackim kemmriairi kapacrteipran (b.C. bparycs, V.B.
Ay6posuna, AVl 3axapos, B.D. [Taxaapan, B.M. Caobozunkos, 4.J1. ®easamrers, O.B. Xyxaaesa, H.
Leventhal, A.H. Maslow, A. Neuber >xoHe T1.0.).

biaim Gepy >xyiteciHiH 6acTbl KYHABLABIFBI PETiHAE «IICHXOAOTIVABIK AeHCayAbK» (PeHOMEHIH 3epTTeyre
OarpiTTasraH E.A. baesa, A.JI. borgapesckas, E.IO. Bacnasesa, 11.B. Ay6posuna, 10.M. 3abpoaun, E.B.
Memepsxosa, B.J. Ilanos, B.D. Ilaxaapsan, B.A. Ilonomapenko, 10.B. Poann, B.B. Pyb6mos, B.B.
Cemuxun, T.I1. Ckpunkuna, B.M. Cao6oaunkos, Huet6aesa I'.b. »xone T.6. aBTOpaapAbIH eHOeKTepiHAe,
Giaim Gepy yaepiciniH OapablK CyObeKTidepiHiH MCUMXOAOTMAABIK, AEHCAyAbIFBIH KaMTaMachl3 eTyre
OarpITTaAaThIH, IICUXOAOTMAABIK Kayillci3 OpTaHBl Kypy >KOJAJapblHa epekile MaH Oepisea.
ITcuxoA0TMAABIK >KoHe IIe4aroIMKaAbIK FBIABIMHBIH FBIABIMI KOAJAHBICBIHA eHreH «OiaiM Oepy
OPTachIHBIH, IICUXOAOTMAABIK KayillCi3Airi» YFBIMBI, €H 9yeai OHTOIeHe34eri IICMXOAOTMSAABIK,
AeHCayABIKTHI caKTay >KoHe HBIFaliTy MarbIHachIH Oiagipeai [1].

C.J. Okcanmy «0iaiM aAyIIBIHEIH ICHXOAOTVAABIK A€HCAYABIFBI» TYCIHITiHIH Herisri cunarramajapbiHa
OHBIH Ke/eci Kypamaac 60aiKTepiH JKaTKbI3a4bl: «DMOIIMOHAAABI TYPaKTBIABIK, ©31H-031 JXy3ere achIpy
MYMKIiHAiTi, KYHABLABIK OaFjapAapBIHBIH KaABIIITaCybl, KOpIIaFaH OpTa KardalidapbliHa Oellimaese axy
>KoHe T.0.» [2].

bipxarap Teopusabik >XeHe dKcriepuMeHTaaablK seprreyaep (T.B. beaunkas, P.M.JAasaermmna, H.I.
[lep6anesa, B.A. Coaomonosa, C.M. Illunraesa) ynusepcuteT 6iaiM aAyIIbLAapBIHBIH IICUMXO0AOTUAABIK
AeHCcayABIFbIH, 6iaiM Oepy MeKeMecCiHiH IICHMXOAOTUAABIK, KBI3MEeTIHIH KypaaAaphl apKblAbl HBIFATy bl
KapacTeIpaasl [3].

T.B. beannckas o3iHiH eHOeKTepiHAe ITeAarorMKalblK, MaMaHABIKTapAa OKUTBIH 0iiM aAyIIbLiapABIH
©3 AeHCayAbIFbIHA KYHABLABIK KaTBIHACBIH AAMBITYABIH IICUXOAOTUAABIK, KYpayIIblAapbIH KapacThIpaabl
[4].

PM. JapaermmHa >KOFapbl MeKTeNTiH 0iaiM aaymibLaapeHEIH OiaiM  Oepy yaepicinde o3
AeHcayAbIKTapblHa KaTbIHAChIH Ka/ABIITaCTBIPYAbIH TICUXOAOTUSIABIK-TIe AaTOT KA ABIK,
AeTepMIHAHTTapbIH KapacTepaasl [5].
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IlcuxoaormsAAablK AeHcayABIK Ke3-KeATeH >KacTarbl aJaMHBIH OHTOTE€HEe3iHiH opTypai KeseHAepiHae
TO/BIKKAHABI JKYMBIC icTeyi MeH 4aMYbIHbIH, TYAFaHBIH aAeKBaTThI TYpAe 91eyMeTTiK PYHKIMsAap MeH
peAaaepai OopbIHAAQYBIHBIH, COHBIMEH KaTap ©MipAiK MakKcaTTap MeH ©3eKTi MaceAelepaiH IenIiMiHig
aAfpl IIApTHI CaHAABII, ajaMfa ©MipiHiH OapbICBIHAQ KadKeTTi 0oAaThlH eMipaik Kymr Oepirn,
KOHCTPYKTUBTI 4aMyABIH MYMKIHAITiH Oiadipeai.

«IIcMX0A0TUAABIK A€HCAYABIK» YFBIMBIH Ka3ipri ricuxoaorusra V.B. AyOposuHanbig eciMiMeH eHriziaji.
bya yfBIM IICMXMKaABIK A€HCAyABIK YFBIMBIHA KapChl €MeC, OHBIMEH TBIFBI3 OalfAaHBICTHI OOBII
Tabblaaapl. «lIcnxmkaablK AeHcayAbIK» TEPMUHI €H al4bIMeH >KeKe IICHMXMKAABIK IIpolieccTep MeH
MexaHI3MAepre KaTBICTBI 00/ca, al «IICMXOAOTUAABIK AeHCayABIK» TYAFaHBI TyTacTall CUIIaTTaiiAbl,
aJaM PyXBIHBIH XKOFaphl KOpiHicTepiMeH THIFBI3 OallaHbBICTH [6].

IlcuxmkaablK AeHcayABIK IICHMXMKaHBIH JaMybIMeH, TaOWFATTBIH ajaMfa He OepreHiH AaMBITyMeH
OariaaHBICTEI 00/ca, TICUXOAOTVIIABIK A€HCAyABIK >KeKe TYAFaHBIH JaMybIMeH, TYAFaHBIH Oeariai Oip
94€yMeTTIiK OpTaja ic-9peKeT I1eH eMipaiH cyObeKTici peTiHjeri TopbueciMen OailaaHBICTEL.

boaamak ypmaxkTelH MeKTell KaOBIpFachlHAa >KoHe OKy-TopOme YyAepiciHe KaTbICYIIaABIPABIH
TICUXOAOTUAABIK AEHCAyABIFbI TiKeAell IejarorrapAblH ICUXOAOTUAABIK JEHCAyABIFBIHBIH AeHTelliHe
OariaaHBICTEL. boaarmmak megarorrapAplH IICHMXOAOTMAABIK A€HCAyABIFBIH CaKTay, OiAiM aAyIIBIHBIH
IICUXO/AOTMAABIK, CalayaTTBIABIFBIH FaHa aHBIKTAIl KOJVIMall, COHBIMeH Oipre Kasipri 0Oiaim Gepy
>KYJeCiHiH >KYMBICBIHBIH TUiMAiAITiH A€ aHBIKTal AL

3amaHayM IICHXOAOTMABIK-TIe4arOTMKAABIK FRIABIMI d4e0meTTepre ColiKec, IeAaror oKy yJepiciHiH
Herisri cyOpexTici Ooapm TaOblaaabl. COHABIKTAH Ja IICMXOAOTMAABIK A€HCAyABIK MaceleciH
TaAKblAaFaHAQ, «IICMXOJAOTMAABIK cay IIeJaror — IICUXOAOIVIIABIK AeHi cay Oazazap» (popMyachiH
KOAAaHy AYPBICEIpaK 0045l TaOb11aab! [7]. CoHABIKTaH da Oo4alllak Ite4arorrapAbIH IICHXOAOTMAABIK
JAeHcayABIFBI MEH OHBIH KypaMJac OeaikTepiHiH epekieaikTepiHe MOHUTOPWHI >Kacay, TE€OPMAABIK
>KoHe ToXKipnOeik JKaFbIHaH ©3eKTi cypak 0045 TaObl1aAbL.

Maxazaa asTopaapst ocel Maceae OoriprHIa 2010-2024 >xpra4ap apaAbIFRIHAAFEI Ka3aKCTaHABIK, peceriaik
>XKoHe OaThIC €1 aBTOPAaPBIHLIH FELABIMU 94e01eTTepiH XoHe spTypAi MadiMeTTep AepeKTepiH Taajasbl.
bapaprrer mamamen 20 gepekkesaepiHe Taaday >KacaAbIHBII, OHBIH imiHAe 14 saebmeT KoAAaHBLAFAH
9AebueTTep TidiMiHe eHriziagi. OaeOmeT Ko3depiH TaadayAblH HeTisri oici peTiHAe KOHTeHT-TaaAay
KOAAQHBLAABL TBLABIMI MaFAyMaTTapAbl TaddayAblH OipAiri peTiHAe, JKeKeaereH Kelecigell TepMUHAEP
MEeH VFBIMJApP aAbIHABL «IICMXOAOIVAABIK JeHCayABIK», «DoJallakK IIeJarorThlH IICHXOAOTVIIABIK
AeHCayABIFbl», «D0AaIIaK I1eJarorTsl IICUX0AOIVIABIK K0AAdy JKoHe cylieMeaey» XKoHe T.0.

JKorapbl MeKTenTe OKUTBIH >KacTapAblH >Kac apaablKTapbl 17 MeH 25 >Kac apaablFblH Kypaligel. bya
Ke3eHHIH IIeKTiK apaablKTaphblH, 9pTypAi aBTOpAap TypAi Typrelga Kepcereai. JKacTek ImakTa
TYAFaHBIH ©3iH-631 TaHybl >KoHe ©3iHAIK AyHUeTaHbIMBbI KaAbIIITacaAbl, ajaMIepUIiAiKTiK >KeHe
DCTETUKAABIK ce3iMaep OeaceHAl TypAe AaMMABIL, COHAAlM-aK MiHe3-KYABIK TYpPaKTaHBII, epeceKTiK
Ke3eHre TOH a3aMaTTBIK, KociOm, eHOeKTiK >KoHe T.O. poAbaepai MeHTepy KapKbIHABI TYpde Ky3ere
acaapl.

T.B. Bopmckuna >kacThIK IIaKThI a aMHBIH IIepCOHaAN3aIsl YAEPicCiHiH asgKTaly Ke3eHi Ael KOpCeTKeH.
ABTOp OV Ke3eHHIH >KaHa KYPBLABIMAApPHI peTiHJe, ©3iHAIK pedaeKcys, ©3iHiH >KeKe JapaAbIFbIH
cesiHy, eMipaik >KocmapAapAblH maiiga 00Aybl, ©3iH-631 aHbIKTayfa JallbIHABIK, OMip4i caHaabl Typae
Kypyra Oepiarengix aen atanaer [8].

A.b. DAbPKOHMH >KacTBIK IIaKTBIH O>KEeTeKIi ic-opekeTi peTiHAe, TaHBIMABIK >KoHe KociOu
KBISLIFYIIBLABIKTAp KaAbIIITacaThlH, OKy MeH MaMaHABIKKa OarjapAaHFaH >Kac peTiHAe KapacTBHIPHIII,
IICUXMKAABIK, (PYHKIMIAapABIH MaKCMMaAAbl AaMybl OalikalaThIH Ke3eH peTiHAe KapacTolpadsl. bya
>xac Ke3eHiHge TAHBIMABIK, KabiaeTTizikTepaeH Deaexk, >KayanKepIigik, AepOecTik,
YIBIMAACTBIPYIIBIABIK, CEKiAAl KacueTTepaiH MaHBI3Bl apThIll, aTKapaThlH iC-opeKeTKe KaTbhICThI
MOTUBaIIMHBIH POAi apTa Tyceai [9].

MN.B. AybposrHa >KacTBIK IIaKTHIH >KaHa KYPBIABIMBI peTiHAe, aJaMHBIH ©3iH-03i aHBIKTayAbl
(TyAaFfaabIK, Xacibm, eMipaik) eMec, TyAFaHBIH OOMBIHAA KYHABIABIK Oarjap, ajaMIepIIiAiKTiK OarbIT-
Oaraapaap >KoHe eMipiK IepclIeKTnBalapAbl CUIIATTalThIH, 63 UHAVBUAYaAABLABIFBIHBIH OPTaAbIFBIH
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KaMTaMachl3 eTeTiH, IICUXOAOTUAABIK KYPBLABIMAAPABIH >KOFaphl JeHrelije AaMybIH KaAbIIITacThIpyFa
Heri3 004aTbIH, ©3iH-031 aHBIKTay¥a AeTeH IICIXO0AOTVIIABIK AAIBIHABIKTHI XKaTKbI3aAbI [10].

by xe3en y1iin Keitinri emipae ©3 OpHBIH TaOyFa, AaMyFa JKaHe O3iH KeTiaaipyre MyMKiHAik OepeTiH,
MaMaHJBIKTHI, AFHNM OOJaIllaK KocCinTi MeHrepy MaHBI3ABI O0ABIIT TaOblaaAbl. JKOFaphl MeKTenTe OKy
yaepicinge 6iaiM aaymblaap, pU3NMKaABIK, MHTEAAEKTYaAABIK >KoHe TYAFaABIK AaMyJa KeITereH
esrepicrepre yIbpaiabl. biaiM aaymblaapablH  IICMXOAOTMSAABIK — AEHCAyABIFBI OKYy yaepici
OapbICbIHAAFEI OidiMAepAl TOABIKKAHABI UTepyAiH, KBI3MET eTyAiH >KoHe JaMyABIH KadKeTTi IapThl
00ap111 TAOBLAAABL.

Axaiiga, yHUBEpPCUTETTe OKy VaepiciHAe, 0iziM aaymislaapAbIH IICMXOAOTMAABIK AeHCAyABIFBIHA 9P
Typai (axkropaap KyIITi acep eTei (’KaHa opTara >KeHe OKy >KargalibiHa Oeltimaeay, e3apa
OacekeaecTiK, OKy XyKTeMeAepiMeH Oail1aHBICTBI CTPECCTIK >KaFrAalidap, OKyAbl asKTaFaHHaH KeliHri
SKYMBICTH i34ey >xaHe T.0.) JKoraprl MeKTenTiH OKy yAepiciHiH >XaHa ITapTTapbiHa OeitliMaeay yaepici,
OiaiMm aaymibLaapabiH OOMBIHAA YypelideHy, KoOaaXy, ©3 KyiidepiH Oackapy MeH peTreyJeri
KUBIHABIKTAp apKbLABI KOPiHIC OepeTiH >KarbIMCHI3 KyiAepAl TYBIHAATHII, OAapABIH IICUXOAOTVISIABIK
AeHcayAbIKTapblHa KOAAlChI3 acep eTei. bya oaapariy Goitbiaa V. A KypyceTiy kepcetyi HoiibiHIma,
9YMOIMOHAAABIK, XKYPiC-TYPBICTHIK KoHe TyAFaapaablK KaThIHACTAp epicTepinge Typai OyabLabicTap
apKbLABI Kepinic 6epyi mymkin [11].

Oky yvaepicinig 6apsicbiHga, 6iaiM aaymslaapAblH OOiibIHAA TaHAaFaH KociOm ic-opexettin OGeriHeci
KaabmTacaasl. Keiibip 6iaiM aaymsLaap Oya OeliHeni Kabplagart, 604aliakTa ©34epiH OCbl MaMaHABIKTa
Kepce, backasapsl yIIiH, 004alIaK MaMaHABIFBI TypaAbl OJiJay IyeAeHiC TyBIHAATYbl MYMKIiH.
boaamak megarorrapAblH IICMXOAOTUAABIK A€HCAyABIFBIHBIH KOPCETKIIITepi >KOfapbl MEKTeIITiH
KoCiOmaeHAipy yaepicinae oH AMHaMuKara ne. biaiM aaymslLaapAblH €3 4eHCayABIFLI TyPaabl MAesAaphl
KYPBLAbIMAaAaabl KoHe 04apAbIH caJdayaTThl ©Mip CaATBIHBIH JKeKe MoJeal MaHAL 6o4a Tyceai. OMip
caracblHAa KaHaraTTaHy AeHreli CUAKTHI IICUXOAOTUAABIK JAeHCayAbIK KOPCeTKIIITepi >KaKcaphlIl, iIIKi
KaKTBhIFBICTaP/bl )KeHYAiH ChIHAAPABI CTpaTeTMsAapbIHbIH yA€Ci apTa TyCeAi.

JKorapsl KypcTa OKUTBIH 6iaiM aayIIblAapABIH MakcaT KO3JAeYINiAiri >KOFapsl >KoHe ©3 eMipaepiH
’Xocrapaayra keOipek xeHia 6eaeai. Oaap e34epiH XXysere achIpyAblH XK0AJapbl MeH TaCia4epi Typaabt
oliaaHa/kbl, JKOCIapAap4bl PeaAuCTiK TYPFblAa KOMBIII, 0AapAbl JKy3ere acklpy MYMKIHAIKTepi Typaabl
olaanAbl.

biaiM aaymbraapaslH ICUXOAOTMAABIK JeHCayABIKTapbIHa, 0AapAbIH TaHAAFaH OOJallak KocinmTepiHiH
epekIeaikrepimeHe OaitaaHBICTEI 00AYBI MyMKiH. Op Typai 6iaim Gepy OargapaamMasapbiHAa OKUTBIH
0iaiM aaymIBIAaPABIH ICUXOAOTVABIK A€HCay ABIKTapBIHBIH KypaMAac OeikTepiHiH epeKIe AiKTepiHiH
CaAbBICTBIPMaAbl TaaAaybl, aaAarbl yaKbITTa Oi3AiH TapambIMBI3AaH DKCIIEPMMEHTAAABIK 3epTTeyAi
Ka’KeT eTeAl.

ITcnX0A0THAABIK A€HCAyABIKTBI HBIFANTY >KoHE IICMXOAOTMSABIK MOAEHUETTI apTThIPy MaceaeciH
mentyeri 6aceiM OarbIT peTiHAe, 0i4iM aAyIIBIHBIH, HAKTBIPAK aliTKaHAa OoJalllak I1eJarorThIH O3iHiH
IICIIXODMOIIMOHAAABI KYIIiH TyAFaHBIH €H MaHBI3Abl KYHABLABIFEI peTiHAe KaObL14aybl; Moceaere JeTeH
emXap Ke3KapacTsl )KoHe 9pOip 0iaiM aAyIIBIHBIH JeHCayABIKKa AeTeH OeAceHAl KaThIHACKIH ©3TepTyai
>KaTKbI3yFa 001aabl. bya Maceae eTe MHAUBUAYaAAADI )KoHE KOIIKBIPABI OOABIIT TaObLAaABL.

/.M. Mutnsa 6iaiM Gepy >KyTieciHiH TaOBICTBI )KYMBICBIHBIH >K9He OHBIH CTPaTEeTVABIK MICCUCBIHBIH
KelTiai, ITleAarorThIH KociOm AeHcayABIFbI eKeHAiriH kepceTKkeH. Ce6eli mesarorTely Kacion ic-opeKeTiHge
Ke3/JeceTiH CTpeccTiH i3Aepi, IeaarorThlH TYAFachblHAA ©3 i3iH KaaAbIpaabl >KoHe >KYMBICKA JereH
SKarbIMCBI3 KATBIHACTBI, TYpaKThl IapIlayAbl, Oel-’KallABIABIK, aIlaTisl, KociOm ic-opekeTrieH
KaHaraTTaHOayAbl TybIHAATATHI [12].

boaammax meaarorrapAblH IICUXOAOIMAABIK A€HCAYABIFBIH CaKTay OOJIBIHINA >KYMBICTBIH MAaHBI3ABI
acriektici, 0iziM aayIIbLAapAblH ©3iHAIK pedaekcus dgicTeMesepiH MeHTepyi MaHBI3ABI OOABII
caHasaaapl. TBIHBIC aay >KaTTHIFyAapbl, ayTOTeHAIK >KaTTBIFyAap, peAakcanys - OyA TeXHUKalapAbIH
Gapabirel 604aIIaK Megarorrapra ©3 SMOLUsLAAPhIH AYPBIC OacKapy¥a, XXYMBIC KYHiHiH OaphICbIHAA ©3
KYIITepiH TuiMAi, 9pi paljuoHaaAbl TYPFblga peTTeyTe MyMKiHAIK Oepeai.

ITeaarornkaasIk OarbIT OOMBIHINIA OKUTHIH Kasipri TaHAAFsl 0idiM aAyIIbLiap KOFaMAAFbl 91€yMeTTiK-
casICy, 9KOHOMMKAABIK, a3aMaTTHIK-KYKBIKTBIK ©3repicTepAiH Y34iKci3 e3repy >KardailbiHa 0iaiM aabin
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JKaTyblHa OailAaHbICTBI, IICMXOAOIVIIABIK TYPFbIAaH OoJallak MaMaHAapAbIH —IICHXOAOTMABIK,
AEHCayABIFbI MEH ©31H-031 63eKTeHAipyiHe TadalTap KyIIee.

bizim aaymbraap 16-24 >xactap apaabIFbIHAAFBI 9A€yMETTIK TOIKA >KaTaThIHABIKTaH, KICINTIK OKY
YAepiciHiH aAfalIKel KblAJapblHAa OJAapAbIH OoliAapblHAa, JKAcecHipiMAIK Ke3eHre ToH KapKBIHABI
O010AOTMAABIK AaMy >Ky3ere achlpbliadbl. bya OiaiM asymbraapasiH OOMBIHAA IICHXMKAABIK SKoHE
DMOIIMOHAAABIK ©PiCTepiHiH TOABIKKAHABI KaAbIIITacybl apKblAbl KOpiHeAl, aa 04 ©3 Ke3eriHge
IICUXOAOTMAABIK, JAeHcayABIKTaH KepiHic Oepeai [13]. lleaarormkasaplx OafFpITTa OKWUTBIH 0idiM
aaylibpLAap YIIiH, ©3 CO3i MEeH opeKeTTepiHe JKayallKepIliiKIeH Kapayabl KaXKeT eTeTiH, OKy YAepiciHig
J)KaHa >KylledepiHe, >XKaHa KaTblHac (opmadapblHa Tall OOAyFa Typa KeAeTiHAIKTeH, ©3AepiHiH
IICUXOAOTUAABIK A€HCayABIFBIH CaKTay aca MaHbI3AbI.

AT IloptHoBa Men M.I'.VIBaHOBaHBIH TTiKipiHIIle, ICHMXOAOTMAABIK A€HCAYABIK Kypaeai AMHaMMKaAbIK,
Kyll peTiHAe >KoHe aJaMHBIH JKeKe TyAfa peTiHe COTTi KYMBIC icTeyi apachIHAAFbl Tere-TeHAIKTi
KOPCeTeTiH, COHBIMEH KaTap 4aMy MaKcaTTapbIH JKy3ere achlpyra CeITiriH TUTI3eTiH, peTTey >KoHe KOA
JKeTKi3yMeH OallaaHBICTEI DMOLVOHAAABIK ToXKipube peTiHAe YChIHBLAFAH [14].

ITeaarormkaasik OarpITTaFsl 6iaiM aaymIbLAapALIH OOMBIHAAFEI OyA (peHOMeHiHAI KapacThIpa OTHIPHIIL,
TIICUXO/AOTUAABIK, A€HCAYABIK — OYA FRLABIMIU 94e0MeTTepAiH aBTOpAaphl JKeTKIAIKTi Typae >KaH-KaKTbI
3epTTereH curaTTaMalapAblH AMHAMMKAABIK >KMBIHTBIFBI €KeHiH aTall OTKeH >KOH.

CoHABIKTaH CcHUIIaTTaMaJapAblH 9PKaMCCBHICHI TypaAbl aliTa OTHIPHIN, MBIHAHBI aTall ©TKEeH >KOH:
IIeAarorMKaAbIK OaFBITTaFbl 0iAiM aAymIbLAapAblH OOMBIHAAFE pepAeKCHsI TOABIKKAHABI 3epTTeAMereH
>KoHe Oya Moceae OONBIHINA Kasipri 3aMaHFBI 3epTTeyJep a3, COHBIMEH KaTap akKIapaTThlH YAKeH
KO/eMiHiH >KeTicrieymiairi 6ap. biaim aaymsraapAsiy 60iibIHAA, CTPeccKe TO3iMALAIK, KoDiHe eMTIXaH
Ke3iHJeri CTpeccTiK >Karjaiidapra KaTBICTBL. bya OarprTTarsl 6iaiM aaymblaapabiH OOVBIHAA ©3iH-03i
perTeyi TomeH OoaraH Karaaiila, KeciOu MaHBI3ABI KacKeTTepi Xysere acraybl MyMKiH. biaiM aayrst
SMOLIMIOHAAABIK CalayaTTBIABIKTEIH KypaMmJAac O0eaiKTepiH MeHTrepy apKbLAbI, ®MIaTns, OipaeckeH
IIBIFAPMAIIIBIABIK iC-9peKeT, AMalorka KaOiAeTTiZiK IeH ©3iHiH IICUXMKAABIK KYIAepiH ©3iHAIK
peTTeyre, COHBIMEH KaTap 3amaHayu OiaiMm Oepy KeHICTiriHge TyAFaHBIH IICUXUKAABIK >KoHE
TIICUXO/OTUAABIK CalayaTTLIABIFBIH CaKTay bl MeHrepeai. boaamrak rmeaarorrap AbiH OOMBIHAA JKaFbIM DI
«Men» OeitHeciHiH 604ypl, 0o0/amIaK MaMaHHBIH KoCiOM JaMyBIHAA >KaFBIMALI OarbIT-OargapAapMeH
Ka>KeTTiAiKTepAiH, MOTMBAIMCHIHBIH AaMybIHa OH aCep eTeai.

CoHABIKTaH Ja, 0ozamrak IleAarorrapAblH IICMXOAOIVAABIK AEHCAyABIFBIH CaKTay Maceaeci, Oiaim
aayImislLaapMeH Oy OafbITTa Kocibu 0iaiM aayAbIH 6apAbIK Ke3eHiHAe, IICUXOTeXHUKAABIK XKaTThIFyAap
MeH OWbIHAApPAbl KOAAaHa OTHIPBIN, MaKCaTThl TypAe KellleHAl SKYMBICTap apKbLAbl IICUXOAOTUSABIK,
cylieMeaaeyAi KaxKeT eTeai.

TsiapiMn  oseOmertepai  3epaeaeyaiy  HerisiHAe, 0Oosammak —IeJarorrapAblH — IICMXOAOTUAABIK
AEHCayABIFBIH >KaH-)KaKTBl KapacTHIPY, TaKBIPBIPLIITHIH ToXKipMOeaAiK TYpPFbIia MaHBI3ABLABIFLIH
Oiaaipeai.

KapacteipplaaTsiH  Mocede OOMBIHIIA TEOPMSIABIK —AepeKKo3depAl Taajail OTHIPHIN, 0iaiM
aAyIIblAapABIH IICUXOAOTVSIABIK A€HCAyABIFBIHBIH KOPCeTKIIITepiHe KeAecilepai »KaTKbI3yFa 00aaabl:
©3iH >XoHe OackaJapapl KaObla4dy, KoCiNTIK TaHAAyAbIH AYPBICTBIFBIHA CEHIMAIAIK; ©3 KaJaybl MeH
KYHABLABIKTAPBIH TYCiHE aly; ©3iH-e31 peTTey JXoHe ©3iH-031 XXy3ere achlpy; eMipaiH MaHiH Oiay >koHe
T.D.

Ileaarorreiy kacibu ic-apexeTi sap Typai AMHaMMKaFa YIITBIPaiTHIHABIKTAH, 014iM aAyIITbLAap ABI SKOFapPhI
MeKTeNTeTi OKy YyJepiciHiH OapbIChIHAa ©3 IICHMXOAOTMAABIK, A€HCayAbIKTapblHa JAereH KaThIHAChIH
TY3€TiIl, OHBI CaKTaIl >XoHe 4aMbITyFa YIpeTy Kepek.

Boaarmax megarorrapAsIH ICHXOAOTVAABIK, A€HCAYABIFBI XKOFaphl MEKTeNTiH OiaiM Oepy KeHicririHae
Kyleai Typae NCUMXOAOTUAABIK KOAJayAbl KaXKeT eTeai. ABTOpAapAblH IIiKipiHIIe, TICMXOAOTUSAABIK
KoAday — OKy Yd4epiciH oOHTallaaHABIpYFa OafbITTaAfaH, VIBIMAACTLIPYIIBIABIK, 9/1€yMeTTiK-
MICUXOAOTUAABIK >KoHe IICUXOAOTHAABIK-TIe4arOTMKaAbIK IlapaJap Kyiieci.

JKorapsl MekTemnTiH OKy yaepiciHae Ooaalak IledarorrapAblH OOMBIHAQ, ©3iHIH IICHMXOAOTHMAABIK
A€HCayABIFbIHBIH JKali-KYMii TypaAabl OlidaHa aAaThIH JKoHe OHbI JKaKCapTyFa YMTBIABICTBI TYbIHAATaThIH
HIapTTapAbl YBIMAACTHIPY KepeK.
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KopuiThiHabLAai1 Keae, OoAalak, MeaarorThlH IICUXOAOTUAABIK AeHCAyAbIFbIH CaKTay/AbIH OacThl Ke3i —
caHa/blI ©MipAiK epCHeKTUBaHbIH XXoHe eMipAiH MaHiH TyciHy O0oabit Tabblaaabl. biaiM aaymbiaapasig
OoitbiHAa eMip4iH MaHIH TyCiHyi, OKy y4epiciHiH OGapbhICBIHAA IIbIFAPMAIIBIABIKKA BIHTAAAHABIPLIIL,
ONTUMUCTIK KO3Kapac >KoHe ©3iH-03i Xysere achIpy epici peTiHje OoJaIlakka KbI3BIFYIIIBLABIKTHI
Kaapmracteipadel.  Ocblaalilia, MakcaTThl Typae Oojamnak, IegarorTapAblH  IICUXOAOTMSABIK
AGHCAYABIFBIH CaKTalTHIH JKoHE JAMBITATBIH IICUXOAOIVSIABIK —IapaJap KelIeHiH KOAJaHy,
OoamakTarsl Kocibu ic-opekeTTepiHiH THiMAiJiriHe Kemiadik Gepin KaHa KoiiMali, >Kaamsl 6iaiM Gepy
YAePpiciHiH >KeTiCTiriH aHbIKTaliAbL.
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IIIAFBIH JKMHAKTBI MEKTEIITEPAIH BACTAYBIII CHIHBITITAPBIHAA
(BIPIKTIPIATEH CBHIHBITITAPAA) CAIIAABI BIAIM BEPY MEH BLAIM
CAITACBIH APTTHIPY AA BIAIM AAYIIBIAAPABIH OKYBIMEH KATAP
OMIPTE KASKETTI AAFABLAAPABI KA ABITITACTBHIPY

XK. Aaraposa’, C.K. Abuabauna’, FOxea I'eanman®
"HSYHEH! (Yo)*I++,}

ATaaMBIIT MaKalaja OYTiHII TaHAAFBI IIAFBIH SKMHAKTEI OacTayblll MeKTell OidiM aAyIIblAapBIHBIH
OoTIBIHAA OMipre Ka>KeTTi, SIFHI TpaHCBepcaabAbl AaFABLAapALI AaMBITY MaceleciHe apHaaaabl. TrapiMm
9AebueTTepai 3epTTey HeridiHAe TpaHCBepCaAbabl AaFAbLAapAbl AAMBITYABIH OYTiHII  TaHAAFEI
>KarAaliblHa Taajay >KacaAbIHbIII, OHBI 9Pi 4aMBITy MYMKiHAIKTepi KapacTbhlipblaaabl. IIlarbiH >KMHAKTHI
DacTayblIl MeKTeIl OKYIIBLAapBIHBIH OOIBIHAA TpaHCBEpCaAbAbl AaFAblAdapAbl AaMBITYy Ka>KeTTiriHiH
>KOFapBI eKeHAIri Herisre aAbIHEIN, MaKaJada OCbl MyMKiHAIKKe covikec 6i4iM aayIIbLaapABIH OOMBIHAA

TpaHCBepCaabAbl AaFAblAapAbl AAMBITY MICeAeCiHiH ©3eKTiAiri alflkbIHAaAaAbl.

Kasakcran PecriyOamkacel IIarblH SKMHAKTBI MeKTeNTepAiH OacTaysbllll CBHIHBIII MYyFadiMAepiMeH
Kyprisiaren "IllarpiH >KMHAKTBHI OacTaybIIl MeKTeIl OKYIIbLAapBIHBIH TpaHCBepcaAbAbl AaFAbladapBbIH
AaMBITy" 3epTTey TakKBIPBIOBI asfCBIHAAQ INAFblH SKMHAKTBI MEKTeNTepAiH OacTayblll CBHIHBII
MyFaliMaepiHe apHa/AFaH caya/AHaMa HoTV>KeAepi aAbIHbII, TadAaHAblL 3epTTey HoTUKeAepiHAe IaFbIH
SKMHAKTBl OacTaybIIll MeKTeIll MyfFaliMAepiHiH 0iaiM aAaymIbLaapAblH OOVBIHAA TpaHCBepCaAbAbl
AaFAblAapAbl AAMBITY MaceAeciHe KaThICTHI oii-Tikipaepi aasmHAbL. FOHECKO-MeH ipikreareH >Kusipma
TOFBI3 TpaHCBEPCaAbabl AaFAblaapAblH iIIiHEH TOFBI3 HeTisri JaFAbl cayadHaMmara KaTbICKaH
MyfaaimaepMeH 6ackIM Jardbliap peTiHAe KopceTiaAi, sSIFHNM: KOMaHAAABIK KYMBIC JKoHe CepiKTecTiK,
rpo6.eMaHsI mierte 6ily, KpeaTMBTiAIK, TMiMAl KapbIM-KAaThIHAC, CBIHM OJiJay, KOIIOAaCIIBLABIK, ©3iH-

031 TopOueey, KaCiKepaik AaFdbliap MeH YIBIMAACTHIPY JaFAbLAapHl ipikTeaai.
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DEVELOPING LIFE SKILLS ALONGSIDE ACADEMIC LEARNING TO
ENHANCE THE QUALITY OF EDUCATION IN COMBINED CLASSES AT
SMALL-SIZED PRIMARY SCHOOLS

This article is devoted to the problem of developing transversal skills necessary for life in students of
ungraded primary schools. It analyzes the current state of transversal skills development and considers
the possibilities of its further development based on the study of scientific literature. The relevance of
the problem of developing transversal skills in students of ungraded primary schools is determined by
the high need for it. Within the framework of the research topic “Development of transversal skills of
students of an ungraded primary school” conducted by primary school teachers of ungraded primary
schools of the Republic of Kazakhstan, were received and analyzed the results of questionnaire survey
of primary school teachers of ungraded primary schools. As a result of the study, primary school
teachers of ungraded primary schools expressed their opinions regarding the development of students'
transversal skills. Of the twenty-nine transversal skills selected by UNESCO, nine core skills were
presented by the surveyed teachers as dominant skills, namely: teamwork and partnership, problem-
solving, creativity, effective communication, critical thinking, leadership, self-education,

entrepreneurial skills, and organizational skills.
(/01&23-" ($&>$=3(+4+&K3#/(3'&B%C88,-&23($BA43B(,&B"#,,B-&K3#/(3'&B%C88,&24(%C43-8K 4+(=8=#%(,&%6(K(
3$),)- N3#/(3'&;%C88,&G+>%(2#8%$6

Kipicrre. Memaeket OacmbiceiHbIH 2022 >xb1aABIH 1-KpIpKyitekreri Kazakcran Pecrry0amkacsl xaaKbIHa
>KoaaysiHAa: «biaiMHIH cammacer — TaOBICTHI yAT 004y ABI TaFbI Oip MaHBI3ABI IIaPTHL. OpOip OKYIIBIHBIH
0iaiM aabll, >KaH-KaKTHl AaMyBI YIIiH KOJallAbl >KaFAail JKacalyFa THiC», — A€Il, MeKTeIl >KaChIHAAFbI
Gapablk 6iaimM aaymiblaapAblH caraanl 0idiM aayblHa JKaFAail KacaAybl TUiC eKeHiH aTar oTTi [1].

XaapIKapaablK >KoHe OTaHABIK 3epTTeyAepAiH HeTidiHAe aybla MeKTeIlTepi MeH Kada MeKTeIlTepi >KoHe
eHipaep apaceiHAa 6iaiMaeTi aAIIaKTHIK Oapbl aHBIKTAABII OTHIP [2]. biaziMaeri aaIakTEIK €H aaAbIMeH
OacTayblll CBHIHBINITAaH OacTaAaTBIHBI aHBIK. AYVBIAABIK INAaFBIH KMHAKTEI Mekrenrepain 50 %-ra
KYyBIFBIHAQ OipikTipiareH chIHBIITaphI Oap. bipikripiaren ceinbinTapda 6ada caHBIHBIH a3ABIFRIHA Kapaii
2 HeMece 3 CBIHBINITHIH 6i4iM aAyIIbLAapHI KaTap OTHIPHII 6iaiM asaasl. bya 6iaim aaymsraapasiy 6iaiM
alybIlHJAa KaXkKeTTi MaTepuaadapAbl MeHIepyJe apTypAai Kegeprisepre aabim Keaedi. COHbIMEH Kartap
Iregarorke e 45 MyuHyTTa 3 CHIHBIITHIH MaTepUalblH MEHTepTyAe KUBIHABIKTap Tyabipaasl. Kebine 6ya
IearorrepAid KociOm KyaablpayblH TYFBI3YBI MYMKiH. COHABIKTAH aybld MeKTeITepi MeH IIaFblH
JKMHAKTBl MeKTemTepaeri Oacraybimnr Oisim Oepy caaachiHga ©Oiaim Oepyse FBIABIMM  3epTTEY

SKYMBICTaPbIH JKYPTi3y KaXKeTTirl TybIHAAIl OTBIP.
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ConsiMeH KaTap Oacraysim OiaiM Oepy geHreriiHge 6iaiM camackIH >KaKcapTy — 0iiM aayIIbLaapABIH
TpaHCBepcaabAbl JAFABLAAapPBIH KaABIITACTBHIPYABl Tadamll eredi. Oa VIIH eH aa4bIMeH aybla
MeKTeNTepiHiH MaTepnaaAbIK-TeXHIKAABIK >KaFJailblH >KaKcapTy MeH Iejarorrepain Oiaikriairin
apTTHIPY >KYMBICTAphIH, OKy-d94icTeMeaiK KelleHAep MeH 0iAiM aAyIIblLaapAbl BIHTaAaHABIPY, OKY
IIPOLIECiH JKaKCapTy KYMBICTaphIH XKYPridy KasKeT.
biaim Gepy mporieci >kakcapTyaa 0iaiM aaymbLaapAblH OOMBIHAA TPAHCBepCaababl AaFABLAAPADI, SIFHI
MOTIiHTe 10y >Kacaii 6iay, YIIBIMAAaCTBIPY, KOIIIIiAiK aa4bIHAA coliaey, OeliHeaey JaFAbLAapEhl, 3ePTTEY,
KpeaTHBTi OJi1ay, CBIHU OJiAay, cayaTThl AeHrelije XKa3y, Kap>KbIHbI OacKapy, 3aMaHayy KOMIIBIOTEPAiK,
TpaHCBePbCaabAbl AaFAblAapAbl KaABIITaCTHIPYBIMBI3 KaXKeT [4].
Tpancsepcaababi&iarablaap Xeke TyJAradap YIIH TeK OKy HeMece KbI3MeT DaphIChIHAa FaHa eMec,
COHBIMEH KaTap KYHJeJiKTi emipge Ae HaTumXKeai XXyMbIc Ooaysl ymnin kaxeT. Kasipri sxahangany
94eMiHJe 91eyMeTTiK-PKOHOMMKAABIK, MHTeTpalusiAbIK, ITpOLeCTepAiH Kylleioi >xeHe Oizimre
HeTi3/eAreH ®KOHOMMKaHbIH KaAbIITacybl JKarjaliblHAa KacTapAblH 9AeyMeTTiK-)KeKe AalibIH/AbIFbIHA
KOMBIAATEIH TaJallTap apThII Keaedi. OckeseH ypIiaK MoaJeHMeTapaablK e3apa iC-KMMBLA, HOTVDKeAi
JKoHe JKaH’KaAChl3 KapbIM-KaThIHAC KY3BIPeTTepiH, Tiadik JaFrAplaapapl Oiayi >koHe MeHTepyi Twmic;
menriM KaOblagay KesiHJe >KayalKepIidikTi, @4eyMeTTiK-MeaeHU opTyp4idik KarjaiidapbiHAa
94izeTTiaik TIeH TyciHicTIKTi kepceryi Tmic. bepiareH aarabaapabl KaABITacTBIpyJaH 0OidiM
aAymIslaapAblH cabakka AereH BIHTAChl apTTBIPBIN, ©3iHAIK i34eHic >KyMBICTapBIMEH ITYFBLAAAHYFa
MYMKIHAIKTep TyBIHAQMABL.
OitaayablH Ke3-KeATeH TYPiH AaMBITY aKIlapaTTHIK-KOMMYHMKaIVIIABIK KOFaMJa TMiMAi SKoHe AypBIC
SKYMBIC icTell aAy YIIiH Ka>KeTTi HeTi3Ii TpaHCBepcaabAbl AaFAbLAapAbIH Oipi 0oabln caHadass! (biaim
bepy Texnoaorusaaape! Vincturytsr, 2010) [5].
Tpancsepcaapasl Aaraplaap — Oya akaAdeMMAABIK OidiMHeH 0e/eK, eMipde, TYPMBICTa, >KYMBICTa
KOAAQHBLAATBIH KYHABI AaFAblAap, KOl Karjaliga TaOBICTBI aHBIKTAWTHIH Jardplaap. bya aarasiaap
eMipaiH Ke3-KeATeH calachlHAa KOAJaHyFa 00AaThIH KOII MaKCaTThl AaFAbl O0ABII TabblAaabsl. MyHAail
AaFAblAapABIH MaHBI3ABLABIFEL Heae? CebGebi, emipre KaxkeTTi darapraap 0idiM aAyIIBIHBIH OoJallakTa
9pAalibIM CypaHBICKa e OOAYBIH KaMChI3AaHABIPaTHIH JaFAbLAap PeTiHAe KapacThIpblaaAbl.
©Mipre KaXkeTTi AaFablaapAbI KAABIITaCTHIPYABIH )KOAAaphl KaHAal? ATaAMBIII AaFAblAap 9P adaMHBIH
OKY, 94€yMeTTiK KbI3MeT, KoCiOu KbI3MeT KoHe KaAIllkl eMip cypy apkblabl merepiaeai. KOHECKO
TizimiHeH Oeaek, 0aapAbl YIII Herisri Tonka 0eayre 004aAbl: KYpaaAblK, TyAFaapaablK XKoHe Xyiieai.
Kypaaarpik TpaHCBepcaabAbl 4aFablaap — KYpPaaablK KbI3MeTKe e JKoHe KeaecidepAeH Typaabl:
S KoruutusTi garapiaap, sSFHN O-TIiKipAep MeH nAesAaapAabl TYCiHy MeH KoAJaHy KabizeTi;
) OJicHaMaABIK JaFAblAap: YaKBITTBHI JKoHE OKY CTpaTerMsCHIH OacKapy, IIemrimAai Kabwlagay

HeMece MaceAeHi IIenty;
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) TexnukaablK KypaajapAabl, KOMIIbIOTepJepai >KoHe akmaparTel 0Oackapy JariblaapbIH
naiigasanyMeH 0ali1aHBICTBI TEXHOAOTUAABIK AAFABLAAD;
S /lMHTBUCTMKAABIK AaFAblAap, aybI3Ila ceKiaai kazbalira KapbIM-KaThIHAC.

Tyaraapaablk TpaHCBepcaabAbl JaFAbLAAp CePiKTeCy >KoHe o4eyMeTTIK ©3apa opeKeTTecy
YA4eepiciH JKeHiaeTin, KeaeciazepaeH Typaabl:
) Kexe-gapa garapraap, sram cesimai 6ia4ipy HeMece MaceeHi KaObLAAAY, CBIHY TYPFBIAQH Oliaay
>K9He CBIHABI KOHCTPYKTUBTI Typae KeTepe Oiay kabiseTiMeH 6aiiaaHBICTEI 4aFAbLAAD.
S Komangaga >xyMbIC >Kacay KaOiseTiMeH OallaaHBICTBI 91€yMETTiK >KoHe TyAFaapaablK
AarAbLaap.
JKyiteaik HeMece apasac TpaHCBePCaababl JaFAblAap TYTachIMEH OKY yaepiciMeH OailaaHBICTHI Giaim
MeH OiZiK >KMBIHTBLIFBI peTiHAe YCHIHBLAaAbL. Bya oky yaepiciH xocmapaay >KeHe >KakcapTy YILiH
Ka>KeTTi garAblAap4aH TypPaAblL.
OJeOueTTepai 3epITell Kede >K9He cayadHaMa KaTBICTBI IMAFbIH JKMHAKTHI OacTaybIIl MeKTeIl
MyfaaimMaepiHiH >KayanTapblH KOPBITBIHABLAAN Keae, 0i3 TpaHCBepcaabAbl JAarabliap AereHimis —
JKyMcaK, eMipre Ka’kKeTTi daFablaap, 0Aap OKYIIbLAapAbl OPEIH alaThIH e3repicTepre coTTi Geltimaeay,
MarbIHaAbI JKoHe OHIMAL eMip Cypy YIIiH KaXKeTTi Jarablaap Aell HalibIMFa KeAAiK.
3epTrey dgicrepi MeH Marepmaagaphbl. 'lllarbiH SKMHAKTHI OacTaybIl MeKTeIl OKYIIbLAapbIHBIH
TPaHCBePCaabAbl AAaFABLAAPBIH AAMBITY" 3€pPTTeY TaKbIPBIOBI asChbIHAA IIAFBIH JKMHAKTH MEKTeIITepAiH
DacTaybIIT CHIHBIIT MyFadiMJepiHe apHaJAFaH cayalHaMachl 9icTeMeaik Kypaa peTiHge KOA4aHbLAABL.
Cayaanama 2 6eaim, 40 cypaxran Typaapl. CayaiHaMara eaAiMi3Jeri IIarblH >KMHAKTHI OacTaybIII
MEKTeIl MyFaAiMAepi KaTbICTEL.
3eprrey notinkeaepi. Cayaanamara KaThICylbldapAblH Oaceim Oeairi Typxictan oOabichiHaH, eH a3
ATrIpay 00ABICBIHAH.

1) BHipiHi3 |D Konuposatb

490 oTBeTOB

@ Abait obnbickl
@ Axmona obnbickl
AxTebe obnbickl
@ Anmarb o6nbics
@ Atsipay obnbichl
@ Gartbic KasakcTad obnbics
® >Kambbin obnbickl
@ KeTicy obnbicsl

13V

Mynaa cayaaHamara KaThICYIIIbI MyFadiMaepAiH eHipaep OoiibiHIna Oeainici kapacToiprLaaasl. Kaszax

Tizinae OaceiM >xayan Oepymriaep 26,1% - Typkicran oOabicbiHaH, 0gaH KeliiH 23,7 — AaMaTsl 00ABICH,
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17,1 — AxTeb6e 00abICEIHAH, a4 eH a3 Xayamn Oepyirisep ATeipay o04bickiHaH (Oap OoaraHbI 3 MyFaaim)
xayar 6epai.

2-cypakka Tycinikreme: EHOex eTizine kapaii >xayar Oepymiizep TepT caHatka Oeainai: 1-5 xbia
apaJbIFBIHAA KYMBIC ©Tiai 6ap 99 agam, 6-10 >xb1a apaabIFBIHAA KYMEIC ©Tiai Oap 83 agam, 11-20 xb1a
apaabIFbIHAQ KYMBIC ©Tiai Oap 171 agam, 21 >koHe 04aH Aa KOII >KblLA >KYMBIC >KacaraHzap 88 agam.
bysan 1mprFaTeiH  malibiMgay:  kayan  Oepymni  Myraaimgepain  oprama  >xacer  40-50  xac
apaAbIFbIHAAFBLAAD.

«aFprH >KMHAKTEI MEKTEITiH OacTayblIl CBIHBIII OKYIIBLAapPBIHLIH OONBIHAA TpaHCBepCaAbAbI
AaraplAapAbl AaMBITYFa >Kardai Oap Ma?» AeaiHreH 8-cypakTa pecrOHAeHTTepAiH 9,2%-BI «KOK»
>xayaOsIH Oepce, 31,6%-bI «119» AereH sKayanTsl Oepai

«bi3aiH mIarplH >KMHAKTBHl MEKTeNTe TpaHCBepcaAAbl JaribllapAbl JaMBITYy OaFgapaaMachl HaKTEI
KYPhLABIMAaAFaH JKaHe Ky KaTTaaraH 0a?» cayaaHaMmaHbiH 9-cyparbiHa 10,2% ajgaM «KOK» KayaObiH
Oepce, 29,4% aaam «ua» >KayaObIH OepAi.

Ocpl exi >KayaIITBIH allbIpMaIlIBIABIFEL peTiHJe cayadHaMara KaTBICYIIBIAapAbIH >KayalTapbIHaH
KapaMa-KalIblLABIKThI OalKamMBbI3.

18-cypax «lllaFpiH >KMHAKTBI OacTayBIIl CBIHBII OKYIIBLAAPLIHBIH CBIHM >KoHE >KaHaIlbLAABIK
(HOBATOPABIK) OIldayblH A4aMBITy XKOAJapbIH KepceTe adachld Oa?» cyparbiHa OepiareH TYIIBIMABI
>Kayan 00aMaaBbl.

JKyprisiaren cayasaHaMa HOTHIKeCiHAe KelecCi KOPBITBIHABIFA KeAAiK, AFHM TOABIK >Kayamn Oepyai
CyparaHMeH peCIOHAEHTTepAiH >KayaObl Mo He >KOK HyCKaJlapbIMeH IeKTeAreH. bya >KyMbIC
Ma3MYHBIHBIH JKOKTBIFBIH, MYFaAiM KbI3METiHiH TeK OKy MaKCaTbhIH iCKe achIpyMeH IIeKTeAeTiHAiriH
0iaaipeai gereH KOpBITBIHABIFAa Keadim. CebGebi, erep >kayam TOABIK KepceTiace, OHAAa >KYMBIC
Ma3MYHBIH KOpceTyre He HoTIKedepMeH Oeaicyre MyMKiHAik Oap.

Taakplaay. 3epTrey >KYMBICH asIChIHAAQ >KacaAbIHFaH aAfalllKbl cayadHaMa HOTIVDKeCi OCBIHAAIL
JKaarms! 6iaim Oepy >XyiteciHaeri, OHBIH iITiHAe ITaFBIH KMHAKTHI OacTaybIIl MeKTeITeTi Maceaeaep
a3 eMmec. boaamak ypnak aaAbHAAFE MiHAETIMI3 — 04apAbIH 94eMJik geHrelige 0iaimAi, 6acexere
KabizeTTi TyaFa peTiHAe KaABIIITaCTHIPy 004ca, 0AapAblH OOMBIHAA TpaHCBepPCaAbAbl JaFAblAapAbl
AaMBITy >KafJaifblH >Kacay — Oya MiHAeTKe KOA >KeTKi3yaiH Oipaen-6ip amaast Ooaap eai. bya
TYPFBIAQH ToXKiprOeAiK JKyMBICTapAbIH HOTIU KeAePi FRLABIMU XKYMBICBIMBI3BIH KeAeci KedeHaepiHnae
Ta/AKblAaHaAbl )XKoHe KepceTiaeai.

KopbITBIHABL.

CoHBIMEH, KYPTi3iaAreH 3epTTey >KYMBICHIHBIH HOTVDKeCiHAe IMarblH >KMHAKTBl OacTayBIIl MeKTell

OKYIIBLAaPBIHEIH OONBIHAA TpaHCBepCaAbAbl JaFAbllapAbl JaMBITYFa >KaFgall >KacalblHOaFaHBIH,
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aTaAMBIII AaFAblaapabl AaMbITyda Keaeci MYMKiHAiKTepAl KaMTaMachl3 eTy KaXkeT eKeHAiriH
KOPCeTTi:
S 1marbiH KMHAKTH OacTaybllll MeKTeIl OKYIIblAapLIHBIH TpaHCBepCaAbAbl AaFbllapbIH
AaMBITY MaKcaTbIHJa 0iaim Oepy Oardapaamacs OOMBIHIIA KOHTEHT AalibIHAAY;
S apnHaibsl Kypc OOMBIHINA IIMArblH JKMHAKTHI OacTaybIIl MeKTeNl OKYIIblAapbIHBIH
TpaHCBepcaabAbl AaFAblAaPbIH 4AMBITYABI iCKe achIpy;
S TpaHcBepcaabAbl JaFAblAapAbl  AaMBITY YIIiH  CBIHBIIITaH THIC ic-IapadapAapbl
YUBIMAACTRIPY;
S 1mareiH KMHAKTH OacTaybllll MeKTeIl OKYIIBbLAapbIHBIH TpaHCBepCaabAbl AaFbllapbIH
AaMBITyFa OarpITTaAfaH, IIaFBIH KMHAKTHL OacTaybIIl MeKTell MyFfaliMAepiHe apHaAraH

OKYy-d/icTeMeiK KellleHAepAi 4alibIHAayAbl YChIHAMBbI3.
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TYPKUSIAATBI [TIEAATOT MAMAHAAP MEH BOJAIIAK ITEAATOI'TIH
LIVI®PABIK CAYATTBIABIFB MEH BIAIKTIAITT

Epkena3 O0aixaaia', Yiizhel Gelisli ", Kyaubsmm Moaaacas®
AnHOTaIIMS

Bildiri Kodu: 1041

Maxkasaga Typxmsa wmemaekeri, 'asm yHmMBepcuTeTiHAeri OKBITYIIBLAap MeH OoJallak, IteAaror
cTyaeHTTepAiH nudpaslk, OiaiM Gepyre OeaceHAl Kelly KarJaiibiHAa 004alllak 3aMaHayM IleJarortiy
IMQPPABIK CayaTTHLABIFE MeH OUQPABIK AaFABLAAPBIH AAMBITYABIH HETi3I1 acrieKTiAepi KapacThIPhLAFaH.
biaim 6epyai nndpaanabpyra KOMBLAATHIH TalanTap, OUQPABIK AaFAbL1apABIH HeTis3ri TypAepi MeH
IejarorrepAid 1IMQPABIK CayaTTBIABIFBIHBIH KypaMmJac OeaikTepi: aKIapaTTHIK, KOMIIBIOTEpAIK,
KOMMYHMKaUVSIABIK ~ CayaTTBIABIK, COHAAM-aK Meaua CayaTTBIABIK — JKoHEe  TeXHOAOTVLIABIK
MHHOBaIMsAAapfa KaTbIHACBl KapacTBIPBLAaAgbl. XaAbIKTBIH Oacka 94€yMeTTiK ToHNTaphbIMeH
caAbICTBIpFaHAa OoJaIlax IeAarorrapAblH IIUQPPABIK CayaTTLIABIFBIH YATTBIK 3epTTey HoTIIKeaepi
YCBIHBIABII, K9CiOM TaNIIBIABIKTap MeH OiAiKTiAiKTi apTTBIpy OaFbITTaphl >KMHaKTaAraH. Koramabl
P pAaHABIPYABIH KaAIlbl TeHAEHIUACH OiaiM Oepy casacblHJa, OHBIH iITiHAe IeJarormka FELABIMEI
aschIHAa INPPABIK TEXHOAOTMIAapALI TTaiijalaHyFa KaTBICTB MacelelepAi erKell-TerKeliai sepTreyai
Kaxer etesi. bya makaaaga aBropaap esapa OaifaaHBICTBI MiHAETTEp KOSABL FBIABIMM AUCKYpCTa
«unpaslk, 0iziMm Oepy» VFBIMBI KaJdall aHBIKTaAaTLIHBIH HaKTblday; KOFaMABl, IIeAarormka
TEOpeTUKTEpPi MeH IpaKkTMKTepiH OCBl Maceleje alaHAATaThlH MaHBI3ABl HOPCEHI KOpPCeTy;
XaAbIKapaabIK KoHTeKcTe Kasakcranablk 6iaiM Oepy caaacsiH nppaaHABIPY ToxXipubeciH Kasarasay;
Kasipri kesende xepiHeTiH IMPpALIK OiaiM OepyaiH arpIMAarsl MaceaelepiH amry. bya seprreyain
makcaTsl: Typkus eainin mudpabk TpaHcpOpMaIus KyII-XKirepinieri Heri3ri KUBIHABIKTap MeH TaObIC
¢akropaaprH anpikTay. Kazaxcran men Typkmsigars! nnpABIK cayaTTBLABIKTBIH OKYy HOTIKeAepiHe,
Myfraaimaep Toxxipubecine >xoHe 6iaiM Gepyaeri aaiaairine acepin Oaraaay.

KiarTik ce3aep: 6iaim OGepyai nudpaanasipy, Ooaarak nejaror, [UQPAbIK CayaTTBLABIK, IUPPABIK,
AarAplAap, K9ciOM TaIlIIBIABIK, KociOn gamy.

Theme: @8/K>243&($+&S$B23>%2#8%(,&9C4%$8,8=#4B&G+>%(2#8%

TURKIYE'DEKi OGRETMENLERIN VE GELECEGIN OGRETMENLERININ DIiJiTAL
OKURYAZARLIK VE BECERILERI

Makale, Tiirkiye'deki Gazi Universitesi'nde dgretmenlerin ve gelecegin 6gretmenlerinin dijital egitime
aktif gecisi baglaminda, gelecegin modern dgretmeninin dijital okuryazarliginin ve dijital becerilerinin

gelistirilmesinin ana yonlerini tartismaktadir. Egitimin dijitallestirilmesine yonelik gereksinimler, temel
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dijital beceri tiirleri ve 6gretmenlerin dijital okuryazarhigmin bilesenleri dikkate alinmaktadir: bilgi,
bilgisayar, iletisim okuryazarligmin yani sira medya okuryazarlig: ve teknolojik yenilige yonelik tutum.
Gelecegin 6gretmenlerinin dijital okuryazarhigina iliskin ulusal bir ¢calismanin sonuglari, niifusun diger
sosyal gruplariyla karsilastirmali olarak sunulmakta, mesleki eksiklikler ve mesleki gelisim alanlar
Ozetlenmektedir.

Toplumun dijitallesmesine yonelik genel egilim, pedagoji de dahil olmak {izere egitim alaninda dijital
teknolojilerin kullanimina iliskin konularin ayrintili bir sekilde incelenmesini gerektirmektedir. Bu
makalede yazarlar birbiriyle iligkili gorevler belirlemistir: "dijital egitim" kavraminin bilimsel sdylemde
nasil tanimlandigini acikliga kavusturmak; toplumun, pedagojik teorisyenlerin ve uygulayicilarin bu
konudaki 6nemli kaygilarin1 vurgulamak; Kazakistan'in egitim sektOriiniin uluslararasi baglamda
dijitallestirilmesi uygulamasmin izlenmesi; Dijital egitimin i¢cinde bulundugumuz dénemde goriiniir
olan giincel sorunlarini ortaya gikarmak.

Bu ¢alismanin amaci Tiirkiye'nin dijital dontisiim ¢abalarindaki temel zorluklar: ve basar: faktorlerini
belirlemektir. Kazakistan ve Tiirkiye'de dijital okuryazarligin 6grenme giktilari, 6gretmen uygulamalar:
ve egitim esitligi tizerindeki etkisinin degerlendirilmesi.

"#S%HE' 4)*+,)%)& d& ASH2#/#8Q#2(,,A0/4AB#-& P5342/4%-& +#Q#2(,&8">3'(I(3,*"-& +#Q#2(,& )4%43#,43-& /4B, 4"#& 4"
14B,4"#&=4 #Rt/6
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DIGITAL LITERACY AND SKILLS OF TEACHERS AND FUTURE
TEACHERS IN TURKEY

The article discusses the main aspects of the development of digital literacy and digital skills of the
future modern teacher in the context of the active transition of teachers and future teachers to digital
education in the state of Turkey, Gazi University. The requirements for the digitalization of education,
the main types of digital skills, and components of digital literacy of teachers are considered:
information, computer, communication literacy, as well as media literacy and attitude towards
technological innovation. The results of a national study of digital literacy of future teachers are
presented in comparison with other social groups of the population, and professional deficits and areas
of professional development are summarized.

The general trend toward digitalization of society requires a detailed study of issues related to the use
of digital technologies in the field of education, including pedagogy. In this article, the authors identified
related tasks: to clarify how the concept of “digital education” is defined in scientific discourse; highlight

important problems of society, educational theorists, and practitioners; Monitoring the digitalization of
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the Kazakh education sector in the international context; Reveal the current problems of digital
education that are visible in our time.

The purpose of this study is to identify the key challenges and success factors in Turkey's digital
transformation efforts. Assessing the impact of digital literacy on learning outcomes, teacher practice
and educational equity in Kazakhstan and Turkey.

KIPICIIE

biaim GepyAiH TEXHOAOTVIIABLABIFBI MEH MKeMALAITiH, COHAAl-aK 0iAiM aAyIIbLAapABIH KbI3BIFYIIIBLABIFBI
MeH BIHTaCBIH apTTHIPYABl KAMTAaMackI3 eTeTiH TYKbIPhIMJAaMaAablK epeskelepai 4aMBITy JKoHe eHTizy
OyKia HejarormkaablK KOFaMAAcTBHIKKAa >KOFaphl TaJaIlTap KOsABI, >KaHa KoCiOM Ky3bIpeTTep MeH
AaFApLAapAbl MeHTepyAl, TUQPABIK KOHTEHTTI CeHiMAl MeHTepyAi TaJall eTeai.

CaHgpBIK cayaTTBIABIK KacueT eMec JKoHe ©3AiriHeH aasHOanAbl, 0ya nndpAaslk KoraMJa eMip cypyre
KaKkeTTi OiaiM, garAplLiap MeH Ke3KapacTap >Kylieci [1]. 3amanaym megarortid, 6o4armak IypALI
cayaTThl IIeJarorTiH KociOm meOepairin apTTBIPY, Y3AiKCi3 Ilejarormkaarlk, Oiaim Oepy Kyiiecin
AaMBITIIall XoHe TYpAeHAipyci3 MyMKiH eMec.

HETI3I'T bOAIM

Kasipri yaxpirra Typkms memaekeTiHZe KOChIMINA KociOm OiaiM Oepy >KylieciH aiTapABIKTail
>KaHaPTYHI KepeK Ilearorrep MeH CTyAeHTTepAiH Kociou mebepairin y34ikci3 apTTeIpY OpTaAbIKTaphIH
Kypy OOJIBIHIIIA KYMBIC >KaAfacyja. Ty>KbIpbIMAaMaAbIK epekelepre CoVKeCc >KaHa KYPbLABIMAAp
KBI3METIiHIH Herisri GarbIThl OiAiKTiAiKTi apTTBIPyMeH >KoHe TarblAbIMAaMasdapabl YIBIMAACTBIPYMeH
Karap, 6iaiM Oepyse nmmppAablK TexHOAOIMAAapAbI OeAceHAl MaligaAaHbIN, OKBITY OoayFa Tmic. bya
perTe IMPPABIK TEXHOAOTMAAAPABL, OYATTHI CEpBUCTEPAl IalijalaHy, OHAAH OKBITYABI >KOoDaaay,
OHAaIH-KypCTapAbl Herisri Oiaim Oepy OargapaamachiHa GipikTipy Maceaeaepi Koacidu JaMmy YIIiH
HEFYPABIM ©3€KTi )KoHe ITepCIeKTUBaAbl peTiHAe aliKbIHAaAFaH.

CoHABIKTaH OCHI 3epTTeYAiH MaKCaThl I1eAarOITHIH JKoHe e CTyAeHTTepAiH OUQPABIK cayaTThLABIFBIHBIH
HerTisri OarbITTapBIHBIH JaMy A€HTeliH 3epTTey >KoHe NUPPABIK OidiMre OeaceHAl KoIly >KafaaliblHAA
HeTisri quQpAabIK AaFiblaapAbl AAMBITYFa KOMbBLAATBIH TalallTapAbl aHBIKTay OOA4BI.

biaim Gepyaeri U@ pabIK TeXHOAOTUAAAPABIH OelceHAi A4aMyBl >KaFAalibiHAa IUQPABIK OiaiMm Oepy
y4epiciHge CTyAeHTTEpMEH e3apa apeKeTTeCyAiH apTypAi geHreliaepiH KaMTaMachl3 eTeTiH 3aMaHayu
MY¥FaaiMHIH peAJiK yCTaHBIMAQPBIHBIH YIII HeTi3ri ToOBI >JKaHapTheiAyaa [2]: MyFaaiM-yiibIMAACTBIPYILEI
JKOHEe OKBITYABIH MOTMBATOpPEHl, CTyJeHTTepre apHaAfaH 0iaiM Oepy MapIIpyTTapblH OacKapy >KoHe
OJIBIH apKBIABI OKBITY; 94iCKep-OHAANH KypcTapAbl 93ipAeyIii >KoHe 01apAbl KOA4ay OOMBIHIIIA MaMaH;
coyaermri xeHe OiziM Oepy Ma3MyHBI MeH OKy IAaTrdOpMachlHBIH AupekTopbl. JKana peasep
My¥FaaiMHIH KociOM KBI3MeTiHIH 49CTypAi Ma3MYHBIH aliTapAbIKTall KeHellTeAl JKoHe JKaHa LINPPABIK

AarAplAap MeH NUQPABIK CayaTTBLABIKTBIH THICTi A€HTelliH MeHrepyAi TaJal eTeAi.
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ConapIKTaH Kasipri megaror koada Oap IM(pPABIK TEXHOAOIMsAapAbl TMiMAI KoAgaHa Oiain kaHa
KOIIMail, apTypAi MOTiHAIK >XoHe TpaUKaAbIK pejaKTOpAapabl, akIapaTThl ©HAey KypaadAapblH,
IpeseHTaUMsAAap >kacay 0OaFjapaaMazapbelH  KoadaHa ©Oidyi kepek, COHBIMEH Karap >KaHa
TeXHOAOTHSLAAPABI UTePill, ©3iH-031 XXeTiaAipyre JXoHe ©3iHiH IUQPABIK CayaTTLLABIFEI MEH IUQPPABIK
AarAblAapBIH JaMBITyFa epekile MaH Oepyi kepek, Oya Kasipri meaarortid nm@pablK, MajeHUeTiH
AHBIKTAIABI.

3EPTTEY HOTMKE/EPI

3eprrey HoTIKeAepi [3] 3amaHayn meaarorTiy Keaeci IMQPABIK AaFibliapFa ve 0OAybI KepeK eKeHiH
KepceTeai:

- >Kaane! HUQPPABIK JaFrAblaap (Mbicaabl, VIHTepHeTTe akmaparThl i3jey, keHce OarjapaamMadapsl
MeH KOChIMINIaAaphIH aligalaHy XoHe T.0.);

- XaHa TarCelpMaJap4bl OpbIHAAyFa OaliAaHBICTBI KOCHIMINA LIMQPPABIK, AAFAbLAap (MBICAABI,
OKyIIbLAapMeH KoHe aTa-aHaJapMeH 0alilaHBICy YIIIH 94€yMeTTiK Xeaizepai keHe Oacka IUQPPABIK,
MecceH A Kepaepai naiijaaaHy);

— UMQPPABIK DKOHOMUKaHBIH COHFBI KbI3METTePiH IaiijalaHyAbIH apHalibl JaFAblAaphl (MBICAALL,
OYATTHI TEXHOAOTMLAAPABI ali4aAaHy XoHe OiaiM Oepy MasMyHBIH OpHaAAaCTHIPY YIIMiH caKTay).
YaxkeH >KoHe opTYpai AepekTepre IIIeKCi3 KOA >KeTKi3y >KeHe aKIlapaT aAMacyAblH >KOFaphbl
JKBLAAaMABIFEL JKaFAalibIHAA CTyAeHTTepre agicTeMeaik Koa4ay KeHe K0a4a Oap akmapaTThl TaHAAyAaa,
ceHiMaiairin 6arasayJa, MHTepIIpeTalsiayAa JKoHe TaljayAa KeMeK KepceTy epekille MaHBI3Fa Ie.
3amaHaym Myraaim VIHTepHeTTiH nudpAbIK OpTachklHAa CeHIMAI KOAJaHYB, >KaHa Oiaimaepai,
TYCiHAIpyAepai 5KoHe 04apMeH XYMBIC icTey TaciadepiH i3geit Oiayi kepex [4].

AXIapaTThlH YAKeH JepekTep KOpPBIHA OHBI TapaTy >KbIAAaMABIFBIHBIH aiTapAbIKTall apTybl
JKargaiblHAa KOA JKeTKidy MyMKiHgiri Oiaim Gepyai TyOereiiai esrepredi >XoHe IegarorTeH >KaHa
KY3bIpeTTepAi 4aMbITyAbl TaAall eTeal.

OKBITYy TeXHOAOTMSHBI KOCHIMIIIA pecypc peTiHAe IaligalaHyjaH Tepi TeXHOAOTUSHBI IaiigalaHy
apKpLAbl OidiMAil Kypy, cakTay, MHTerpaiuslay, Oepy XKoHe KOA4aHy IIpoIieci peTiHAe KapacThIpyAa.
ConbIMeH KaTap, 3aMaHayM TeXHOJOTHsJap IIbIFAPMAIIbIALIK IIeH JapalaHAblpy MYMKIiHAIKTepiH
KeHelTe i, Kalail OKyFa 00AaTBIHABIFEIH Oidyre MYMKIiHAIK Oepeai, COHbIMEH KaTap I1e4arortiy 0iaiM
aAyIIbIMeH TMiMAL ©3apa 9peKeTTecyiHe BIKITaa eTeAi [6].

byrinri taHAa megarorrep 6iaiM aaymslaapAblH UOMQPABIK CayaTTHIABIFBIH KAHIIAABIKTHI TUIMAL
KaJBIITacThIpa adaAbl KoHe oJap Oya VINiH IUQPPABIK KY3BIPETTiAIKTI AaMBITYABIH >KETKiAiKTi
AeHreiiine ue me? Ilegarorrep GiaiMm Oepyai mudpaanasipyra XoHe OUPPALIK OiaiMm Oepyai Oeacenai

eHrisyre AaiibH 6a?
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bya cypakrapra xayan isgey Typxusigaror I'asu yuusepcuretinig 100 >xorapnr Oiaim Oepy
OKBITYIIIBLAAPbI MEH CTyJeHTTepi KaThICKaH HIMQPABIK CayaTThLABIK MHAEKCiHiH[5] 3epTTeyine Heris
004481

YchIHBLAFAH 3epTTeyre calikec [6], mMQPABIK cayaTThLABIK KOPCETKIIIiHIH JKaAIlbl MoHI OKBITYIIIELAAD
MeH CTyAeHTTepAiH Iudpablk 0iaiM Oepyai 4aMbITyFa AaifbIHABIFBIH aHBIKTaliAbI KoHe aKIapaTThIK,
KOMIBIOTEPAiK, KOMMYHMKATUBTIK CayaTTBIABIKTHIH, COHJAli-aK MeJla CayaTTBLABIK — IIeH
TeXHO/OTMSLABIK, MHHOBALMsLAapFa JeTeH KO3KapacThIH JaMybIH OaradayJaH TYpaabl.

Kyprisiaren sepTrey HoTIDKeaAepiHe colikec [7] >KOFaphl OKy OPBIHAAPBIHBIH OKBITYIIBLAAPHl MEH
CTyAeHTTepiHiH IM(PABIK cayaTTHIABIK KOpCceTKimiHiH skaans! MaHi 100 6aaa4aH corikeciHIme 87 >KoHe
88 Gaaaapl Kypaabl, IMQPABIK CayaTTBLABIKTBHIH OapAbIK KYPBLABIMABIK, KOMIIOHEHTTEpPi >KOFraphl
AeHreiige 60aap1 (1-cyper). Bya peTre exi 3epTTeaeTin TonTars HUQPABIK CayaTTLIABIK KYPBLABIMBIHAA
mudpablK, 0iaiM OGepyai A4aMBITyABIH Kasipri TeHAeHLMAAApPBIH TYCiHyAeH, >KaHa LM(PPABIK
TeXHOOTHSLAaPMEH XXYMBIC icTeyTe JaifbIHABIKTaH KoHe 0AapAbIH KaCiON 4aMyAaFbl 91eyeTTi MaHbI3bIH
TYCiHyA€H TypaTblH MHHOBallMsAAap MeH TeXHOAOTU:AAapAbl AaMbITyFa AeTeH Ke3Kapac (TuiciHine 76

>KoHe 78 6aAa) CUAKThI KOMIIOHEHT €H a3 MoHTre 1e 00AAPL.
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1-cypet. LIuppabIK cayaTTHLABIKTHIH JKaAITbl JKoHe JKeKe MHAEKCTepiHiH (KepceTKilTepiHil) MaHAepi

3eprrey HoTIKeAepi [8] Kasipri meaarorrapAbIH UQPABIK CayaTThLABIFBIHBIH KYPBLABIMBIH JX9He OHBIH
Ka/BIIITaCybIHBIH HeTi3ri KOMIIOHEHTTEpPiH aHBIKTayFa MYMKIHAIK Oepai, OudpAbIK cayaTTBIABIKTHIH
MHTerpaaAbl KOPCETKIllliHiH >XaHe OHBIH KYPBIABIMABIK KOMIIOHEHTTEPiHiH >KOFapbl MaHbI34bLAbIFbIH

pacraabl, OChIAaMIIIa CTyA€HTTEP 63 OKbITYIIIblAapblHAaH CayaTThl A€T€H MI/I(l)Tl JKOKKa IbI¥apAbl.
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3eprTrey HoTIDKedepl Kasipri mHejgarorrapaslH OUQPABIK, CayaTTBLABIFBIH  KaABIIITaCTHIPYAAFDI
KeMIIiAikTepAi aHbBIKTayFa MyMKiHAIK Oepai [9]:

-1 >xaamst 6iaim Gepyai nudpaaHABIPYABIH Heri3ri GarbITTapbiH 3€pTTei
OTBIPBIII, CAaHABIK TEXHOAOTMSIAap MEH >KaHa pecypcTapabl AaMBITy CaAachbIHAAFbI
IegarorrepAid 0iAiMiH apTTHIPY KaKeT;

-l KYHAeAiKTi eMipiMisre GeaceHAl TypAe eHrisiain JKaTKaH >KaHa
TEeXHOAOIMAAapMeH >KoHe TeXHUKAABIK KYPBLAFbLAapMeH XKYMBIC icTeyai yIIpeHy KaXKeT;

-1 akmaparTbIK Kayilci3AikTi 4aMbITyFa, 9pTYypAi aKIIapar KesjepiHeH aAblHFaH
akKIlapaTThl TEKCepy KaXKeTTiAiriHe, COHAal-aK Ka3ipri 3aMaHFbl a4aMHbBIH ©MipiHiH
>KaHa caItachlH KaMTaMachl3 eTeTiH KOMMYHUKAaIVsAapFa JKoHe Oacka 4a TEXHMKaABIK
KYPBLAFbLAapFa OH K©3KapacThl AaMBITY MaHbI3ABI.

A924 ocbl Macelesepai IIelTy >KoHe aHBIKTAJAFaH KeMIMiAiKTepAi >KaKcapTy MyradiMaepain Kocion

KbI3MeTiHJe MalijalaHaTeiH IMQPABIK KY3bIPeTTiAiKTepAiH KaXKeTTi JaMybIH KaMTaMachl3 eTeAi.
KOPBITBIHABI
YCBIHBLAFAaH TY>KBIpPBIMAAaMaablK epeskeep MeH FLLABIMHU-3ePTTey HOTIDKeAepiH eckepe OTBIPHIIIL,
CaHABIK TEXHOAOTMSAapAbIH OeAceHAI JaMybl >KarjaliblHJa IIeAarorMKaAblK —KaybIMAACTBIKTBIH
INQPpPABIK AaFABLAAPABI AAMBITYFa MOTMBALVIICHI OiAiKTiAiKTi apTThIpyFa OafbITTaAfaH KOCBIMIIIA
KociOm Oiaim Oepyain Herisri MiHAeTiH aMKbIHAANMABL «biaiM» yATTBIK >KoOachHBIH «boaarak
Myfadimi» (Qegepasarlk KoDacel asCHIHAA «KOAJeHeH OKBITy» (POpMaTblH KoOca aAfaHAa,
ITearorMKaAbIK Y>KBIMHBIH HM(PABIK KY3bIPeTTiAIKTepiH KaABIIITaCTLIPY.
3amaHayy MYFaliMHiH OiAiKTiAiriH apTTEIPY KYPBIABIMBIHAA IM(PPABIK CayaTTHLABIKTEIH KeJeci Herisri
epe>keJepiH aHBIKTayfa 00AaAbI:

— >XaHa UNQPPABIK TeXHOAOTMAAAPABI (MHTEPAaKTUBTI aKIapaTThl ©HAEY Kypaadiapsl, MOOMAbAL
TEXHOAOIWIAap, DAEKTPOHABIK pecypcTap, OudpAbIK OaliaaHbIC Kypaadapel) THiMAl HaligalaHy;

- Vlureprerre TmiMai HaBuranms, KaHa 06iaiMai, MaaimeTTepain opTypai ¢popmasapsl MeH
TYpAepiH, Ka>KeTTi aKIlapar IIeH aKIlapaTThl i34ey KoHe eHAey MYMKIHAIT;

— U} pABIK OpTaja XXaHa 0iaiM Oepy Ma3MyHBIH, UHTEPaKTUBTI OKy MaTepuaAblH Kypa Oiay.

J@a ochl Ky3bIpeTTep Kasipri IejarorTelH aAjarbl XKblA4apAarbl aKlapaTThlK, KOMIIbIOTEPAiK,
KOMMYHMKaUVABIK CayaTTHLABIFBIHA, COHBIMEH KaTap MeJla CayaTThLABIFbIHA JKoHe TeXHOAOIMAABIK

>KaHaAbIKTapra KO3KapacklHa KOMBLAATEIH TaAallTapAbl aHBIKTAABL.
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TYPKMSI YHUBEPCUTETTEPIHAEIT NIETEAAIK CTY AEHTTEPAIH,
OAEYMETTIK-TTEAATOTUKAABIK BEMIIMAEAYIH 3EPTTEY:
VIHTETPALIMISTHBIH, KUBIH ABIKTAPBHI MEH CTPATETVISIAAPDI

CanbOaeBa baabsiM', Yiicel Gelisli’, EcenoBa Kamrmrat®

Bildiri Kodu: 1011
AolGcTpakT. Kasipri aaeMge KemrereH CTyJeHTTep IIeTeade, COHBIH imiHAe Typkmsiga 6iaiM aayast
TaHAaAbl, Oy OiaiM OepyaiH TaHBIMaA OarbIThIHA aliHaAyAa. Aaalija, IIeTeAAiK CTyJeHTTepAl sKaHa
eAAiH 94eyMeTTiK-Tle4aroTMKaAbIK JKaFjalidapblHa CoTTi OeiliMaey oAaH opi 3epTTeyai >KoHe K0A4ayAbIH
KOJallAbl CTpaTernsAapsIH 93ipAeyAi Talall eTeTiH MaHBI3ABl MiHAeT OOABII Kada OepeTiHiHe Ko3imi3
JKeTeAl.
Erettrx, €& ,|w}|tz : Oya seprrey MakcaTbl Heri3ri MoaceleaepAi, KUBIHABIKTapAbl >KoHE COTTI
OerliMmaeny cTpaTermsAapblH aHBIKTAy MakcaTblHAA, TYPKMSHBIH YHMBEPCUTETTIK opTachiHAa 0iaiM
aJaTbIH IIeTeAAIK CTYAeHTTepAiH 91eyMeTTiK-TlearoTiKaAblK OeifiMAeAy IpoLiecTepiH 3epTTeyTe JKoHe
OerfiMaeay IpoIlecTepiH aHBIKTayFa OaFbITTaAFaH.
Re€strx& %o,€f6eprrey HbicaHbl peTiHge Typkms yHuBepcUTeTTepiHAE OKUTHIH IIETeAAIK CTyJeHTTep
TOOBI TaHAAABIIT aABIHALL 3epTTeyae ipikTeyAi KaABIITaCTHIPY YIMiH CTYAEHTTEPAIH SpTYpAi yATTaphl
MeH 0iaiM geHTelilepiH ecKkepe OTBIPHII, Ke34eJICOK ipikTey a4ici KOA4aHBLAABL
Erettrx&%o,€}€: 3epTTEY MaKCcaThIHA JKeTy VIIiH cayadHaMa 94ici KoadaHbaAel. CayaaHaMasap IIeTeAAik
CTYAeHTTePAIH 9d4eyMeTTiK-TledaroTMKaAbIK, >Karjaiidapasl, Ipo0OJeMazapAbl >koHe Oeltimaeay
CTpaTernslapbiH KaObla4aysl Typaasl MaaiMertep Oepai. Cayaanamara 35 metea4ik CTyAeHT KaTBICTHL
¥}z~zjtl«d Typxusa yausepcureTTepiH/e IIeTeAAiK CTyeHTTepre KoAaay KepceTy OaFrjapaaMalaphiH,
COHBIH illiHAE Ma/eHU-TIeJarorMKaAblK ic-IllapaJap MeH TaAiMrepaik >KyiieciH asipaey. bya ic-
Iapajap IIeTeAAiK CTyAeHTTepAiH OelliMaelyiH >KaKcapTyra >KoHe KOAailAbl OKy MeH 94eyMeTTiK
OpTaHBI KYPYFa BIKIIaa eTedi.
VB;WWBX' DEFG:}bE,, reX-& %oorX,rtt€s& {re€,, rex-& ur,,|<v<"s|szw& {re€, rex-& yrtre& }tx,r~ttre€-&
“e3"R&X~"Sre} tritre€6& &
9$),)- 8VH#=CA3&G+>Y{2#8%

'04<%)B.G-@B%B3(,@, @7%13973(%S3L98,(0%1-GHEIF @S I)T(>(2/%b(B,9@ (0% U@ A-3), BBREN'-G%

(O (3(5,%i%&0' (B*$%T (>(2/) B(BROMK@'S(-A(45(0,'6'(,043.%j %

* :39:4<34$%=(>%U@ A-3),B*%i&@2(3(SDPBD)IE7'(,043.%j!

# <98B93%9;%:-G(797,8(0%L8,-@8-)$%<-1.B*%&))98,(B-%:39;-))93%9;%B/-% <-1(3B"-@B%9;%:-G(797*% (@G %"
I(@(7--@B$%&B(3(5,%T (>(2/%b(B,9@(0%U@,A-3),B*4%i&0'(B*$%T (>(2/)B(@$%2('8/(BO-)-BIA(6'(,043.

%

253



STUDY OF SOCIAL-PEDAGOGICAL EDUCATION OF FOREIGN STUDENTS IN TURKISH
UNIVERSITIES: CHALLENGES AND STRATEGIES OF INTEGRATION
Sanbayeva Balym!, Yiicel Gelisli’, Yesenova K. A.#
&
Abstract. In today's world, many students choose to study abroad, including Turkey, which is becoming
a popular destination for education. However, we believe that the successful adaptation of foreign
students to the socio-pedagogical conditions of new country remains an important task that requires
further research and the development of appropriate support strategies.
9C48&K>3K8B4&8<&2Ch&BRIrpEke of this study is to study the socio-pedagogical adaptation processes
of foreign students studying in the university environment of Turkey in order to identify the main
problems, difficulties and successful adaptation strategies.
(/K #$=&/42C8+ch group of foreign students studying in Turkish universities was selected as the
research object. A random sampling method was used to form the sample in the study, taking into
account the different nationalities and educational levels of the students.
\4B4(3%C& /42C8tielvey methods were used to achieve the research objective. The questionnaires
provided information on foreign students' perception of socio-pedagogical conditions, problems and
adaptation strategies. 35 students participated in the survey
\4%8//4$+(2#8%Bdevelop support programs for foreign students in Turkish universities, including
cultural-pedagogical activities and mentoring system. These activities contribute to improving the
adaptation of foreign students and creating a favorable learning and social environment.
()/01&23-" . +(K2(2#8%-&B8%#(,&(+(K2(2#8%-&KA+(=8=#%(,&(+(K2(2#8%$-&<834#=$&B2>+4$2B-&9>3"#BC&>$#AA43I
9$),)- 8VH#=CA43&G+>Y{2#8%

Kipicmie

Kasipri aaemae 6iaim Gepyain skahanaanys! OapraH caliblH OalikaaaJbl JKoHe 9pTypAi eadepaeri oKy
OPBIHAAPHI 3A€MHIH TYKIIP-TYKIIipiHeH cTyaeHTTepAi TapTagsl. OcelHAalt MbIcaajapabis Oipi-Typkus,
o3iHiH 0all MoJeHN MypacbIMeH, >KOFaphl 0iZiM camachIMeH >KoHe KoCiOM >KeKe ecy YIIiH apTypai
MYMKiHAiKTepiMeH XaAblKapaAablK CTyACHTTEPAiH Ha3apbIH ayapaThiH KapKbIHABI AaMBIII KeAe JKaTKaH
ea.

Anaiiga, meteaAik CTyAeHTTepPAIH YHUBEPCHUTET OpTachlHa COTTI eHyi keDiHece apTypai OeitiMmaeay
KUBIHABIKTapbIHA Tall 0o4aAbl. bya KUBIHABIKTap VHUBEPCUTETTEPAIH THICTI KOAJaybl MeH
CTpaTernsAapblH KakeT eTeTiH TiaAiK, MaJeHHU, o94eyMeTTiK >KoHe IleJarorukaablK acleKTiaepMmeH

OariaaHbICTEI 00AyBl MYMKiH. OCBHI MaKaZaHBIH MakcaTel TypKus yHuBepcUTeTTepiHAe IIeTeAAiK
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CTyAeHTTePAIH 94eyMeTTiK-TledarorMKaablK OeriMaeayiH 3eprTrey OoAbIn TaOblLiagbl. bya mpomnecri
TaAAaii OTBIPHIII, 0i3 CTyAeHTTepAiH aaAbIHAA TYPFaH HeTi3Ti KMBIHABIKTapAbl, COHAAl-aK TMiMAL KOA4ay
IIapalapelH a3ipaeyre Heri3 001a alaThIH COTTI OelliMaeAy CTpaTernsiAapbiH aHbIKTay¥Fa THIPbICAMBI3.
Ocpl MakcaTKa >KeTy YVIIIH cayadHamMa oJiCTepiH KOAAaHy apKblABl IIIeTeAAiK CTyJeHTTepAiH
ToXXipuOeciHe Taajay >kacaaasl. bya seprreyain HoTVDKeAepi IIeTeAAiK CTyAeHTTepAi coTTi Oertimaey
ywin Typkus yHuBepcuteTTepiHAe MHKAIO3MBTI JKoHe K0AJAay OPTachlH KYPYAbIH MaHBI3ABLABIFbIH,
COHJal-aK THiCTi Ko44ay CcTpaTernsiiaphbl MeH OargapAamMaJapbiH a3ipaeyre Heris 604a adasbl.
Penensusiaanran Makadaaap spTypAi 6iaim Oepy KOHTeKCTTepiHAeTi OAeyMeTTiK JKoHe e AaroTuKaAblk,
OerliMmaeayaiH MaHBI3ABIABIFBIH KepceTedi. Mardieva (2019) >xeme Nikitin (2022) septreyaepi
OKYIIIBLAaPABIH OeftliMaeayiH KoA4ay YIIiH THIMAl TEXHOAOTMsAap MeH CTpaTervsidapAbIH KaXKeTTiAiriH
epexmre atan eTegi. Feldman (2016) myrasimaepai okpiTy MeH OeitiMaeyain keciOm Oiaim Oepy
KaybIMAaCTBIKTapbIHAAFbl POAIH KOpceTe OTHIPHII, IeJarornKaablK a4eTKe TapTy TY>KbIPhIMJAaMachIiH
seprrerii. Yarushkin (2020) >xacecripimaepain a1eymeTTik OertiMaeAyiHiH ITe4arornKaasbIK acIIeKTicCiH,
acipece TOABIK emec oTOacpLAap KardaliblHAa KapacTeipaabl. bipikTipiaren 6ya seprreyaep Oiaim
OepyJeri 2aeyMeTTiK >KoHe IleAarorMKaablK, OelliMaeayAiH MaHBI3ABLABIFBIH JK9HE OHBI KOAJayABIH
TUIMA] CTpaTernsAaphiH 93ipAey KasKeTTiAiriH KepceTeai.

Typxusaarsl OKy OpTacklH KapacThIpFaH Ke3ae 3epTTeyllilep apTypAi acneKTiaepai 3epTredi, COHbIH
iminAe Tia yiipeHyae TeXHOAOIVLIHBI KoadaHy (Aydin, 2013), magenn ¢axropaapaby elLearning
enrisyre acepi (Barton, 2007) >xeHe Im1eTea4iK CTygeHTTepAiH cabaKTaH TBIC Tiaal yiipeHy TaxipmOeci
(Demiral, 2013). bya sepTTeyaep TeXHOAOTMSHBIH Tiad YipeHyAl JKaKcapTyJarbl 9AeyeTiH, COHAal-aK
6iaim Oepy TaxxipuOeaepiH KaABINITaCTRIPYAAFbl MaJeHN (PaKTOPAAPABIH POAIH XoHe OKYIIbliapAblH,
CBIHBIIITAH THIC OKBITYABIH 9pTYpPAi ToKipmOeciH aHbIKTalAbL.

bipkatap 3eprreyaep >korapel 0iaiM Oepy caaacblHAaFbl IeTeAAIK CTyJeHTTepAl KoaAayAblia
seprreriai. Marinenko (2021) sxene Arthur (2017) OaeymeTTik MHTerpalVsIHBIH MaHbI3ABLABIFBIH JKOHe
Ipogeccop-OKHITYIIBLAAP KYPaMBIHBIH KOA4ay KepceTyJeri peaiH atam kepceTteai. Marinenko (2021)
COHBIMEH KaTap MyFaliMAepAiH 9pTypai caHaTTaphl KOAJAHATHIH CTpaTeruslapra Hasap ayzapa
OTBIPBHII, AUAAKTUKAABIK, IICUXOAOIVAABIK >KoHe 91eyMeTTiK-MaAeHM KOMEKTiH KaKeTTiJirine Hasap
aysapagpl. Bartram (2008) >xac, ®THMKaABIK >KoHe YAT CUAKTH (PAKTOpAapAbl ecKepe OTBIPHIIL,
XaAbIKapaablK CTYAeHTTepai KOAaayAblH OachIMALIKTapBIH 3epTTeridi. Ocol 3epTTeyaepain GapAbIFbI
IPpOeCcCOPABIK-OKBITYIIBIABIK, KYPaMHBIH poiHe >KoHe KeIlleHAl TocCiaaiH KakeTTiairiHe Oaca Hazap
ayJapa OTBIPBII, IIeTeAAiK CTYAEHTTEPAl JKeKe KOAA4ayAbIH MaHbI3AbIABIFBIH KOPCETEeAL.
Kopoiteingsaait  xeae, Typkms yHUBepcUTeTTepiHAe IIETeAAIK CTYyAeHTTepAiH dAeyMeTTiK-
ITeJarornkaAslK OeiliMAeAyli MYKMAT 3epaeleyai >KoHe THMIMAI KOAJay CTpaTerMsaAapbH 93ipaeyai

TaJarll eTeTiH Kypdeai >XoHe KOII KbIPABI IIPOIlecC eKeHiH aTall oTKiM Keaeai. TypKusaHbIH apTypai 6iaiM
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Oepy KOHTeKCTTepiHJe >XoHe OKy OpTachlHJa KYPrIi3idreH 3epTreylep IIeTeAAiK CTYyAeHTTepAiH
KVUBIHABIKTapPBIH JKoHe OAapAbIH COTTi OelliMaely >K0AAapbIH KaKChl TYCiHyTe KOMeKTeceAl.

daicreme

3epTTeyae AepekTepai >KMHay VIIH cayadHaMma o4ici KoagaHbiaabl. deprreyre Typxusasarsl 'azu
YHUBEPCUTETIHAe OKUTHIH 35 IIeTeAAiK CTyAeHT KaTBICTEL IpikTey ogici: 3epTTey HBICAaHEI peTiHAe
Typxus yausepcurteTTepiHAe OKUTHIH IIETeAAIK CTyAeHTTep TOOH TaHAaAABL IpikTeyAi KaABIITaCTEHIPY
YIIH CTy AeHTTepAiH 9PTYpAi yATTaphl MeH 0iaiM geHreliaepiH ecKkepe OTBIPBIIL, Ke3AeICOK ipikTey agici
KOAAQHBIAABL.

CayasHaMazap 3epTTey MaKcaTTapblH eCKepe OTBIPBIII apHaiibl 93ipAeHAl >KoHe YHMBEpPCUTET
OpTachlHAA CTYAEHTTepAIH 94€yMeTTIK >KoHe IleJarormkaablK OeiliMAeAyiH 3epTTeyre OaFbITTaAfaH
CypaKTapAbl KAMTBIABL.

JepexTep XuHaAFfaHHaH KelliH cayaJHaMazAap CTyAeHTTepAiH >KayanTapbhlHAArbl HEeTi3Ti TeHAeHIsAAap
MEeH 3aHABIABIKTapAbl aHbIKTay VIIH CaHABIK TaajaydaH oTTi. bya rtaagay Typxusaagarer TI'azn
VHIBEPCUTETTIHIH OpTachlHJa IeTeAAiK CTyAeHTTepAiH OelliMAeay AeHTeifiH OaFaJayFa MYMKIiHAIK
Oepai.

Taaaay

CayasHaMa JepeKTepiH >KMHAFaHHAH KeifiH, Oi3AiH 3epTTeyAiH Keaeci Ke3deHi-oaapapl Taaday. bya
Oeaimae 0i3 Herisri HaTMIKeaepal KapacThIpaMbId >XKoHe TYypKUSHBIH YHUBEPCUTETTIK OpTachiHAA
IIeTeAAiK CTYAEHTTepAiH o4eyMeTTiK >KoHe IIeJaroIMKaAblK OelliMAeAyiH CUIIATTalITBIH Herisri
TeHAEGHIMAAapPAbl aHBIKTalIMbI3. JepekTepai Taajay CTyAeHTTepAiH Kasipri >KarAaliblH >KaKChIpak
TYCiHyTe >KoHe Hasap ayJapyAbl >KeHe KOChIMIIIA 3epTTeyJepAi Ka’keT eTeTiH HeTisri acrexTiaepai
aHBIKTayfa MYMKiHgiK Oepegi. CayaaHama HOTIDKeAepiH TalgayFa Kipiceilik >KeHe HeTisri
KOPBITBIHABLAAPABI aHBIKTAMBIK,

bip kbI3bIFE], pecrioHAeHTTepAiH 82,9% - b1 Typkmsaaars OiaiM caltacklHa KaHaFaTTaHy TypaAdbl CypaKka
oH >xayar Oepai, aa 17,1% - »1 HapasbLABIK, Oiaaipai. Bya natioke Typxust yausepcuteTTepinie OKUTBIH
IIeTeAAiK CTYAEHTTepAiH KOIIiAiri YCBIHBIAATBIH ©0iaiM camachlH OH OaFaJaliTBIHBIH TYCiHyTe
MYMKiHAiK Oepeai.Aaarija pecrioHAeHTTepAiH OecteH Oip GeairiHeH a3biHAa Tepic miKipaiH 60AYBI OCEHI
CTyaeHTTepAiH OiaiM Oepy Taxipubecin ogaH api sepTTey >KoHe >KaKcapTy YILIiH MaHbI3AbI aKIIapaTThI

ycopiHagp!. Auarpamma-1
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Aunarpamma-1. Typxusigare: 6iaiM caraceiHa pusaceis Oa?

Turkiyedeki egitimin kalitesinden memnun musunuz?

35 oTBeTOB
@ Evet
©® Hayirr
82,9%
Hotikeaep pecniongentrepain  80% - B OKBITYIIBLAApABIH —OJapFa JereH Koe3KapachlHa

KaHaraTTaHraHbIH, a1 20% - bI Hapa3blABIK Oiagiprenin kepceteai. bya Typkusa ynusepcurerrepingeri
meTeAAiK CTyAeHTTePAiH KOIIidiri OKBITYIIBLAaPABIH OJap¥a AereH KO3KapachlH OH OaraJaliThIHBIH
KepceTedi. Aaaiida, peclOHAeHTTepaiH Oip Oeairi apacblHAa Hapa3bLABIKTBIH 0OO0Aybl OiaiM Oepy
IIPOLIECiHIH CaIlachlH >KoHEe OKBITYIIbLAAP MEH CTyAEHTTep apacklHAAFbl KapBIM-KAaTBIHACTEL JKaKCcapTy

YILiH ecKepiaeTiH MaHBI3ABI CUTHAA 00AbII TabblaaAbL. JduarpaMma-2

Amnarpamma-2. Ciz Myraaimaepais cisre gereH Ke3KapacklHa pu3achi3 6a?

Ogretim elemanlarinin size karsi tutumundan memnun musunuz?
35 oTBeTOB

® Evet
@ Hayir

Kezeci cypax HoTiKeaepi pecrOHAeHTTepAiH 73,5% - bl OKBITYIIBLAAPABIH TaJalTapbIH TYCiHYAIH
KapanabIMABLABIFBL Typadbl CypaKKa OH >Kayall OepreHiH KepceTedi, aa 26,5% - bI KepiciHIe mixip
0iaaipai. bya xaaslkapaabsIK CTy4eHTTepAiH KOIIIiAiTri OKBITYIIBLAAPABI TYCiHyTe ceHiM Al eKeHAIKTepiH
KepceTeai. Aaariaa, OyFaH KMHaAFaH CTYAeHTTepAiH a3 6e4iri KochIMIIIa K0A4ayAbl KoHe OKBITYIIbLAaP

TapallblHaH HaKTHI TYCiHAIPYyAl KaXKeT eTyi MyMKiH. JduarpamMma-3
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Amnarpamma-3. Ciz Mmyraaimaepain ci3geH He KaaalTBIHBIH 9pKalllaH OHall TyciHecis Oe?

Ogretim elemanlarinin sizden istediklerini her zaman kolayca anliyor musunuz?

34 oTBeTa
® Evet
® Hayir

CyparbIMBI3ABIH 3epTTey HOTIDKeAepi KOpceTKeHAel, PecIIOHAEeHTTepAiH 68,6% - bl OKBITyIIbLAapAaH

KaXKeTTi Koa4ay aAy TypaaAbl cypakKka OH >kayall Oepai, aa 31,4% - I kepiciHme mikip 6iadipai. bya
Typxusa yHuBepcuTeTTepiHAEI IIeTeAAIK CTyAEHTTepAiH KOMIIiAiri OKBITYyIIbIAapAblH KOAJayblH
cesiHeTiHiH KepceTedi. JereHMeH, CTy4eHTTepAiH yIITeH OipiHeH a3bl apachlHAa HAPA3BLABIKTEIH OOAYEI
6iaim Oepy TexxipmOeciHiH caracelH JKaKCapTy YIIiH eCKepy Ka’keT MaHBI3AbI aCIIeKT OOABIIT TaObLAaAbL.

Auarpamma-4

Amnarpamma-4. Ci3 opKalraH OKBITYIIBLAapAaH KasKeTTi K0A4ayAbl adackls Oa?

Ogretim elemanlarindan her zaman ihtiyaciniz olan destegi allyor musunuz?
35 oTBeTOB

® Evet
@ Hayir

Keazeci cyparpIMBI3aBIH gepekTepi pecrioHgeHTTePAIH 31,4% - BI OKBITYIIBLAapMeH KapbIM-KaThIHACTa
TiAAIK KMBIHABIKTapFa Tall D0AFaHBIH KepceTeai, aa 68,6% - I MyHAal TpodaeMaiapra Tarl 00AMaFaHbBIH
anTTel. bBya mieteagix cryjeHTTepaiH eadyip 0eairi OKBITyIIbLAapMeH KapbIM-KaThIHACTa TiAAik

KUBIHABIKTapFa Tall 00AaTHIHBIH KepceTeai, 0ya oaapAbiH 6iaiM Gepy ToKipmOeciHe acep eTyi MyMKiH.
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bya conpiMen KaTap XaAblKapaablK CTyAeHTTepre TiA4i OKbITyJ4a >KoHe 0OJapAblH KapbIM-KaThIHaC

AAFABLAAPEIH KeTiaaipyae Koa4ay KOPCeTyAiH MaHBI3AbLABIFEIH KopceTedi.. duarpamMmma-5

Amnarpamma-5. Cizge MyrasiMaepMeH KapbIM-KaTbIHACTa Tid4iK Maceaeaep 60a4bI Ma?

Ogretim elemanlariyla iletisiminizde dil problemi yagiyormusunuz?
35 oTBeTOB

® Evet
® Hayir

68,6%

Hotiokeaep kepceTkeHAel, peclIOHAeHTTEPAIH TeK 14,3% - bI Tiaal MeHTepy AeHrelii OKy IIpolieciHe
Keaepri KeATipeai gemI caHaliabl, aa 85,7% - bl Oackaa arTassl. by mereasik cryseHTTepAiH KOmiairi
TiaAl MeHrepy AeHrelliH TaOBICTBI OKyFa KeAepri Ael caHaMaWTLIHBEIH KepceTeAi. JeTeHMeH, TiAAik
mebep ik AeHreriiHe Oail1aHBICTHI KMBIHABIKTapFa Tall OOAFaH CTYAeHTTepAiH a3 FaHa 0e4iri TmimMai oKy

Ipoueci yIIiH KOCBIMINIA K0A4ay MEH pecypcTapAbl KaXKeT eTyi MyMKiH. Auarpamma-6

Amnarpamma-6. Cizain Tiadik AeHreliiHi3 oKyFa Kedepri KeaTipe me?

Dil diizeyiniz 6grenmenizi engelliyor mu?
35 oTBeTOB

® Evet
@ Hayir

CayazHaMa HoTIKeAepi peclioHAeHTTepAiH 77,1% - bl TiaAl MeHTepy AeHTelli KoHe JKOFaphl AeHTelile
ceriaey kabileTiHe gereH ceHIMAIAiK Typaabl cypakka OH >Kayan OepreHiH kepcetedi, aa 22,9% - b
ceHiMci3aik Oiagipai. bya mereaaik cryaeHTTepAiH Kemmiiairi esdepiniH Tiadik aeHreitiHe ceHiMAi

eKeHAikTepiH KepceTedi, Oya oaapabiH TypKUSIHBIH yHUBEpCUTETTIK OpTachiHJAa COTTI Oeliimaeayine
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bIKIaA €Tyl MyMKiH. /leTeHMeH, TiAiK gaFAblaapblHa CEHIMAL eMecC peCcIIOHACHTTepPAiH a3 CaHbl KapbhIM-
KaTbIHAC AaFAblAapblH >KaKcapTy VIIiH KOCBIMINA KOAJay MeH pecypcTapAbl KakeT eTyi MYMKiH.

Auarpamma-7

Amnarpamma-7. Ci3 Tiaai KaHITaABIKTH XKaKChl Oiaecis, ci3 >KOFapsl geHrelide coriaeii adacerzda?

Dil egitiminiz yiiksek diizeyde mi konusuyorsun?
35 oTBeTOB

@® Evet
@ Hayir

Cayaanama HaTIDKeaepi OoiibiHIIa pecrioHgeHTTepAlH 40% - b Typxusiarsr Oacka CcTyJeHTTepMeH
KapbIM-KaTbIHACTa KUBIHABIKTAp TyBbIHJAraHBIH artanm oTTi, aa 60% - Bl MyHgal mpoOaemaiap
TyBIHAAMaabl Aell kayan 6epai. by merteaaix cryaenTtrepain eaayip 6e4iri Xxepriaikri crysgeHTTepMeH
KapbIM-KaTbIHACTa KMUBIHABIKTApFa Tall OOJAFfaHBIH KepceTedi. Bya HaTibkesep MHTerpanmsabIk,
OargapaaMasapAbl JKaKCapTyAblH KoHe IIeTeAAiK CTYAeHTTep YIIiH KaphIM-KAThIHACTBIH BIKTHMAaA
npodaemMalaphliH a3aiTy xoHe TypKusgarsl yHUBEPCUTET ©MipiHe BIHFAlLAbI OelliMaeayre BIKIaA eTy

yuin «Koaaay» oprachiH KypyAbIH MaHBI3ABLABIFBIH KOpceTeai. Auarpamma-8

Aunarpamma-8. Typxkusiga 6acka cTyJeHTTepMeH KaphIM-KaThIHAC XKacay KUbIH 001451 Ma?

Turkiye'deki diger 6grencilerle iletisim kurmakta giicliik yagiyor musunuz?
35 oTBeTOB

@ Evet
@ Hayir
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Cayasnama HoTioKeepi OoiibiHIIa pecrioHAeHTTepAiH 80% - BI ©34epiHiH aagblHa KOVBLAFAH OKY
TaIlChIpMaJapblH OHall OphIHJAay KaliseTi Typaasl cypakka oH >kayarn Oepdi, aa 20% - b1 Oya Typaabt
KyMaH HeMece Tepic mikip 6iaaipai. bya meT ea cryaenTTepain Kemnmrigiri oKy TarcepMadapbiH COTTI
OpBIHAAM aAaTHIHALIFBEIHA CeHIMAl eKeHAiKTepiH KepceTedi. Aaaiiga, peclIOHAEHTTepAiH a3 Oeairi Oya
poliecTe KMbIHABIKTapFa Tall 00Aybl MYMKiH, OyA OKyABI COTTI asKTay YIIiH KOCHIMINIA KOAJ4ay MeH

pecypcrapAabl KaXKeT eTyi MyMKiH. Juarpamma-9

Amnarpamma-9. Ci3 aaAbIHBI3Fa KOJMBIAFaH OKY TaIlCBIpMaJapblH OHall OpbIHAAl aackrs 0a?

Size verilen egitim gorevlerini kolaylikla yerine getirebiliyor musunuz?
35 oTBeTOB

® Evet
@ Hayir

Cayaanama HaTVDKeAepi OOMBIHINIA pecrioHAeHTTepAIH 45,5% - bl JKaTakxaHaja TyPYAbIH JKallABLABIFEI
Typaasl cypakkKa OH >Kayam Oepai, aa 54,5% - »1 Oya Maceae OoiiblHIIA Tepic mikip 6iagipai. bya
eTeA4iK CTyAeHTTepAiH egayip Oeairi Typkmsaga >xatakxaHajga TYpyAaH BIHFAICBI3ABIK Ce3iHETiHiH
KepceTeai. bya HoTibKe2ep yHUBepCUTeT JKaTakXaHalapblHAA IIETeAAIK CTy4eHTTep YIIiH eMip cypy

>KardalidaphlH >KaKCapTyAbIH JKoHe JKaliabl OpTa KYPYyAbIH MaHbI3AbLABIFEIH KopceTeai. Auarpamma-10

Aunarpamma-10. JKataxxaHaga Typy ci3re bIHFaifAbl Ma?

Yurtta kalmak sizin igin rahat mi?
33 oTBeTa

® Evet
@ Hayir
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Cayasnama HOTIDKeAepi OOJBIHINA pecrOHAeHTTEpAIH 33,3% - bl JKaTaKXaHajarbl 0e/MelecTepMeH
KapbIM-KaThIHACTaFbl KUBIHABIKTAp Typaabl CypaKKa OH >Kayall OepAi, aa 66,7% - b1 Oya Typaasl Tepic
mikip Oiaaipai. bya xeriGip meteagik crygentrepre Typkusgars )katakxana 6eamesepiven OaitaaHbIC
OpHaTy eTe KUBIH eKeHiH kepceTei. bya HaTmKeaep cTyaeHTTepAiH KaKChl 94€yMeTTiK OeliiMaeayine
BIKITaA eTy YIIiH >KaTakXaHalapaa KoaJay >KoHe VIHKAIO3MBTI OpTaHBI KYPY KaKeTTiAiriH KepceTeai.

Auarpamma-11

Aunarpamma-11. J)KaraxxaHagarsl KepIridepiHizoeH celiaecy KUbH 6a?

Yurtta oda arkadaslarinizla iletisim kurmakta zorlaniyormusunuz?
33 oTBeTa

@ Evet
@ Hayir

Keazeci cypaxTsiH HoTIKeAepi OOBIHIIA peCIOHAEHTTepAiH 17,6% - b1 Typkusga madenu Oertimaeayae
KUBIHABIKTapFa Tar OoAFaHBIH aTtall oTTi, aa 82,4% - »I MyHAall KMBIHABIKTap JKOK JeIl JKayall OepAi.
bya meteaaix cryaentrepain kenmiairinge Typkusga maaenu Geriimaeaye yAKeH mpodaeMaaap >KOK
eKeHiH KepceTeai. Aaarida, MyHAall KUBIHABIKTapFa Tall 0OAFaH CTyJeHTTepAiH a3 FaHa OeAiri oaapas
>KaHa MoJeHM opTara OipiKTipyai >KeHiaZeTy VIIiH KOCBHIMIIA KOAJay MeH OelliMaeany IapadapbiH

Ka>KeT eTyi MyMKiH. Auarpamma-12
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Amnarpamma-12. Typkmsaga Magern OertliMaeny KUBIHFa COFaAbI Ma?

Tirkiyede kdltiirel uyum zorluklar yasiyor musunuz?
34 oTBeTa

® Evet
® Hayir

"Ciz xail eageH KeaAiHi3?"- JgeTeH cypaK peCHOHAEHTTEPAIH Kail eAje IIbIKKAHBIH aHBIKTayFa
OarpITTaaraH. bya cypak KaThICYIIBI CTYA€HTTePAIH MdAeHM >KoHe ¥ ATTHIK KOPAapbIHBIH 9PTYPAiAiriH
TYCiHyTe acep eTeai KoHe OJapAbIH YHUBEpCUTET ©MipiHiH >kaHa OpTachlHa OelliMAeayiH Taajayaa

MaHbI34BI 60ayel MyMKiH. Ci3 MyHHI 13-amarpaMmazan Kepe aaachl3

Aunarpamme-13. Ci3 xait eageH KeAAiHi3?

PecriongeHT OKUTHIH MaMaHABIK TyPa/Abl MaCeAe OHBIH aKajeMUSLABIK, KbIBIFYIITBLABIKTaphl MeH KaciOu
YMTBLABICTAPBIHBIH CaJachblH aHBIKTayFa OarbITTadraH. bya cypakTeiH >XKayaObl OKy KOHTMHIEHTIHIH
KYPBIABIMBIH TYCiHyTe, COHAaii-aK, yHMBepcuTeTTeri OisiM Oepy KbI3MeTiHiH Heridri OaFbITTapbBIH

aHBIKTayfa MYMKiHAIK Oepeai. bBya cypaxkrteig >kayanrapelH Taajay HakTel OiaiMm  Oepy
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OargapaaMajsapbiHa CYypaHBICTHI Oaradayra, CTYAEHTTEPAIH KaXKeTTiAiKTepiH aHBIKTayFa >KeHe Oiaim

Oepy mporeciH >KaKcapTy cTpaTermslapblH >Kacay¥a keMeKreceai. Jduarpamma-14

Aunarpamma-14. Ci3 xaHAai MaMaHABIKTa 0iaiM aaaceis?

5 o “ & p & Q;Q >§<°\° R
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CryaeHTTepre 04apAblH OKYy OPHBIH TaHAAyAaFbl MOTHMBAIIMACE! MEeH KaAaybIH TYCiHy MaKcaThiHAa ['asu
YHMBEPCUTETIH TaHJAay ceOerTepi Typaabl Cypak Kolbliaabl. bya cypakTeiy >kayaObl yHMBEpCUTETKe
CTyAEHTTepAl He KBI3bIKTHIPATBIHBIH JKAKCHI TYCiHyTe JXoHe 0aapAblH Oiaim Oepy OarjapaaMasapsl MeH
JKarjalidapblH OJAapAblH KakeTTidikTrepine Oeifimaeyre KemekTecedi. JKayamrapasl Taasay

MapKeTHHITIK CTpaTernsalapapl KaKkcapTyFa >KoHe KaHa CTy4eHTTepai TapTyra Kemekreceai. Kecre-1

Kecre-1. Heaikren I'asu yHuBepcuTeTiH TaHAaABIHBIS?

1 YTB crunenauscen aay

2 beaeaai ynupepcurer

3 Coyaer paKyabTeTi OKBITYIIIBLAAaPBIHBIH K9CiOMAiTi
4 Camnaapl 6iaim

5 MexkrenrTeri 40cTapAbIH YChIHBICTAPBI

6 YHauBepcureTTeri XXaKchl 6iaimi

7 Mmxenepaik MeKTeNTiH >XKaKChl Oiaimi

8 Kozaxetimai Oaraaap >kaHe >KaKChl OKy ITapTTaphl
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9 XaapIKapaablK AeHTelAeri KaCilIKepAiK )KoHe MHHOBAIIMAABIK YHUBEPCUTET

10 Typxusney 6iaiM casacklHAAFEI Y34iK YHUBEPCUTETTEPiHiH Oipi
11 YHuBepcurerTe 1mereaAik KBOTaHBIH 0OAYBI

12 Kertiaaipiaren seprreyaep

13 YHUBEpCUTETTIH carlaabl OKBITYIIBLAAP KYPaMbl

14 Camazsl 6i4iM >KoHe JaMy MYMKiHAIKTepi

15 OKBITYABIH >KaAFbI3 KOA >KeTiMAi HyCKachl

16 YHuBepcuteTTep peTUHIICIHAE XKaKChl MO3UIIN aAybl

17 YHuBepcHTeTTIH >KaKChl Oedeai >koHe cartaasr Oiaimi

l'asu yHuUBepcureTiH TaHgay ceOenTepi Typaabl cypakka CTyAeHTTepAiH >KayanTaphlH Taajay
OappICbIHAAa OKYy OpPHBIH TaHAAYABIH Herisri ceGenrepi OHBIH Oegeai MeH 0iaiM camacel OOABIIT
TaOBLAATBEIHABIFEI aHBIKTaAAbl. Kemreren crygeHtTrep yHUBepcuTeTTiH Typkusda Aa, ogaH TBIC
JKepaepae Ae KaKChl OeJeare Me eKeHIiH arall ©TTi, OyA oap VIIiH mremrimM KaObladayda MaHBI3ABI
¢axTop 60aap1. COHBIMEH KaTap, CTyA€HTTeP OKBITYIIbLAAP KYPaMbIHBIH CaIlachiH, paKyAbTeTTep MeH
VMHCTUTYTTap OKBITYIIBLAaPBIHBIH KaCiOMAiriH >korapsl Oarasaasl. Kerbip cTyAeHTTep COHBIMEH KaTap
OKYABIH KO/AKeTiMAiAiriH, AaMy MYMKIHAIKTepiH >koHe YHUBEpCUTETTIH OeeaiH oaapAbIH TaHAAybIHa
acep eTeTiH (paKTOpAap peTiHAe ararl oTTi. JKaamsl, HoTiKeaep I'asu yHuBepcuTeTi cTyAeHTTep i o3iHiH

Oegeaimen, OiaiM carrachIMeH XoHe KaciOn JKeKe eCy MyMKiHAIKTepiMeH KbI3BIKTRIPATLIHBIH KOPCeTeAi.

Taaxplaay

biaim Oepy mpomecinde oaeyMeTTiK >KoHe IleAarOTMKaAbIK, OelliMaeany, ocipece IeTeAaAiK OKBITY
KOHTEKCTiHAe IIellyIni pea aTKapadbl. Op Typai MajeHM XeHe OiaiM Oepy opTasaphiHaH KeAreH
CTyAEHTTep >KaHa OpTara eHyre >KoHe OKyAa KeTiCTiKKe KeTyTe ThIpbICKaHAa KeIITereH KMbIHABIKTapFa
Talr 6oaaasl. bya Typreida OeltliMaeayai Koaday YIOiH TMiMAL cTpaTerusiap MeH TeXHOAOIVIAapAbI
93ipAey KaKeTTidikke aliHaAaAbI.

bya seprreyain makcatel-Typkusgarsl ['a3u yHuBepcuTeTIHALTI IIEeTeAAiK CTyA€HTTepAiH 94eyMeTTiK
JKoHe IeJarorukaanlk OeliMaeayin taaaay. bis crysentrepain coTTi Oeliimaeayine sacep eTeTiH Herisri
¢akTopaapabl aHBIKTayFa >KoHe OCHI IIPOLECTi KoAAay YINiH KOAAaHBLAATHIH 9pTYpAi cTpaTermsaap
MEH TaCiAAepAis TUiIMAiAITiH 3epTTeyre THIPhICaMBbI3.

Taakplaay asceiHAa 6i3 3epTTey HOTMIKeAepiH OCH cadada >KYpPri3iAreH aAAbIHFBI 3epTTeyAepain
HOTIKeAepiMeH CaAbICThIPaMbl3, COHBIMEH KaTap OJapAbl >KaAlbl TEOPUABIK Heri3 KOHTEKCTiHAe

TaAKbLAaiiMBI3. AABIHFAaH MoJliMeTTepre cylieHe OTBIPHI, Oi3 CTyAeHTTep4iH o4eyMeTTiK >KoHe
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Iejarorukadrnlk, OeliMaeayiH >KakcapTyfa OarbiTTaaraH OiaiMm Oepy mHIpakTMKachlHa apHaJAraH
3epTTeyJep MeH YCBIHBICTapAbIH HeTi3ri OarbITTaphiH 004i KepceTemis.

bisain aepextepai TaazayAbl 94e0M IIOAYMeH TaAKbllay HOTIDKeAepAiH aAABIHFBI 3epTTeyAepAiH
HOTIDKeJepiMeH CoMKeCTiriH kepceTeai. bisgiH TaagaysIMbI3 ©OJeyMeTTIK >KoHe IIeJarorMKaablK
Gertimaeay Giaim Oepy mporiecrepinge, acipece Typkusagarsl ['asu yHMBepcuTeTi CHMAKTH IIeTeAAiK
OKBITY KOHTEKCTiH/Ae eIy pea aTKapaTbIHBIH pacTaibl.

bi3 congait-ak TMiMAI CTpaTerusAap MeH TeXHOAOIMAJAAp CTyAeHTTepAiH OelliMaeayiH Koajayaa
MaHBI3ABl POA aTKapaTbIHBIH aHBIKTaAblK. bizain aepekrep Mardieva (2019) >xeme Nikitin (2022)
3epTTeyAepiHiH HOTYDKeAepiMeH OallaaHBICTEL, OAap COHBIMEH KaTap OCHI Calalarbl MHHOBAAAaPABIH
Ka>KeTTiAiriH KkepceTeai.

Artamn anTKaHAa, Oi34iH TaaAaybIMEI3 OiaiM Oepyae TexHoAOrMsAAapAbl KOAAAHYABIH MaHBI3ABIABIFLIH,
coHgait-ak Aydin (2013), Barton (2007) >xene Demiral (2013) seprreyaepiniH HoTIKeaepiHe colikec
Ke/eTiH OKy IpolieciHe MajeHN PaKTOPAapAbIH 9CePiH pacTaibl.

lereaaix cTyaeHTTepai KoaJayFa KaTbICTHI 0i3aiH HoTioKeaepimis Marinenko (2021), Arthur (2017)
>koHe Bartram (2008) Ty>KbIpbrIMAapbIHa colikec Keaeai, Oya >KeKe KO3KapacThIH MaHbI3AbLABIFEIH JKoHe
OKBITYIIIBLAAPABIH TaOBICTHI 91€YMETTiK MHTeTpalsAaFsl POAiH KopceTeai.

Ocp1aarima, 6i34iH AepekTepai TaadaybIMbI3 TypKISHBIH 6i4iM Oepy KOHTEKCTiHAETI 91€yMeTTiK JKoHe
ITeAarornkaaslK OelliMAeAyAiH MaHBI3ABLABIFBIH KoHe OHBI KOAJAay YIIiH TMIMAI cTpaTermsiaapAbl
93ipAey KaKeTTiAiriH pacTaliThIH aAAbIHFE 3epTTeyAepAiH HoTI KeAepiHe ColiKec Keaeai.
KopoITbIiHABI

KopuiThiHabiaaii keae, 6i34iH 3epTTey HaTUXKeAepi IeTeasik CTyAeHTTepAiH YHMBEPCUTETTIK OpTajsa,
acipece Typkmsi KOHTeKCTiHAe OAeyMeTTIK KoHe ITedarorMkablK OelliMaeAyiHiH MaHbI3AbLABIFBIH
pacraiiapl. bis coTTi OeitiMmgeay TniMai cTparerusaap MeH TEXHOAOIMAAapAbl KOAAAHYABI, COHAAN-aK,
YHUBEPCUTET OKBITYIIIbLAaphl MEH 9KiMIIIiAiriHiH KeKe KOAJaybIH KOca aAFaHAa, KeIlleHAl TociaAl KakeT
€TeTiHiH aHBIKTAaAbIK.

bisaiy HOTIDKeAepiMi3 yHUBepCHUTET OpTachlHAA IIEeTeAAiK CTyAeHTTepAiH OeiliMAeAyiH KOAAayAblH
KOCBIMIIIA CTpaTerrsidapsl MeH OarjapaaMadapblH o3ipAey VIINiH maiijaabl 00Aybl MYMKIH Jerr
canaiimeis. bizain seprreyaepimisre HerisgeareH ycbiHBICTAp 0idiM camachlH >KakcapTyFa >KoHe
Typxusga meteaaix cTyAeHTTepAiH TaOBICTHI OKYHI YILIH KOAANABI KaFdaiilap >KacayFa KOMeKTece .
ConniMeH, 6i34iH 3epTTeyimis meTea4ik cTyAeHTTepAiH OeiliMaeay IpoLecTepiH >KaKchl TYCiHY >KoHe
04apabl KOAJayAblH OgaH Ja THiIMAl cTpaTermsaapbl MeH TocCiaAepiH oa3ipaey YIIIiH OChl cadaja
KOCBIMIIA 3ePTTeyAep KYPri3y KaXKeTTiAiriH KopceTeai.

bisaiy HOTIDKeAepiMisTe cylieHe OTHIPHIN, Oi3 YHMBEpPCHUTETTe IIETeAAiK CTYAeHTTepAiH o1eyMeTTiK

K9He IleJarornkablK OeliiMAeayiH >KaKcapTy YIIiH Ke4eci YCBIHBICTapAbl YCBIHAMBI3:
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1. Tiaaik KypcTrapapl, MaJeHH ic-Illapadapapbl JKoHe aKaldeMUAABIK K0AJayAbl KOca aAfaHAa, IeTeAAiK
CTyAEHTTepAi yHUBEpCUTeT OpTachiHa Oipikripyre OarpITTalraH apHaiibl Oargapaamadap MeH ic-
ImapaaapAbl a3ipaey.

2. Pecmu BeO-caifTTapAbl, HYCKayABIKTapAbI XKoHe YHIUBEPCUTET dKiMIITiAiriMeH keHecyi Koca aaraHaa,
IIeT eA CTyAeHTTep YIIiH aKIapar IIeH pecypcTapAblH KOAXKeTiMAiAiriH KaMTaMackl3 eTy.

3. MoaeHneTapaablK KapbIM-KaTbIHAC KoHe OKBITY/bIH MHHOBAIMSABIK, dAiCTepiH KOAAaHy CalacklHAQ
6iaim Oepy camachlH apTTHIPY JK9HE OKBITYIIIbLAaPALI KOAAAY.

4. OraHABIK CTYA€HTTEpP MeH OKBITYIIbLAap JKaHaJaH KeATeH IeTelAiK CTyJeHTTepre yHMBEPCUTET
eMipiHe OelliMaeayTe KOMeKTeCeTiH ToAiMIepAiK JKoHe K0AJay XKyIieciH Kypy.

biz Oya yceiHBICTapaBl >Xy3ere acelpy OigiM camachlH >KakcapTyfa >keHe Typkmsja mieTeadik
CTyAeHTTepAiH TaOBICTBI OKYHI YIIIiH KOAallABl JKaFjall JKacayra KeMeKreceai Aer caHaiiMbs. CoHaall-
aK, beltiMaeay mporiecTepiH >KaKChl TYCiHy >XoHe 0dapAbl KOAJ4ayAbIH OdaH Aa TMIMAiL CTpaTernsalapsl

MeH TaCiaaepiH a3ipaey YIITiH OCH calaja KeOipek 3epTTeyaep XYpPridy MaHbI3AbL.
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